
 

1 
 

  

  

  

Visual & Performing Arts  

Curriculum Guide  

  

Developed By and For:  

Montague Township School District  

  

Grades K - 8 

  

    

 

 

 

 

 

 

 



 

2 
 

Contents 
Philosophy and Rationale……………………………………………………………………………………………………..……..3 

Implementation……………………………………………………………………………………………………………………..……3 

The Vision…………………………………………………………………………………………………………………………….….….3 

Advocacy and Service…………………………………………………………………………………………………..………...…..5 

Homeroom Activities……………………………………………………………………………………………………………..……5 

Social Studies……………………………………………………………………………………………………………………….….….5 

Holocaust Education……………………………………………………………………………………………………………..…….6 

Amistad Commission Mandate…………………………………………………………………………………………….……..7 

K-2nd Music ……………………………………………………………………………………………………………………………….7 

K-2nd Art……………………………………………………………………………………………………………………………………..20 

3rd-5th Music……………………………………………………………………………………………………………………………….29 

3rd-5th Art……………………………………………………………………………………………………………………………………41 

6th-8th Art……………………………………………………………………………………………………………………………………54 

4th-5th Instrumental Music………………………………………………………………………………………………………….72 

6th-8th Instrumental Music………………………………………………………………………………………………………….82 

Modifications and Accommodations………………………………………………………………………………………….89 

Modifications and Accommodations for IEP & 504 Students Textbooks and Curriculum Books: 

Accommodations………………………………………………………………………………………………………………………..89 

Books: Modifications…………………………………………………………………………………………………………………..89 

Curriculum: Accommodations……………………………………………………………………………………………………..89 

Curriculum: Modifications……………………………………………………………………………………………………………89 

Instructions and Assignments Directions: Accommodations………………………………………………………..89 

Time/Transitions: Accommodations…………………………………………………………………………………………….90 

Handwriting: Accommodations……………………………………………………………………………………………………90 

Grading: Modifications…………………………………………………………………………………………………………………90 

Tests: Accommodations ………………………………………………………………………………………………………………90 

Tests: Modifications……………………………………………………………………………………………………………………..91 

Math:  Accommodations………………………………………………………………………………………………………………91 

Other Accommodations ……………………………………………………………………………………………………………….91 

Motivation……………………………………………………………………………………………………………………………………91 

Instructional Presentation……………………………………………………………………………………………………………92 

Modifications and Accommodations for LEP Students…………………………………………………………………92 

Modifications and Accommodations for G & T Students……………………………………………………………..93 

  



 

3 
 

Philosophy and Rationale  

  

Visual and performing arts are disciplines with creative, intellectual, perceptual, aesthetic, 

critical, and historical dimensions.  They encourage intuitive and emotional responses by developing a 

student’s abilities to create, analyze, recognize, and reorganize.  Throughout history, the arts have 

helped people understand themselves and others in historical, cultural, and aesthetic terms.  

Experiences in the arts enable us to explore the past, communicate ideas, express feelings, and develop 

respect for the values, attitudes, and beliefs of others.  

The arts have an essential service to perform in the curriculum.  They are a vital part of the 

student environment, and it is important that each student have the opportunity for educational 

experiences.  These will help them grow in aesthetic understanding and expression.  The arts are not 

an isolated entity created apart from the world but are reflective of society and the times in which they 

are produced, and, therefore, offer insight into the historical and cultural qualities of those civilizations 

from which they have emerged.  As a medium for aesthetic stimulation and personal expression, the 

arts are an important part of life because they communicate beauty, contribute to the development of 

individual values, and have an influence upon patterns of behavior.  

An education in the arts is an essential part of the academic curriculum for the achievement of 

human, social, and economic growth.  The education of our students in the disciplines of dance, music, 

theater, and visual arts is critical to our success as we move further into the twenty-first century.  Our 

economic well-being and ability to compete and cooperate in the global marketplace require that our 

students learn to develop ideas, increase their ability to solve problems, and interact in partnerships—

skills inherently learned through the arts.  

  

Implementation  

  The arts have the inherent ability to fit naturally into all the areas of curriculum.  Hence, it is 

believed that Visual and Performing Arts should be integrated in a cross-curricular manner, 

providing students with meaningful connections and interdisciplinary relationships.  As a result, the 

concepts taught will become more concrete and purposeful for the learner.  The planning of 

interdisciplinary units would require collaboration among teachers, and it is the hope of this 

committee that time and resources will be provided when needed to assist in this cross-curricular 

endeavor.  

The Vision  

Experience with and knowledge of the arts is a vital part of a complete education. The arts 

are rich disciplines that include a vibrant history, an exemplary body of work to study, and 
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compelling cultural traditions. An education in the arts is an essential part of the academic 

curriculum for the achievement of human, social, and economic growth. The education of our 

students in the disciplines of music, theater, visual art, and dance is critical to their personal success 

and to the success of New Jersey as we move into the twenty-first century. The arts offer tools for 

development. They enable personal, intellectual, and social development for each individual. 

Teaching in and through the arts within the context of the total school curriculum, especially during 

the formative years of an elementary K-8 education, is key to maximizing the benefits of the arts in 

education.  

 

https://www.nj.gov/education/standards/vpa/Index.shtml 

  

https://www.nj.gov/education/standards/vpa/Index.shtml
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Advocacy and Service  
  

Physical Education   Standard 2.2 Advocacy and Service Social Studies   Standard 6.3 Active 

citizens in the 21st century  

Advocacy and Service projects provide an opportunity for the students of Montague School District to 

have a positive impact on the lives of self and others. The Social Studies and Physical Education 

curriculums include standards to address advocacy and service and active citizenship.  School service 

projects are completed throughout the school year through interdisciplinary activities such as food 

drives, nursing home visits, coat drives, veteran activities, etc.…  

Homeroom Activities  

The following standards from Physical Education and Health Curriculum   

By the end of Grade 2  2.2.2.D.1: Determine the benefit for oneself and others of participating in a class 

or school service activity  

By the end of Grade 4  2.2.4.D.1: Explain the impact of participation in different kinds of service projects 

on community wellness.   

By the end of Grade 6  2.2.6.D Advocacy and Service: Participation in social and health or service 

organization initiatives have a positive social impact.  

By the end of Grade 6  2.2.6.D.1: Appraise the goals of various community or service organization 

initiatives to determine opportunities for volunteer service  

By the end of Grade 6  2.2.6.D.2: Develop a position about a health issue in order to inform their peers 

2.2.D.8 Advocacy and Service: Effective Advocacy for a health or social issue is 

based on communicating accurate and reliable research about the issue and 

developing and implementing strategies to motivate others to address the issue. 

2.2.8.D.1: Plan and implement volunteer activities to benefit a local, state, 

national, or world health initiative.  

2.2.8.D.2: Defend a position on a health or service issue to activate community 

awareness and responsiveness.   

Interdisciplinary Content Standards for Advocacy   

The following standards from the Social Studies Curriculum are addressed through various activities.   

Social Studies   

6.3.4.B.1 Active citizens in the 21st century:   
o Recognize that people have different perspectives based on their beliefs, values, 

traditions, culture, and experiences.   

o Identify stereotyping, bias, prejudice, and discrimination in their lives and communities.  

o Are aware of their relationships to people, places, and resources in the local community 

and beyond.   

  

6.3.4.B.1 Plan and participate in an advocacy project to inform others about environmental issues 

at the local or state level and propose possible solutions.   
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Holocaust Education  
The Montague Township School District addresses the act regarding genocide education in the 

public schools, supplementing chapter 35 of Title 18A of the New Jersey Statutes.  Utilizing 

resources provided by the New Jersey Commission on Holocaust Education, Character  

Education Curriculum, Anti-Bullying Programs, Health and Physical Education Curriculum, 

School Guidance programs, English Language Arts, Social Studies Curriculum, as well as through 

the daily modeling and discussion of good character, ethics, and moral behavior.   

2a. Every Board of Education shall include instruction of all elementary and secondary 

school pupils on the Holocaust and genocides in an appropriate place in the curriculum.  

  

2b. The instruction shall enable pupils to identify and analyze applicable theories 

concerning human nature and behavior; to understand that genocide is a consequence 

of prejudice and discrimination; and, to understand that issues of moral dilemma and 

conscience have a profound impact on life. The instruction shall further emphasize the 

personal responsibility that each citizen bears to fight racism and hatred whenever and 

wherever it happens.  

Resources are provided to all educators through open-source resources, purchased programs 

and materials, assemblies for students, and professional development for educators.    

The New Jersey Commission on Holocaust Education, to promote Holocaust education in the 

State of New Jersey, can be accessed through the following links:  

https://www.nj.gov/education/amistad/about/ 

 

• K-4 Curriculum Guide:  
o Caring Makes a Difference   

• 5-8 Curriculum Guide:  
o To Honor All Children  

 

  

  

https://www.nj.gov/education/amistad/about/
https://www.nj.gov/education/holocaust/curriculumn/materials/docs/caring_makes_a_difference_K-4_%20curriculum_guide.pdf
https://www.nj.gov/education/holocaust/curriculumn/materials/docs/to_honor_all_children_file1.pdf
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Amistad Commission Mandate  

Goals of the Commission are supported by Montague Township School District through the infusion of 

the history of Africans and African Americans into the social studies curriculum to provide an accurate, 

complete and inclusive history.  

“In presenting the sweeping narrative of American history, African Americans have for too long, 

been cast in minor roles far from events, personalities and themes that become engrained in 

every student’s memory.   

In New Jersey, that is all changing ...” (Stephanie James Wilson, 2008).  

Background:  

Under legislation sponsored by Assemblymen William D. Payne and Craig A. Stanley, Schools in the 

Garden State are moving to recognize the integral part African-Americans have played at every turn in 

this nation’s history. The Amistad Bill (A1301), which became law in 2002, calls on New Jersey schools to 

incorporate African-American history into their social studies curriculum. This legislation also created 

the Amistad Commission, a 23-member body charged with ensuring that African-American history, 

contributions and experiences are adequately taught in the state’s classrooms.  

  

Purpose:  

The Amistad Commission ensures that the Department of Education and public schools of New Jersey 

implement materials and texts which integrate the history and contributions of African-Americans and 

the descendants of the African Diaspora.  

  

To ensure that Montague Township School District teachers are equipped to effectively teach the 

revised social studies core curriculum content standards. The following resources, but not limited to are 

available through the Amistad Commission:  

https://www.nj.gov/education/amistad/

https://www.nj.gov/education/amistad/


 

8 
 

 

K-2nd Music Units  

Creative Process  

Grade Level: K - 2                                 Subject: Music                  Topic:  Creative Process 

Pacing:  10 to 12 Weeks    

Unit’s Big Idea:  Literacy  

New Jersey Student Learning Standards 2014 Standard 1.1:  The Creative Process: All students will demonstrate an understanding of the elements and principles that 

govern the creation of works of art in dance, music, theatre, and visual art. Strand: B Music  

Interdisciplinary Connections: 

● Geography - where instruments 

come from  

● Mathematics - playing rhythms 

with proper value  

 

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.4.2.TL.5: Describe the difference between real and 

virtual experiences.  

● 9.4.2.IML.2: Represent data in a visual format to tell a 

story about the data. 

● 9.4.2.CI.1: Demonstrate openness to new ideas and 

perspectives (e.g., 1.1.2.CR!a, 2.1.2.CivicsCM.2) 

● 9.4.2.CI.2: Demonstrate originality and inventiveness 

in work (e.g., 1.3A.2CR!a). 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

● Perform rhythms in a song.  

● Identify the look and tonality of musical instruments   

Formative Assessments:         Alternative Assessments: 

-Rubrics addressing the creative process        - Role play  - Group work 

-Participation/Student Performance        - Projects  - Discussions about the creative process 

Summative:            
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-Performance tests/quizzes focusing on the elements of the creative process           

    

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● Echoing quarter, eighth notes, and rest patterns in a song.   

● Orchestra bingo: Listen to the instrument and identify the picture on the bingo card                

Instructional Materials: 
● Various school-specific curriculum materials 
● Internet 
● Sheet music 
● Flipcharts 
● White Board 

● Promethean board 

Rationale  CPI’s  Essential Questions  Enduring Understanding  

 

Content Statement  Student’s will be able to . . .  Students will keep considering…  Students will understand that …  

1.1.2.B.1  

Ear training and listening 

skill are prerequisites for 

musical literacy.  

1.1.2.B.1  

Explore the elements of music through verbal and 
written responses to diverse aural prompts and 

printed scores.  

  

What does music look like?  

  

K- Students are aware that music is 

made up of different elements.   

  

1st Students begin to look at basic 

music notation.   

  

  

  

2nd Students start to use music 

notation vocabulary.  

Music is a series of symbols.  

  

K - Moving changes to the tempo in the 

Nutcracker Suite.   

  

1st  Ta Ti Ti (aural and visual understanding 

that there can be one sound on a beat named 

"ta" and two sounds on a beat named "ti-ti")  

  

2nd Rhythm Chart to show understanding of 

rhythm   

http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
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1.1.2.B.2  

The elements of music are 

foundational to basic music 

literacy.  

1.1.2.B.2  

Identify musical elements in response to diverse 

aural prompts, such as rhythm, timbre, dynamics, 

form, and melody.  

What are musical elements and how 

are they used?  

  

K  Dynamics   

  

1st Rhythm  

  

2nd Hear and identify musical 

elements (dynamics, timbre,  

melody, etc.)  

Musical elements are the foundations of 

music literacy including rhythm, timbre, 

dynamics, form and melody.  

  

K - Dynamic song game.  

  

1st In the Hall of the Mountain King, move to 

rhythm.  

  

2nd Play notated rhythm on various 

percussion instruments.  

1.1.2.B.3  

Music is often defined as 

organized sound that is 

dependent on predictable 

properties of tone and pitch. 

Musical notation captures 

tonality, dynamic range, and 

rhythm.  

1.1.2.B.3  

Identify and categorize sound sources by common 

traits (e.g., scales, rhythmic patterns, and/or other 

musical elements), and identify rhythmic notation 

up to eighth notes and rests.  

How is music organized?  

  

K  Music is made up of ascending 

and descending patterns  

  

1st Music is made up of specific 

patterns of notes that are fast and 

slow.  

  

2nd  Melodic contour  

Music is organized by patterns and common 

traits.   

  

K - Halloween spooky sounds up and down  

  

1st Rhythm patterns  

  

2nd Let’s go fly a kite  

1.1.2.B.4  

Musical instruments have 

unique qualities of tonality 

and resonance.  

Conventional instruments are 

divided into musical families 

according to shared 

properties.  

1.1.2.B.4  

Categorize families of instruments and identify 

their associated musical properties.  

How are instruments categorized?  

  

K  Students are exposed to different 

instruments that make different  

sounds  

  

1st  Identify instrument names  

  

2nd  Basic instrument families  

They are categorized by family.  

  

K Play, see and hear various instruments  

  

1st Peter and the wolf and Instrument bingo  

  

2nd Carnival of the Animals  

http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAml.html
http://www.state.nj.us/education/cccs/def/1/VPAml.html
http://www.state.nj.us/education/cccs/def/1/VPAml.html
http://www.state.nj.us/education/cccs/def/1/VPAml.html
http://www.state.nj.us/education/cccs/def/1/VPAml.html
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1.3.2.B.1  

The ability to read music 

notation correlates with 

musical fluency and literacy. 

Notation systems are 

complex symbolic languages 

that indicate pitch, rhythm, 

dynamics, and tempo.  

1.3.2.B.1  

Clap, sing, or play on pitch from basic notation in 

the treble clef, with consideration of pitch, rhythm, 

dynamics, and tempo.  

How is music performed from written 

notation?  

  

  

K  Performed from picture notation.   

  

1st Performed from written notation.  

  

2nd Performing on instruments using 

written notation.  

Notation systems are complex symbolic 

languages that indicate pitch, rhythm, 

dynamics and tempo.  

  

K  Teacher holds up cards with specific 

actions (example: singing, clapping)  

  

1st Rhythm patterns using quarter notes and 

eighth notes.  

  

2nd Orff instruments.  
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History of the Arts and Culture  

Grade Level:         K - 2                                 Subject: Music                  Topic:  History of the Arts and Culture  

Pacing:  10 to 12 Weeks   

Unit’s Big Idea:  Appreciation and Experience  

New Jersey Student Learning Standards  2014   

Standard: 1.2 History of the Arts and Culture All students will understand the role, development, and influence of the arts throughout history and across cultures.  

                         Strand A:  History of the Arts and Culture  

Standard: 1.4 Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an understanding of arts philosophies, judgment, and analysis to 

works of art in dance, music, theatre, and visual art.  

                         Strand A:  Aesthetic Responses  

                         Strand B:  Critique Methodologies  

Primary Interdisciplinary Connections:    

● Art, Theater, Dance, Visual Art   

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 

6.1.2.CivicsCM.2). 

● 9.4.2.CI.2 Demonstrate originality and inventiveness in work (e.g., 1.3A.2CR1a). 

● 9.4.2.TL.7 Describe the benefits of collaborating with others to complete digital tasks or develop digital 

artifacts  (e.g., W.2.6., 8.2.2.ED.2). 

Transfer Goal:  Students will be increasingly able to independently use their 

learning to…  •  Listen to songs from different composers, cultures and time 

periods.  

Formative Assessment:        Alternative Assessments: 

-Rubrics and Teacher observations on students’ knowledge of music   -oral/written responses   

related to history and culture        -worksheets focusing on historical and cultural connections to music 

Summative Assessments:        Benchmarks:  Students will be able to… 

-performance tests/quizzes        -identify a variety of instruments of various cultures 

           -listen to and respond to music of various cultures and historical periods  
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Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● Students will discuss the elements of music such as similarities, differences, themes, culture and time periods.  

● Students will respond and critique music and discuss how it makes them feel.      

Instructional Materials: 

● Various school-specific curriculum materials 

● Internet 

● Sheet music 

● Flipcharts 

● White Board 

● Promethean board 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.2.2.A.1  

Dance, music, theatre, 

and visual artwork from 

diverse cultures and 

historical eras have 

distinct characteristics 

and common themes that 

are revealed by 

contextual clues within 

the works of art.  

1.2.2.A.1  

Identify characteristic theme based 

works of dance, music, theatre, and 

visual art, such as artworks based 

on the themes of family and 

community, from various historical 

periods and world cultures.  

Throughout history, how have people used music to 

express their values and describe their experiences?  

  

K Students will appreciate that music varies by culture.   

  

1st Students will appreciate that music varies by cultural 

events.   

  

2nd How are patriotic songs related to state, community 

and country?  

Music expands understand of the world, its 

people and one’s self. History and culture 

influence music.  

  

K Holiday songs (Dreidel, Dreidel)  

  

1st Holiday songs (St. Patrick’s Day)   

  

2nd Patriotic songs (Yankee Doodle)  

1.2.2.A.2  

The function and purpose 

of art-making across 

cultures is a reflection of 

societal values and 

beliefs.  

1.2.2.A.2  

Identify how artists and specific 
works of dance, music, theatre, and 

visual art reflect, and are affected 

by, past and present cultures.   

  

  

How are musicians and their music effected/influenced 

by culture?  

  

K Emotions influence music and how it sounds.   

  

1st Introduction to the cultural elements that influence 

music.   

  

2nd Introduction to composers.   

Music is a reflection of a musician’s cultural 

values and beliefs both past and present.  

  

K Listen to a piece of music and come up 

with a list of descriptive words.   

  

1st Read a book about country/culture.   

  

2nd Explore musicians through story books.  

http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
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1.4.2.A.1  

Each arts discipline 

(dance, music, theatre, 

and visual art) has 

distinct characteristics, as 

do the artists who create 

them.  

1.4.2.A.1  

Identify aesthetic qualities of 

exemplary works of art in dance, 

music, theatre, and visual art, and 

identify characteristics of the artists 

who created them (e.g., gender, 

age, absence or presence of 

training, style, etc.).  

How do composer’s life and experience influence their 

music?  

  

K  Music can express emotion.   

  

1st Students begin to develop appreciation for different 

types of music.   

  

2nd Why do composers use certain elements in their 

music?   

Music has aesthetic qualities that evoke a 

variety of emotional responses. Composers 

use life experiences as inspiration for their 

musical compositions.   

  

K Listen to a selection of music and express 

an emotional response.   

  

1st Listen to various types of music.   

  

2nd Listening for a specific instrument.  

1.4.2.A.2  

Each arts discipline 

(dance, music, theatre, 

and visual art) has 

distinct characteristics,  

1.4.2.A.2  

Compare and contrast culturally 

and historically diverse works of 

dance, music, theatre, and visual  

What are similarities and difference between music of 

different cultures and time periods?  

  

K The same song can sound different.   

  

Music of different cultures and time periods 

has distinct characteristics.   

  

K Listen to a song that is sung and listen to a 

song that is played.   

 

as do the artists who create 

them.  

art that evoke emotion and that 

communicate cultural meaning.  

1st Identify elements that make songs different.   

  

2nd Identify cultural and musical elements that make 

songs different.   

  

1st Listen to two versions of the same song.  

  

2nd Listen to two versions of the same song.    

1.4.2.A.3  

Each arts discipline 

(dance, music, theatre, 

and visual art) has 

distinct characteristics, as 

do the artists who create 

them.  

1.4.2.A.3  

Use imagination to create a story 

based on an arts experience that 

communicated an emotion or 

feeling, and tell the story through 

each of the four arts disciplines 

(dance, music, theatre, and visual 

art).  

How can music be used in a story to communicate 

emotions or feelings?  

  

K Music can enhance the emotions and feelings of a 

story.   

  

1st Sounds can represent emotion.   

  

2nd Students understand and use sound to convey 

emotion in a story.   

Music evokes emotional responses that 

enhance a story.  

  

K Sound stories.   

  

1st Freddie the Frog.   

  

2nd Students add instruments to short story.  

http://www.state.nj.us/education/cccs/def/1/VPAew.html
http://www.state.nj.us/education/cccs/def/1/VPAew.html
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1.4.2.A.4  

Each arts discipline 

(dance, music, theatre, 

and visual art) has 

distinct characteristics, as 

do the artists who create 

them.  

1.4.2.A.4  

Distinguish patterns in nature found 

in works of dance, music, theatre, 

and visual art.  

How can nature affect music?  

  

K Imitate nature sounds.   

  

1st Identify nature sounds.   

  

2nd Nature can influence a composer’s music.  

Nature sounds can be used in musical works.   

  

K Old MacDonald.  

  

1st Listen to a recording with nature sounds.  

  

2nd Vivaldi four seasons.  

1.4.2.B.1  

Relative merits of works 

of art can be qualitatively 

and quantitatively 

assessed using 

observable criteria.  

1.4.2.B.1  

Observe the basic arts elements in 

performances and exhibitions and 

use them to formulate objective 

assessments of artworks in dance, 

music, theatre, and visual art.  

  

  

How do you listen, evaluate and discuss music?  

  

Why do we like the music we like?  

  

K  In order to listen, you music listen.   

  

1st Listen and reflect.   

  

2nd Listen to, reflect and form an opinion.  

Music can be discussed and assessed using a 

variety of criteria.   

  

K Listen to music.  

  

1st Directive listening.   

  

2nd Listen to various types of music.  

1.4.2.B.2  

Constructive criticism is 

an important evaluative  

tool that enables artists 

to communicate more 

effectively.  

1.4.2.B.2  

Apply the principles of positive 

critique in giving and receiving 

responses to performances.  

Why is it important to critique performance?  

  

K Students will identify that not all sound is good.   

  

1st Students understand that it takes teamwork to create a 

performance.  

  

Constructive criticism is an important tool for 

evaluating music performance.   

  

K Examples of “good” and “bad” 

performances.   

  

1st Small group performances.   

  2nd Students will improve upon performances.    

2nd Discuss performances.  

1.4.2.B.3  

Contextual clues are 

embedded in works of art 

and provide insight into 

artistic intent.  

1.4.2.B.3  

Recognize the making subject or 

theme in works of dance, music, 

theatre, and visual art.    

How are themes used in music?  

  

K How are sounds used to reflect themes in music?  

  

1st Begin to identify themes.   

  

2nd Create themes  

Themes are used in music to provide insight 

to the composer’s intent.  

  

K Halloween songs.  

  

1st Read aloud book.  

  

2nd Using instruments in different ways.  
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Performance  

Grade Level:         K - 2                                 Subject: Music                  Topic:  Performance 

Pacing: 10 to 12 Weeks 

Unit’s Big Idea:  Creating  

New Jersey Student Learning Standards 2014 Standard: 1.3   Performance All students will synthesize those skills, media, methods, and technologies appropriate to 

creating, performing, and/or presenting works of art in dance, music, theatre, and visual art.  

                        Strand: B Music  

Interdisciplinary Connections: 

● Geography - where instruments come from  

● Mathematics - playing rhythms with proper value   

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.4.2.GCA.1 Articulate the role of culture in everyday life by describing one’s own culture and comparing it 

to the cultures of other individuals (e.g., 1.5.2.C2a, 7.1.NL.IPERS.5, 7.1.NL.IPERS.6).  

● 9.4.2.CT.2 Identify possible approaches and resources to execute a plan (e.g., 1.2.2.CR1b, 8.2.2.ED.3). 

● 9.4.2.TL.1 Identify the basic features of a digital tool and explain the purpose of the tool (e.g., 8.2.2.ED.1). 

● 9.4.2.CI.1 Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 

6.1.2.CivicsCM.2). 

Transfer Goal:  Students will be increasingly able to independently use their learning 

to… 

● Students will sing and/or play a song using proper technique and visual cues.   

Formative Assessment:        Alternative Assessment: 

-Rubrics and teacher observation of students’ performance    -Worksheets about skills, media, methods to creating and performing art 

Summative Assessment:        Benchmarks: Students will be able to… 

-Performance texts/quizzes        -Use the variety of music they have listened to and sung to understand 

           relationships among music, the other arts and disciplines outside of the arts 

           -Understand that awareness of a variety of cultural music will help connect 

           real life experiences with the arts      
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Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● The students will sing and/or play a song while demonstrating the visual cues from a conductor   

Instructional Materials:  

● Instruments 

● background accompaniment 

● sheet music   

● Various school-specific curriculum materials 

● Internet 

● Sheet music 

● Flipcharts 

● Promethean board 

● Interactive White Board 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.3.2.B.2 Proper 

vocal 

production/vocal  

1.3.2.B.2  

Demonstrate developmentally 

appropriate vocal  

What is proper vocal production and technique?  

  

K Speaking vs. Singing voice.  

Proper vocal production requires an 

understanding of basic anatomy and physical 

properties of sound.  

 

placement requires an 

understanding of basic 

anatomy and the physical 

properties of sound.  

production/vocal placement and 

breathing technique.  

  

1st You need to use your voice to sing.   

  

2nd How do you use your voice to correctly sing?  

  

K Vocal Warm-Ups  

  

1st Games (Doggy, Doggy)  

  

2nd Games (Charlie Over the Ocean)  

1.3.2.B.3  

Playing techniques for 

Orff instruments develop 

foundational skills used 

for hand percussion and 

melodic percussion 

instruments.  

1.3.2.B.3  

Demonstrate correct playing 

techniques for Orff instruments or  

equivalent homemade instruments.  

What is the correct technique for playing classroom 

instruments?  

  

K Instruments make sound when properly played.  

  

1st Students start to learn techniques for playing.   

  

2nd More advanced technique   

Playing technique for classroom instruments 

develop foundational skills used for hand 

percussion and melodic percussion.  

  

K Echo play.  

  

1st Echo play, individual play.   

  

2nd Ostinatos cross over.  

http://www.state.nj.us/education/cccs/def/1/VPAvoclplac.html
http://www.state.nj.us/education/cccs/def/1/VPAvoclplac.html
http://www.state.nj.us/education/cccs/def/1/VPAvoclplac.html
http://www.state.nj.us/education/cccs/def/1/VPAvoclplac.html
http://www.state.nj.us/education/cccs/def/1/VPAoi.html
http://www.state.nj.us/education/cccs/def/1/VPAoi.html
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1.3.2.B.4  

Proper breathing 

technique and correct 

posture improve the 

timbre of the voice and 

protect the voice when 

singing.  

1.3.2.B.4  

Vocalize the home tone of familiar 

and unfamiliar songs, and 

demonstrate appropriate posture 

and breathing technique while 

performing songs, rounds, or 

canons in unison and with a 

partner.      

How does proper vocalization improve singing?  

  

K Students will sing in unison.  

  

1st Students will sing the home tone.   

  

2nd Students will sing beginning chord tones.   

Proper breathing techniques and correct 

posture improve the timbre of the voice and 

protect the voice when singing.  

  

K Echo song.   

  

1st Sing a melody with the home tone drone.   

  

2nd Sing a melody with a chord tone drone.  

1.3.2.B.5  

Improvisation is a 

foundational skill for 

music composition.  

  

1.3.2.B.5  

Improvise short tonal and rhythmic 

patterns over ostinatos, and modify 

melodic or rhythmic patterns using 

selected notes and/or scales to 

create expressive ideas.  

  

How does improvisation allow you to creatively express 

ideas?  

  

K Students will be able to improvise when prompted by 

teacher.  

  

1st Students will be able to improvise a rhythmic pattern.  

  

2nd Students will be able to do a basic melodic 

improvisation.   

Improvisation uses melodic or rhythmic 

patterns to help build a foundation for music 

composition.  

  

K Down by the Bay.   

  

1st Play a rhythmic pattern on a percussion 

instrument.   

  

2nd Improvise on pitched instrument.  

 

1.3.2.B.6  

Prescribed forms and 

rules govern music 

composition, rhythmic 

accompaniment, and the 

harmonizing of parts.  

1.3.2.B.6  

Sing or play simple melodies or 

rhythmic accompaniments in AB 

and ABA forms independently and 

in groups, and sight-read rhythmic 

and music notation up to and 

including eighth notes and rests in 

a major scale.  

  

How is form used to create music?  

  

K Students will be able to identify form through 

pictures.   

  

1st Students will be able to identify repeated sections.   

  

2nd Students will be able to identify repeated and 

nonrepeated sections.  

Musical form and rules govern music 

composition, rhythmic accompaniment and 

the harmonizing of parts.   

  

K Picture cards for each section.   

  

1st Sing a song with chorus.   

  

  

2nd Sing a song with chorus and verse.  

http://www.state.nj.us/education/cccs/def/1/VPAhometone.html
http://www.state.nj.us/education/cccs/def/1/VPAhometone.html
http://www.state.nj.us/education/cccs/def/1/VPAhometone.html
http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
http://www.state.nj.us/education/cccs/def/1/VPAost.html
http://www.state.nj.us/education/cccs/def/1/VPAost.html
http://www.state.nj.us/education/cccs/def/1/VPAost.html
http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
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1.3.2.B.7  

Basic conducting patterns 

and gestures provide cues 

about how and when to 

execute changes in 

dynamics, timbre, and 

timing.  

1.3.2.B.7  

Blend unison and harmonic parts 

and vocal or instrumental timbres 

while matching dynamic levels in 

response to a conductor’s cues.  

  

Why are conductor’s cues and gestures important to 

music performance?  

  

K  Start and stop.   

  

1st Loud and soft.   

  

2nd Responding to cues in a performance.   

Conductor’s cues execute changes in 

dynamics, timbre, and timing.   

  

K Watch for teacher cues in a song.   

  

1st Watch for teacher cues in a song.  

  

2nd Watch for teacher cues in a song in a 

performance.  
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K – 2 Art Units  

Aesthetic Responses and Critique Methodologies     

Grade Level:         K - 2                                 Subject: Art                 Topic: Aesthetic Responses and Critique Methodologies     

Pacing:  10-12 weeks  

Unit’s Big Idea: To demonstrate and apply an understanding of arts philosophies, judgment, and analysis to visual art.  

New Jersey Student Learning Standards  2014 Standard:   

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of arts philosophies, judgment, and analysis to 

works of art in dance, music, theatre, and visual art. Strand A.  Aesthetic Responses  

              B. Critique Methodologies  

Primary Interdisciplinary Connections:    

● ELA- investigate various genres of art, read passages and poems, write descriptions, art vocabulary, incorporate children’s literature. 

● Math - pattern, geometric/solid shapes, proportion, measurement, problem solving, ruler skills. 

● Science - recycling, safety, experimentation. 

● Social Studies - Art and its impact on history, representing our state and communities, NJ artists, textiles from various cultures, cultural traditions, and art 

representing US history. 

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.4.2.CI.1 Demonstrate openness to new ideas and 

perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 

6.1.2.CivicsCM.2). 

● 9.4.2.CI.2 Demonstrate originality and inventiveness in 

work (e.g., 1.3A.2CR1a) 

● 9.4.2.CT.3 Use a variety of types of thinking to solve 

problems (e.g., inductive, deductive). 

 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

•  Demonstrate and apply an understanding of arts philosophies, judgment, and analysis to visual art across historically diverse works of art.  

Formative Assessments: 

● Teacher Observation (circulate the classroom to determine level of understanding)- Teacher Checklists during specific projects. 

● Bell Ringers, Exit Slips, Thumbs Up/Thumbs Down- Questioning for understanding of subject matter during a specific project. 

● Quizzes/Tests-Identifying at least five different types of line and shape though observing student work or through a student participation checklist. 

● Student participation checklist- Students will fill out a specific art project checklist to ensure understanding of subject matter. 

Summative Assessments: 
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● Peer Critique- Students will critique a project based online and shape and have each student identify the lines and shapes through their peers artwork. 

● Self-Critique- Students will critique their own artwork by filling out critique-based papers or writing their own critique. 

● Write artists statements- Students will write their own artist statement explaining their work. 

● Portfolio assessment- Students will discuss their own art portfolios through an art portfolio assessment-based paper or through teacher observation. 

● Rubrics-Students will fill out specific art project-based rubrics and grade their own work. 

Alternative Assessments: 

● Verbal artists statements 

● Task prompts 

● Use alternative tools. 

Benchmark: 

● Portfolio assessment- Students will discuss their own art portfolios through an art portfolio assessment-based paper or through teacher observation. 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● Students will apply the skills and knowledge, or/and attitudes that were learned into tasks that include creating works of art inspired by an artist or genre that 

demonstrate and/or explain an understanding of arts philosophy and analysis 

 

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, images found on the internet. 

● Student and teacher examples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

● Guest artists 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep 

considering…  

Enduring Understanding  

Students will understand that …  

1.4.2.A.1  

Each arts discipline (dance, 

music, theatre, and visual art) has 

distinct characteristics, as do the 

artists who create them.  

1.4.2.A.1  

Identify aesthetic qualities of exemplary works of art 

in dance, music, theatre, and visual art, and identify 

characteristics of the artists who created them (e.g., 

gender, age, absence or presence of training, style, 

etc.).     

How does a work art identify 

the characteristics of an artist 

and/or genre?  

  

The aesthetic qualities of an artwork can 

identify the characteristics of the artist 

and/or genre such as gender, age, style, 

training, etc…  

http://www.state.nj.us/education/cccs/def/1/VPAew.html
http://www.state.nj.us/education/cccs/def/1/VPAew.html
http://www.state.nj.us/education/cccs/def/1/VPAew.html
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1.4.2.A.2  

Each arts discipline (dance, 

music, theatre, and visual art) has 

distinct characteristics, as do the 

artists who create them.  

1.4.2.A.2  

Compare and contrast culturally and historically 

diverse works of dance, music, theatre, and visual art 

that evoke emotion and that communicate cultural 

meaning.    

How can we learn about 

different cultures and periods 

of history through art?  

Comparing and contrasting culturally and 

historically diverse works of art helps us to 

recognize that visual art evokes emotion 

and communicates cultural meaning.  

1.4.2.A.3  

Each arts discipline (dance, 

music, theatre, and visual art) has 

distinct characteristics, as do the 

artists who create them.  

1.4.2.A.3  

Use imagination to create a story based on an arts 

experience that communicated an emotion or feeling, 

and tell the story through each of the four arts 

disciplines (dance, music, theatre, and visual art).  

How can we tell a story 

through art?  

Artists use imagination in creating a visual  

story to communicate a feeling or emotion.  

1.4.2.A.4  

Each arts discipline (dance, 

music, theatre, and visual art) has 

distinct characteristics, as do the 

artists who create them.  

1.4.2.A.4  

Distinguish patterns in nature found in works of 

dance, music, theatre, and visual art.  

How is art inspired by nature?  Patterns in nature can be used to inspire a 

work of art.  

  

  

1.4.2.B.1  

Relative merits of works of art can 

be qualitatively and quantitatively 

assessed using observable criteria.  

1.4.2.B.1  

Observe the basic arts elements in performances and 

exhibitions and use them to formulate objective 

assessments of artworks in dance, music, theatre, and 

visual art.  

How can the basic arts 

elements be used to formulate 

an objective assessment of 

artwork?  

 Observation of the basic arts elements can 

be used to formulate an objective 

assessment of a work of art.  

  

  

1.4.2.B.2  

Constructive criticism is an 

important evaluative tool that 

enables artists to communicate 

more effectively.  

1.4.2.B.2  

Apply the principles of positive critique in giving and 

receiving responses to performances.  

How can constructive criticism 

be utilized?  

Constructive criticism incorporates the 

principles of positive critique when giving 

and receiving responses visual art.  

  

  

1.4.2.B.3  

Contextual clues are embedded in 

works of art and provide insight 

into artistic intent.  

1.4.2.B.3  

Recognize the making subject or theme in works of 

dance, music, theatre, and visual art.    

How do contextual clues 

provide insight to a work of 

art?  

Recognizing contextual clues such as the 

main subject or theme provides insight into 

the artistic intent of the artist.  
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Creative Process     

Grade Level:         K - 2                                 Subject: Art                 Topic: Creative Process    

Pacing:  10 to 12 Weeks  

Unit’s Big Idea: Art is an effective means of communication to express a variety of feelings, ideas, and viewpoints.  

New Jersey Student Learning Standards 2014   

Standard: 1.1 The Creative Process: All students will demonstrate an understanding of the elements and principles that govern the creation of works of art in 

dance, music, theatre, and visual art. Strand: D.  Visual Art  

  

Primary Interdisciplinary Connections:   

● ELA- investigate various genres of art, read passages and poems, write descriptions, art vocabulary, incorporate children’s literature. 

● Math - pattern, geometric/solid shapes, proportion, measurement, problem solving, ruler skills. 

● Science - recycling, safety, experimentation. 

● Social Studies - Art and its impact on history, representing our state and communities, NJ artists, textiles from various cultures, cultural traditions, and art 

representing US history. 

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.4.2.CI.1: Demonstrate openness to new ideas and 

perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 

6.1.2.CivicsCM.2).  

● 9.4.2.CI.2: Demonstrate originality and 

inventiveness in work (e.g., 1.3A.2CR1a). 

Digital Citizenship: 

● 9.4.2.DC.1: Explain differences between ownership and 

sharing of information.  

● 9.4.2.DC.2: Explain the importance of respecting digital 

content of others. 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

• To see art is an effective means of communication to express a variety of feelings, ideas, and viewpoints  

Formative Assessments: 

● Teacher Observation (circulate the classroom to determine level of understanding)- Teacher Checklists during specific projects. 

● Bell Ringers, Exit Slips, Thumbs Up/Thumbs Down- Questioning for understanding of subject matter during a specific project. 

● Quizzes/Tests-Identifying the primary and secondary colors though observing student work or through a student participation checklist. 

● Student participation checklist- Students will fill out a specific art project checklist to ensure understanding of subject matter. 
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Summative Assessment: 

● Peer Critique- Students will critique a project based on color and have each student identify the colors through their peer’s artwork. 

● Self-Critique- Students will critique their own artwork by filling out critique-based papers or writing their own critique. 

● Write artists statements- Students will write their own artist statement explaining their work. 

● Portfolio assessment- Students will discuss their own art portfolios through an art portfolio assessment-based paper or through teacher observation. 

● Rubrics-Students will fill out specific art project-based rubrics and grade their own work. 

Alternative Assessment: 

● Verbal artists statements 

● Task prompts 

● Use alternative tools 

Benchmark 

● Portfolio assessment- Students will discuss their own art portfolios through an art portfolio assessment-based paper or through teacher observation.  

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● Complete a task to demonstrate an understanding of the elements and principles of art.  Tasks may include but are not limited to identifying elements ad principles of 

art from a variety of artworks (i.e. Van Gogh, Monet, Calder, Matisse)  

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, images found on the internet. 

● Student and teacher examples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

● Guest artists 

 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep 

considering…  

Enduring Understanding  

Students will understand that …  
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1.1.2.d.1  

The basic elements of art and 

principles of design govern art 

creation and composition.  

1.1.2.d.1  

Identify the basic elements of art and principles of 

design in diverse types of artwork.  

  

  

Why and how do artists apply 

the elements of art and 

principles of design in works 

of art?  

Artists use a variety of problem solving 

and decision making skills to apply the 

elements of art, principles of design and 

sensory and expressive features in works of 

art.  

1.1.2.d.2  

Recognizing the elements of art 

and principles of design in  

artworks of known and emerging  

artists as well as peers is an initial 

step towards visual literacy.  

1.1.2.d.2  

Identify elements of art and principles of design in 

specific works of art and explain how they are used.    

How does recognizing the 

elements of art and the 

principles of design in artworks 

lead to a greater visual 

literacy?  

Recognizing the elements of art and the 

principles of design in artworks is an 

important step in establishing a foundation 

towards visual literacy.  
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History of the Arts and Culture  

Grade Level:         K - 2                                 Subject: Art                 Topic: History of the Arts and Culture  

Pacing:  10 to 12 Weeks   

Unit’s Big Idea: The visual arts have had and will continue to have an influence throughout history and across cultures.  

New Jersey Student Learning Standards 2014   

Standard: 1.2 History of the Arts and Culture All students will understand the role, development, and influence of the arts throughout history and across cultures.  

Strand: A. History of the Arts and Culture  

Primary Interdisciplinary Connections:   • Social 

Studies, English Language Arts  

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.4.2.CI.1: Demonstrate openness to new ideas and 

perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1, 

6.1.2.CivicsCM.2).  

● 9.4.2.CI.2: Demonstrate originality and 

inventiveness in work (e.g., 1.3A.2CR1a). 

Digital Citizenship: 

● 9.4.2.DC.1: Explain differences between ownership and 

sharing of information.  

● 9.4.2.DC.2: Explain the importance of respecting digital 

content of others. 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

● Understand that visual arts have had and will continue to have an influence throughout history and across cultures.  

Formative Assessments: 

● Teacher Observation (circulate the classroom to determine level of understanding)- Teacher Checklists during specific projects. 

● Bell Ringers, Exit Slips, Thumbs Up/Thumbs Down- Questioning for understanding of subject matter during a specific project. 

● Quizzes/Tests-Identifying the primary and secondary colors though observing student work or through a student participation checklist. 

● Student participation checklist- Students will fill out a specific art project checklist to ensure understanding of subject matter. 

Summative Assessment: 

● Peer Critique- Students will critique a project based on color and have each student identify the colors through their peer’s artwork. 

● Self-Critique- Students will critique their own artwork by filling out critique-based papers or writing their own critique. 

● Write artists statements- Students will write their own artist statement explaining their work. 

● Portfolio assessment- Students will discuss their own art portfolios through an art portfolio assessment-based paper or through teacher observation. 
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● Rubrics-Students will fill out specific art project-based rubrics and grade their own work. 

Alternative Assessment: 

● Verbal artists statements 

● Task prompts 

● Use alternative tools 

Benchmark 

Portfolio assessment- Students will discuss their own art portfolios through an art portfolio assessment-based paper or through teacher observation.  

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

• Complete a task to demonstrate the role, development and influence of the arts throughout history and across cultures.  Tasks may include but are not limited to: 

artwork that depicts various cultures’ significant events i.e. Chinese New Year Dragons, African Masks, Mexican’s Day of the Dead Sugar Skull Skeletons, 

Aboriginal dot paintings, Native American (Navajo) sand paintings, East Asian bamboo brush paintings  

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, images found on the internet. 

● Student and teacher examples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

● Guest artists 

 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep 

considering…  

Enduring Understanding  

Students will understand that …  

1.2.2.A.1  

Visual artwork from diverse cultures and  

historical eras has distinct characteristics 

and common themes that are revealed by 

contextual clues within the works of art.  

1.2.2.A.1  

Identify characteristic theme-based works of dance, 

music, theatre, and visual art, such as artworks based 

on the themes of family and community, from various 

historical periods and world cultures.  

How do artists show history 

and culture through works of 

art?  

Artwork is an essential tool towards 

documenting cultures and historical 

eras.  
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1.2.2.A.2  

The function and purpose of art-making 

across cultures is a reflection of societal 

values and beliefs.  

1.2.2.A.2  

Identify how artists and specific works of dance, 

music, theatre, and visual art reflect, and are affected 

by, past and present cultures.  

How does artwork reflect 

past or present societal 

values and beliefs across 

various cultures?  

Artwork can enable an understanding 

and appreciation of a past or present 

society or culture’s values and beliefs    
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3rd -5th Music Units  

Creative Process  

Grade Level:         3rd – 5th                               Subject: Music              Topic: Creative Process     

Pacing:  10 to 12 Weeks  

Unit’s Big Idea:  Literacy  

New Jersey Student Learning Standards 2014 Standard  

Standard: 1.1:  The Creative Process All students will demonstrate an understanding of the elements and principles that govern the creation of works of art in 

dance, music, theatre, and visual art.          Strand: B. Music  

  

NOTE: By the end of grade 5, all students demonstrate basic literacy in the following content knowledge and skills in music.  

Primary Interdisciplinary Connections: 

● Dance, Art, Theater and Visual Art  

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

● 9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other 

personal factors.  

● 9.4.5.CI.3 Participate in a brainstorming session with individuals with diverse perspectives to expand one’s 

thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a). 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

• Students will perform a song in harmony  

• Grades 3 and 4 Students will learn lines and spaces. Students will learn the importance of building blocks of music both in large and small ensembles.  

• Grade 5 Students read choral music systems. Students will sing basic harmonies.  

Formative Assessment: 

●  Rubrics and teacher observation on singing varied repertoire 

●  Participation/Student Performance 

Summative Assessment: 

●  Performance Tests/Quizzes 

●  Performances/Concerts 

http://www.state.nj.us/education/cccs/def/1/VPAgrade2.html
http://www.state.nj.us/education/cccs/def/1/VPAbl.html
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●  Student participation and effort 

Alternative: 

● Oral/Written Responses to the creative process 

● Worksheets based on singing techniques 

Benchmarks: 

● Visually identify the direction of a melody 

● Identify the following rhythm symbols: eighth notes, quarter notes, half 

● notes, dotted half notes, whole notes, quarter rests, half rests and whole 

rests 

● Identify and correctly interpret the following music symbols and terms: 

dynamics, tempo, articulation 

● Sing songs within an age-appropriate range, paying attention to good tone 

production and good posture 

● Demonstrate, sing, and perform using proper breathing technique and vowel 

formation 

● Echo short rhythmic and melodic patterns 

● Sing a musical response to a teacher’s musical question 

● Identify a cappella 

● Read and perform from a choral score, singing expressively with appropriate 

dynamics, phrasing, and interpretation 

 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the 

following… •  Perform a song while demonstrating harmony, meter, tonality and melody.  

Instructional Materials: 

● Various school-specific 

● curriculum materials 

● Internet 

● Sheet music 

● Flipcharts 

● White Board 

● Interactive White Board (ex.: 

 Smart Board, etc.) 

● Listen to a song from another culture/genre 
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● Listen, discuss and/or play instruments from another culture/genre. 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.1.5.B.1  

Reading basic music notation contributes to 

musical fluency and literacy. Musical 

intelligence is related to ear training and 

listening skill, and temporal spatial reasoning 

ability is connected to listening skill.  

1.1.5.B.1  

Identify the elements of music in 

response to aural prompts and printed 

music notational systems.  

How does listening and reading 

music help develop music literacy?  

Reading and listening to music helps 

develop musical fluency.   

1.1.5.B.2  

The elements of music are building blocks 

denoting meter, rhythmic concepts, tonality, 

intervals, chords, and melodic and harmonic 

progressions, all of which contribute to 

musical literacy.  

1.1.5.B.2  

Demonstrate the basic concepts of 

meter, rhythm, tonality, intervals, 

chords, and melodic and harmonic 

progressions, and differentiate basic 

structures.  

What are the building blocks of 

music?   

The building blocks are the elements of 

music that include meter, rhythm, 

tonality, and harmony.   

 

History of the Arts and Culture &   Aesthetic Responses & Critique Methodologies  

Grade Level:         3rd – 5th                       Subject: Music              Topic: History of the Arts and Culture &   Aesthetic Responses & Critique Methodologies  

Pacing:  10 to 12 Weeks   

Unit’s Big Idea:  Appreciation and Experience  

New Jersey Student Learning Standards 2014 Standard:   

Standard: 1.2: History of the Arts and Culture All students will understand the role, development, and influence of the arts throughout history and across 

cultures.  

       Strand: A. History of the Arts and Culture  

  

Standard: 1.4: Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an understanding of arts philosophies, judgment, and 

analysis to works of art in dance, music, theatre, and visual arts  

Strand A. Aesthetic Responses  

Strand B. Critique Méthodologies  

  

NOTE: By the end of grade 5, all students demonstrate basic literacy in the following content knowledge and skills in dance, music, theatre, and visual art.  

Primary Interdisciplinary Connections: 

● Dance, Art, Theater and Visual Art  

http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAgrade2.html
http://www.state.nj.us/education/cccs/def/1/VPAbl.html
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21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal 

likes. 

● 9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other 

personal factors.  

● 9.4.5.CI.3 Participate in a brainstorming session with individuals with diverse perspectives to expand 

one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

● Listen to songs form many genres and cultures  

● Listen and watch peer performances  

1.2.5.A.1  

 

Art and Culture reflect and affect each other  

Grade 3   

Being able to discuss music from another culture.  

Listen to a song from another culture.  

Grade 4  

Perform music from a different culture.   

Sing a song from another culture.  

Grade 5  

Apply skills learned to a multi- cultural song.   

Listen, discuss and/or play instruments from another culture.  

1.2.5.A.2  

Characteristic approaches to content, form, style, and design define art genres.  

Grade 3  

Exposure to musical genres.   

Listen to music from different genres.   

Grade 4  

Identify musical genres.   

Listen and identify music from different 

genres.   

Grade 5  

Identify and explain musical genres.  

Listen, identify and explain music from different genres.  

1.2.5.A.3  

Sometimes the contributions of an individual artist can influence a generation of artists and signal the beginning of a new art genre.  

Grade 3  

Composers lived during a specific time period.  

Learn about composers.  

Grade 4  

Composers lived during a specific time period 

and their music still lives on today.  

Learn about and listen to composers.  

Grade 5  

Composers lived during a specific time period, their music still 

lives on today. Why?  

Learn about, listen to and discuss composers  

1.4.5.A.1  

Works of art may be organized according to their functions and artistic purposes (e.g., genres, mediums, messages, themes).  

Grade 3  

Music is organized into specific categories.   

Explore the different categories of music.  

Grade 4  

How is music organized into categories?   

Explore and examine how music is organized.  

Grade 5  

Why is music organized into categories?  

Discuss how and why music is categorized.    

1.4.5.A.2  

Formalism in dance, music, theatre, and visual art varies according to personal, cultural, and historical contexts.  

http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAmed.html
http://www.state.nj.us/education/cccs/def/1/VPAformalism.html
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Grade 3 Grade 4  Grade 5  

Creating an artistic response to music. Written response to music.  Aural response to music.   

Draw a response to a recording. Write a response to a recording Discuss a response to a recording.  

1.4.5.A.3  

Criteria for determining the aesthetic merits of artwork vary according to context. Understanding the relationship between compositional design and genre provides the 

foundation for making value judgments about the arts.  

Grade 3  

Music tells a story. Don 

Gato  

Grade 4  

Composers use music to tell a story. Heroic 

Symphony   

Grade 5  

Musicals tell a story. 

Musicals  

1.4.5.B.1  

Identifying criteria for evaluating performances results in deeper understanding of art and art-making.  

 

Grade 3  

Formulating an opinion on music.  

Listen or watch a performance and discuss.  

  

Grade 4  

Formulating and evaluating as a critique. 

Listen or watch and answer questions in a 

written response  

Grade 5  

Evaluating music and using correct vocabulary.   

Critique a performance using correct vocabulary.  

1.4.5.B.2  

Decoding simple contextual clues requires evaluation mechanisms, such as rubrics, to sort fact from opinion.  

Grade 3  

How evaluate as a group.   

Group evaluation and discussion.   

Grade 4  

How to evaluate in small groups.   

Divide into two groups and evaluate each 

group.   

Grade 5  

How to evaluate solo performance.  

Solo performance.   

1.4.5.B.3  

While there is shared vocabulary among the four arts disciplines of dance, music, theatre, and visual art, each also has its own discipline-specific arts terminology.  

Grade 3  

Tempo  

Listen to a variety of music.   

Grade 4  

Tempo and dynamics  

Listen to a variety of music.  

Grade 5  

Tempo, dynamics and harmony Listen 

to a variety of music.  

1.4.5.B.4  

Levels of proficiency can be assessed through analyses of how artists apply the elements of art and principles of design.  

Grade 3  

Note reading.  

Music reading- recorder.  

Grade 4  

 Note and Rhythm reading.  

Music reading- sing a song.  

Grade 5  

Reading notes, rhythms and expressive terms.   

Music reading-instruments.  

  

http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
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1.4.5.B.5  

Artists and audiences can and do disagree about the relative merits of artwork. When assessing works of dance, music, theatre and visual art, it is important to consider the 

context for the creation and performance of the work (e.g., Who was the creator? What purpose does the artwork serve? Who is the intended audience?).  

Grade 3  

Develop a preference for music.  

Listen discuss various types of music.   

Grade 4  

Develop a preference and understanding.  

Listen discuss various types of music.    

Grade 5  

Develop an understanding and appreciation for different types 

of music Listen discuss various types of music.  

Listen discuss various types of music.   

Formative Assessment: 

● Rubrics and teacher observation on knowledge of music related to history 

and other cultures 

● Participation/Student Performance 

Summative Assessment: 

● Performance Tests/Quizzes 

● Performances/Concerts 

● Student participation and effort  

Alternative: 

● Oral/Written Responses 

● Worksheets focusing on historical and cultural connections to music 

Benchmark:  Students will be able to: 

● Listen to a variety of music from various cultures 

● Listen to various musical styles and music of different historical periods and 

cultures 

● Identify the connections between music and real-life experiences and the 

arts 

● Listen to and identify various 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● Using music vocabulary students will discuss the characteristics of music form various genres and cultures  

● Students will evaluate and critique live or recorded peer performances   

Instructional Materials: 

● Various school-specific 

● curriculum materials 

● Internet 

● Sheet music 

● Flipcharts 
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● White Board 

● Interactive White Board (ex.: 

 Smart Board, etc.) 

● Listen to a song from another culture/genre 

● Listen, discuss and/or play instruments from another culture/genre. 

 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.2.5.A.1  

Art and culture reflect and affect each other.  

1.2.5.A.1  

Recognize works of dance, music, theatre, and 

visual art as a reflection of societal values and 

beliefs.    

How do music and culture effect 

on another?  

Music and culture go hand in 

hand.   

1.2.5.A.2  

Characteristic approaches to content, form, 

style, and design define art genres.  

1.2.5.A.2  

Relate common artistic elements that define 

distinctive art genres in dance, music, theatre, 

and visual art.  

What are music genres?  Music genres are determined by 

different music characteristics.   

1.2.5.A.3  

Sometimes the contributions of an individual 

artist can influence a generation of artists and 

signal the beginning of a new art genre.  

1.2.5.A.3  

Determine the impact of significant 

contributions of individual artists in dance, 

music, theatre, and visual art from diverse 

cultures throughout history.  

What impacts have specific 

composer’s works had on music?  

Composers work have influenced 

past, present and future genres of 

music.   

1.4.5.A.1  

Works of art may be organized according to 

their functions and artistic purposes (e.g., 

genres, mediums, messages, themes).  

1.4.5.A.1  

Employ basic, discipline-specific arts 

terminology to categorize works of dance, 

music, theatre, and visual art according to 

established classifications.     

How is music organized and 

categorized?  

Music is divided into genres 

according to established 

classifications.   

1.4.5.A.2  

Formalism in dance, music, theatre, and visual 
art varies according to personal, cultural, and 

historical contexts.  

  

1.4.5.A.2  

Make informed aesthetic responses to artworks 

based on structural arrangement and personal, 

cultural, and historical points of view.  

How do you respond to music?  You can make a response based on 

personal, cultural, and historical 

points of view.   

http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAmed.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
http://www.state.nj.us/education/cccs/def/1/VPAformalism.html


 

36 
 

1.4.5.A.3  

Criteria for determining the aesthetic merits of 

artwork vary according to context. 

Understanding the relationship between 

compositional design and genre provides the 

foundation for making value judgments about 

the arts.  

1.4.5.A.3  

Demonstrate how art communicates ideas about 

personal and social values and is inspired by an 

individual’s imagination and frame of reference 

(e.g., personal, social, political, historical 

context).  

How does personal experience 

relate to music?  

Personal experience helps 

influence music.   

1.4.5.B.1  

Identifying criteria for evaluating performances 

results in deeper understanding of art and art-

making.  

1.4.5.B.1  

Assess the application of the elements of art 

and principles of design in dance, music, 

theatre, and visual artworks using observable, 

objective criteria.    

How do you evaluate music?  Music can be evaluated by a 

specific set of criteria.   

1.4.5.B.2  

Decoding simple contextual clues requires 

evaluation mechanisms, such as rubrics, to 

sort fact from opinion.  

1.4.5.B.2  

Use evaluative tools, such as rubrics, for 

selfassessment and to appraise the objectivity of 

critiques by peers.  

How do you evaluate yourself 

and peers?  

Create criteria that separates music 

from opinion.  

  

  

  

   

http://www.state.nj.us/education/cccs/def/1/VPAgen.html
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Performance  

Grade Level:         3rd – 5th                       Subject: Music              Topic: Performance  

Pacing:  10 to 12 Weeks    

Unit’s Big Idea:  Creating  

New Jersey Student Learning Standards 2014 Standard:  

Standard: 1.3:  Performance All students will synthesize those skills, media, methods, and technologies appropriate to creating, performing, and/or presenting 

works of art in dance, music, theatre, and visual art.  

                        Strand: B. Music  

  

NOTE: By the end of grade 5, all students demonstrate basic literacy in the following content knowledge and skills in music.  

Primary Interdisciplinary Connections:   • 

Dance, Art, Theater and Visual Art  

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

● 9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other 

personal factors.  

● 9.4.5.CI.3 Participate in a brainstorming session with individuals with diverse perspectives to expand one’s 

thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  

Transfer Goal:  Students will be increasingly able to independently use their learning 

to… 

● Understand how to create a song using composition rules and form.  

1.3.5.B.1  

Complex scores may include compound meters and the grand staff.  

Grade 3   

Music can be written in different meters and on a 

grand staff.  

Listening to a song in compound meter. View a score 

with a grand staff.  

Grade 4  

The grand staff has many uses in music.  

Identifying parts of the grand staff.  

  

Grade 5  

Actively playing or singing from a grand staff.  

Identify and explain parts of the grand staff.  

 

http://www.state.nj.us/education/cccs/def/1/VPAgrade2.html
http://www.state.nj.us/education/cccs/def/1/VPAbl.html


 

38 
 

1.3.5.B.2  

Proper vocal production and vocal placement improve vocal quality. Harmonizing requires singing ability and active listening skills. Individual voice ranges change with 

time.  

Grade 3  

Ability to sing alone and in groups.  

Echo song.  

Grade 4  

Ability to sing alone and in groups while listening for 

other parts.   

Partner song.  

Grade 5  

Ability to sing in simple harmony.   

Harmony.  

1.3.5.B.3  

Music composition is governed by prescribed rules and forms that apply to both improvised and scored music.  

Grade 3  

Understanding improvisation.  

Recorder improvisation.  

Grade 4  

Applying improvisation.  

Basic rhythmic improvisation.  

Grade 5  

Performing and evaluating improvisation.  

Rhythmic/melodic improvisation using complex 

rhythms.   

1.3.5.B.4  

Decoding musical scores requires understanding of notation systems, the elements of music, and basic compositional concepts.  

Grade 3  

Read  

Listening map.  

Grade 4  

Comprehend   

Listening map with score.  

Grade 5  

Apply  

Score map reading.  

Formative Assessment: 

● Rubrics and teacher observation on instrumental playing techniques 

● Participation/Student Performance 

Summative Assessment: 

● Performance Tests/Quizzes 

● Performances/Concerts 

● Student participation and effort  

Alternative: 

● Oral/Written Responses to instrument based questions 

● Worksheets on labeling instrument parts 

Benchmark:  Students will be able to… 

● Be introduced to playing the recorder 

● Explore and perform on various rhythm and percussion instruments 

● Echo short rhythmic patterns on pitched and non-pitched instruments 

● Play an instrumental response to a teacher’s instrumental question 

● Play simple do, re, mi, sol, la, do patterns 

● Identify and correctly interpret the following music symbols and terms: 

http://www.state.nj.us/education/cccs/def/1/VPAvoclplac.html
http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html


 

39 
 

dynamics, tempo, articulation 

● Play simple rhythm patterns on pitched and non-pitched instruments using: 

eighth notes, quarter notes, half notes, dotted half notes, whole notes, 

quarter rests, half rests, dotted half rests, triplets and whole rests 

● Perform the following notes found in the treble clef: B, A, and G 

● Recognize AB, ABA and Rondo form 

● Recognize same/different patterns in song form such as: AB/ABA/ABACA... 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● Create and improvise a song using mixed meter and harmony   

Instructional Materials: 

● Various school-specific 

● curriculum materials 

● Internet 

● Sheet music 

● Flipcharts 

● White Board 

● Interactive White Board (ex.: 

● Smart Board, etc.)  

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.3.5.B.1  

Complex scores may include compound meters 

and the grand staff.  

  

1.3.5.B.1  

Sing or play music from complex notation, 

using notation systems in treble and bass clef, 

mixed meter, and compound meter.  

How do you identify music of 

mixed and compound meter?   

Students sing or play music in 

varying meters.   

1.3.5.B.2  

Proper vocal production and vocal  

placement improve vocal quality. Harmonizing  

1.3.5.B.2  How do you create harmony in 

groups?   

Students develop singing skills 

necessary to harmonize   

 

requires singing ability and active listening 

skills. Individual voice ranges change with 

time.  

Sing melodic and harmonizing parts, 

independently and in groups, adjusting to the 

range and timbre of the developing voice.  

  

http://www.state.nj.us/education/cccs/def/1/VPAmixdmeter.html
http://www.state.nj.us/education/cccs/def/1/VPAcompmeter.html
http://www.state.nj.us/education/cccs/def/1/VPAvoclplac.html
http://www.state.nj.us/education/cccs/def/1/VPAvoclplac.html
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1.3.5.B.3  

Music composition is governed by prescribed 

rules and forms that apply to both improvised 

and scored music.  

1.3.5.B.3  

Improvise and score simple melodies over 

given harmonic structures using traditional 

instruments and/or computer programs.         

What rules and forms are used 

when composing music?   

Music composition is governed 

by rules and forms of music.   

1.3.5.B.4  

Decoding musical scores requires 

understanding of notation systems, the 

elements of music, and basic compositional 

concepts.  

1.3.5.B.4  

Decode how the elements of music are used to 

achieve unity and variety, tension and release, 

and balance in musical compositions.  

What elements of music are 

needed to read a score?  

Musical scores are made up of  

elements in a specific 

arrangement.   

  

http://www.state.nj.us/education/cccs/def/1/VPAmusiccomp.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
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Grades 3 – 5  Art Units  

Aesthetic Responses and Critique Methodologies  

Grade Level:             3rd – 5th                Subject:      Art    Topic: Aesthetic Responses and Critique Methodologies      

Pacing: 10 to 12 weeks   

Unit’s Big Idea: All students will demonstrate and apply an understanding of the arts philosophies, judgment, and analysis to works of visual art.  

New Jersey Student Learning Standards  2014   

Standard: 1.4: Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an understanding of arts philosophies, judgment, and 

analysis to works of art in dance, music, theatre, and visual art.  

Strand A. Aesthetic Responses  

Strand B.  Critique Methodologies  

NOTE: By the end of grade 5, all students demonstrate basic literacy in the following content knowledge and skills in dance, music, theatre, and visual art.  

Primary Interdisciplinary Connections:    

 •  Social Studies, English Language Arts   

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes 

● 9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional careers and occupations.  

● 9.4.5.CI.4: Research the development process of a product and identify the role of failure as a part of the creative process (e.g., W.4.7, 8.2.5.ED.6). 

● 9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g., 2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2).  

● 9.4.5.CT.2: Identify a problem and list the types of individuals and resources (e.g., school, community agencies, governmental, online) that can aid in 

solving the problem (e.g., 2.1.5.CHSS.1, 4-ESS3-1).  

● 9.4.5.CT.3: Describe how digital tools and technology may be used to solve problems.  

● 9.4.5.CT.4: Apply critical thinking and problem-solving strategies to different types of problems such as personal, academic, community and global (e.g., 

6.1.5.CivicsCM.3). 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

 •  Demonstrate and apply an understanding of the arts philosophies, judgment, and analysis to works of visual art  

Formative Assessments: 

● Observing & Monitoring - teacher checklists; ask students to identify 5 different textures in works of art, identify textures found around us. 

● Quizzes  

● Exit Slips & Bell Ringers - students may write 1 understanding on sticky note before exiting the art room. 

● Thumbs Up/Thumbs Down - checking for understanding throughout class time. 

http://www.state.nj.us/education/cccs/def/1/VPAgrade2.html
http://www.state.nj.us/education/cccs/def/1/VPAbl.html
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● Discussions - while working students discuss ideas, offer suggestions to their neighbors. 

● Peer Feedback - students can participate in pair/share activities. 

● Teacher-Student Conferences - one on one mini meetings during class time to discuss progress, brainstorm ideas, offer suggestions. 

● Critiques - students may circulate art room, write positive statements on sticky notes to attach to other student’s artwork. 

● Self-Reflection Statements - handouts for student feedback: what did you like about your work? what would you change? what title would you give your 

● artwork? 

Summative Assessments: 

● Artist Statements/Self Assessment - students evaluate own work orally or in written statements. 

● Tests/Exams - color theory, artists, styles, famous artworks, art vocabulary words. 

● Rubrics - teacher made rubrics to test knowledge of terms, artists & important facts regarding their work and lives. 

Alternative: 

● Portfolios - illustrates improvement over time 

Benchmark: 

● Portfolios - students will discuss their own work/projects  

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

 

● Complete tasks that include creating works of art inspired by an artist or genre that demonstrates and or explains an understanding of arts’ philosophies and 

analysis.  Tasks may include but are not limited to using Venn Diagrams to compare and contrast works of art  

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, books, worksheets, images found on internet 

● Student and teacher samples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  
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1.4.5.A.1  

Works of art may be organized according 

to their functions and artistic purposes 

(e.g., genres, mediums, messages, 

themes.)  

1.4.5.A.1  

Employ basic, discipline-specific arts 

terminology to categorize works of 

dance, music, theatre, and visual art 

according to established classifications.    

How can works of art be organized?  Works of art can be organized according 

to their functions and artistic purposes by 

employing basic, discipline-specific arts 

terminology.  

1.4.5.A.2  

Formalism in visual art varies according 

to personal, cultural, and historic 

contexts.  

1.4.5.A.2  

Make informed aesthetic responses to 

artworks based on structural arrangement 

and personal, cultural, and historical 

points of view.  

How does one make informed aesthetic 

responses to artwork?  

Informed aesthetic responses can be 

based on structural arrangement and 

personal, cultural, and historical points 

of view  

1.4.5.A.3  

Criteria for determining the aesthetic 

merits of artwork vary according to 

context. Understanding the relationship 

between compositional design and genre 

provides the foundation for making value 

judgments about the arts.  

1.4.5.A.3  

Demonstrate how art communicates 

ideas about personal and social values 

and is inspired by an individual’s 

imagination and frame of reference (e.g., 

personal, social, political, historical 

context).     

How does one make a value judgment 

and determine artistic merit in a work of 

art?  

Understanding the relationship between 

compositional design, genre, as well as 

how art communicates ideas about 

personal and social values provides a 

frame of reference for making value 

judgments about the arts.  

1.4.5.B.1  

Identifying criteria for evaluating 

artwork results in deeper understanding 

of art and art-making.  

1.4.5.B.1  

Assess the application of the elements of 

art and principles of design in dance, 

music, theatre, and visual artworks using 

observable, objective criteria.  

How can we gain a deeper understanding 

of art and art-making?  

Using observable, objective criteria 

results in a deeper understanding of 

artwork and art-making  

1.4.5.B.2  

Decoding simple contextual clues 

requires evaluation mechanisms, such as 

rubrics, to sort fact from opinion.  

1.4.5.B.2   

Use evaluative tools, such as rubrics, for 

self-assessment and to appraise the 

objectivity of critiques by peers.    

How can artwork be evaluated 

objectively?  

Using evaluative tools such as rubrics 

can help in evaluating artwork 

objectively.  

 

http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
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1.4.5.B.3  

While there is shared vocabulary among 

the four arts disciplines of art, each also 

has its own discipline-specific arts 

terminology.  

1.4.5.B.3  

Use discipline-specific arts terminology 

to evaluate the strengths and weaknesses 

of works of dance, music, theatre, and 

visual art.  

Why is the understanding of artsspecific 

vocabulary useful/important?  

Arts-specific terminology can be used to 

evaluate the strengths and weaknesses of 

a work of art.  

1.4.5.B.4  

Levels of proficiency can be assessed 

through analysis of how artists apply the 

elements of art and principles of design.  

1.4.5.B.4  

Define technical proficiency, using the 

elements of the arts and principles of 

design.  

How can we determine an artist’s level 

of proficiency?  

Using the elements of art and principles 

of design enable us to determine the 

technical level of proficiency of an artist.  

1.4.5.B.5  

Artists and audiences can and do 

disagree about the relative merits of 

artwork. When assessing works of art, it 

is important to consider the context for 

the creation of the work.  

1.4.5.B.5  

Distinguish ways in which individuals 

may disagree about the relative merits 

and effectiveness of artistic choices in 

the creation and performance of works 

of dance, music, theatre, and visual art.    

How can we distinguish ways in which 

individuals may disagree about artistic 

choices in a work of art?  

It is important to consider the context for 

the creation of a work of art, as well as 

the merits and effectiveness of the 

artistic choices of an artist.  

 

Creative Process     

Grade Level:             3rd – 5th                Subject:      Art    Topic: Creative Process  

Pacing:  10 to 12 Weeks   

Unit’s Big Idea: All students will demonstrate an understanding of the elements and principles that govern the creation of works of visual art.  

New Jersey Student Learning Standards 2014   

Standard: 1.1 The Creative Process All students will demonstrate an understanding of the elements and principles that govern the creation of works of art in 

dance, music, theatre, and visual art. Strand: D. Visual Art  

  

Primary Interdisciplinary Connections:  

● Social Studies, English Language Arts   
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21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes 

● 9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional careers and occupations.  

● 9.4.5.CI.4: Research the development process of a product and identify the role of failure as a part of the creative process (e.g., W.4.7, 8.2.5.ED.6). 

● 9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g., 2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2).  

● 9.4.5.CT.2: Identify a problem and list the types of individuals and resources (e.g., school, community agencies, governmental, online) that can aid in 

solving the problem (e.g., 2.1.5.CHSS.1, 4-ESS3-1).  

● 9.4.5.CT.3: Describe how digital tools and technology may be used to solve problems.  

● 9.4.5.CT.4: Apply critical thinking and problem-solving strategies to different types of problems such as personal, academic, community and global (e.g., 

6.1.5.CivicsCM.3). 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

● Demonstrate an understanding of the elements and principles that govern the creation of works of visual art.  

Formative Assessments: 

● Observing & Monitoring - teacher checklists; ask students to identify 5 different textures in works of art, identify textures found around us. 

● Quizzes  

● Exit Slips & Bell Ringers - students may write 1 understanding on sticky note before exiting the art room. 

● Thumbs Up/Thumbs Down - checking for understanding throughout class time. 

● Discussions - while working students discuss ideas, offer suggestions to their neighbors. 

● Peer Feedback - students can participate in pair/share activities. 

● Teacher-Student Conferences - one on one mini meetings during class time to discuss progress, brainstorm ideas, offer suggestions. 

● Critiques - students may circulate art room, write positive statements on sticky notes to attach to another student’s artwork. 

● Self-Reflection Statements - handouts for student feedback: what did you like about your work? what would you change? what title would you give your 

● artwork? 

Summative Assessments: 

● Artist Statements/Self-Assessment - students evaluate own work orally or in written statements. 

● Tests/Exams - color theory, artists, styles, famous artworks, art vocabulary words. 

● Rubrics - teacher made rubrics to test knowledge of terms, artists & important facts regarding their work and lives. 

Alternative: 

● Portfolios - illustrates improvement over time 

Benchmark: 

Portfolios - students will discuss their own work/projects  
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Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● Complete tasks that demonstrate an understanding of the elements and principles of art. Tasks may include but are not limited to identifying elements and 

principles f art from a variety of artworks (Picasso, Deborah, Butterfield, Peter Max, Da Vinci)  

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, books, worksheets, images found on internet 

● Student and teacher samples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

 

Posters, internet, books, games, student work, guest speakers  

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.1.5.D.1  

Understanding the function and purpose of the 

elements of art and the principles of design 

assists with forming an appreciation of how art 

and design enhance functionality and improve 

quality of living.  

1.1.5.D.1  

Identify elements of art and principles of 

design that are evident in everyday life.  

How does art enhance our quality 

of life?  

The elements of art and principles 

of design are evident in everyday 

life.  

1.1.5.D.2  

The elements of art and principles of design are 

universal.  

1.1.5.D.2  

Compare and contrast works of art in various 

mediums that use the same art elements and 

principles of design.  

What is universal in all works of 

art?  

Comparing and contrasting works 

of art in various mediums help us 

to realize that the elements and 

principles are universal.  

  

http://www.state.nj.us/education/cccs/def/1/VPAmed.html
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History of Arts and Culture  

Grade Level:             3rd – 5th                Subject:      Art    Topic: History of Arts and Culture  

Pacing:  10 to 12 Weeks     

Unit’s Big Idea: All students will understand the role, development, and influence of the arts throughout history and across cultures.  

New Jersey Student Learning Standards 2014   

Standard: 1.2: History of the Arts and Culture All students will understand the role, development, and influence of the arts throughout history and across 

cultures.  

Strand: A.  Visual Art: History of the Arts and Culture  

Primary Interdisciplinary Connections:   • Social 

Studies, English Language Arts   

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes 

● 9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional careers and occupations.  

● 9.4.5.CI.4: Research the development process of a product and identify the role of failure as a part of the creative process (e.g., W.4.7, 8.2.5.ED.6). 

● 9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g., 2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2).  

● 9.4.5.CT.2: Identify a problem and list the types of individuals and resources (e.g., school, community agencies, governmental, online) that can aid in solving 

the problem (e.g., 2.1.5.CHSS.1, 4-ESS3-1).  

● 9.4.5.CT.3: Describe how digital tools and technology may be used to solve problems.  

● 9.4.5.CT.4: Apply critical thinking and problem-solving strategies to different types of problems such as personal, academic, community and global (e.g., 

6.1.5.CivicsCM.3). 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

 •  Demonstrate an understanding of the role, development, and influence of the arts throughout history and across cultures.  

Formative Assessments: 

● Observing & Monitoring - teacher checklists; ask students to create 5 different values (value scale) in their artwork. 

● Quizzes - correctly answering 8 out of 10 questions pertaining to value on quizzes/tests. 

● Exit Slips & Bell Ringers - students may write 1 understanding on sticky note before exiting the art room. 

● Thumbs Up/Thumbs Down - checking for understanding throughout class time. 

● Discussions - while working students discuss ideas, offer suggestions to their neighbors. 

● Peer Feedback - students can participate in pair/share activities. 

● Teacher-Student Conferences - one on one mini meetings during class time to discuss progress, brainstorm ideas, offer suggestions. 

● Critiques - students may circulate art room, write positive statements on sticky notes to attach to another student’s artwork. 

● Self-Reflection Statements - handouts for student feedback: what did you like about your work? what would you change? what title would you give your 
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artwork? 

Summative Assessments: 

● Artist Statements/Self-Assessment - students evaluate own work orally or in written statements. 

● Tests/Exams - color theory, artists, styles, famous artworks, art vocabulary words. 

● Rubrics - teacher made rubrics to test knowledge of terms, artists & important facts regarding their work and lives. 

Alternative: 

● Performance Based Assessments 

● Portfolios - illustrates improvement over time 

Benchmark: 

● Portfolios - students will discuss their own work/projects 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

● Complete tasks that demonstrate an understanding of the role, development and influence of the arts throughout history and across cultures. Tasks may include 

but are not limited to artwork that depict various culture’s significant events (Chinese Calligraphy, African Masks, Mexico’s El Dia De Los Muertos  

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, books, worksheets, images found on internet 

● Student and teacher samples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.2.5.A.1  

Art and culture reflect and affect each 

other  

1.2.5.A.1  

Recognize works of dance, music, theatre, and 

visual art as a reflection of societal values and 

beliefs.  

How does art and culture reflect 

and affect each other?  

Recognizing works of visual art are 

a reflection of a society’s values 

and beliefs  
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1.2.5.A.2  

Characteristic approaches to content, 

form, style, and design define art genres.  

1.2.5.A.2  

Relate common artistic elements that define 

distinctive art genres in dance, music, theatre, 

and visual art.      

How are art genres defined?  Relating common artistic elements 

define distinctive visual art genres.  

  

http://www.state.nj.us/education/cccs/def/1/VPAgen.html
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Performance  

Grade Level: 3rd – 5th   Subject:  Art  Topic: Performance 

Pacing:  10 to 12 Weeks  

Unit’s Big Idea:   

All students will synthesize those skills, media, methods, and technologies appropriate to creating, performing, and/or presenting works of art in visual art.  

 New Jersey Student Learning Standards  2014     

Standard: 1.3: Performance All students will synthesize those skills, media, methods, and technologies appropriate to creating, performing, and/or presenting 

works of art in dance, music, theatre, and visual arts Strand: D. Visual Art  

Primary Interdisciplinary Connections: 

● Social Studies, English, Language Arts   

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to personal likes 

● 9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional careers and occupations.  

● 9.4.5.CI.4: Research the development process of a product and identify the role of failure as a part of the creative process (e.g., W.4.7, 8.2.5.ED.6). 

● 9.4.5.CT.1: Identify and gather relevant data that will aid in the problem-solving process (e.g., 2.1.5.EH.4, 4-ESS3-1, 6.3.5.CivicsPD.2).  

● 9.4.5.CT.2: Identify a problem and list the types of individuals and resources (e.g., school, community agencies, governmental, online) that can aid in solving the 

problem (e.g., 2.1.5.CHSS.1, 4-ESS3-1).  

● 9.4.5.CT.3: Describe how digital tools and technology may be used to solve problems.  

● 9.4.5.CT.4: Apply critical thinking and problem-solving strategies to different types of problems such as personal, academic, community and global (e.g., 

6.1.5.CivicsCM.3). 

 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

● Demonstrate an understanding of how and why art is created by synthesizing those skills, media, methods, and technologies appropriate to creating, performing, 

and/or presenting works of art in visual art.  

Formative Assessments: 

● Observing & Monitoring - teacher checklists; ask students to create 5 different values (value scale) in their artwork. 

● Quizzes - correctly answering 8 out of 10 questions pertaining to value on quizzes/tests. 

● Exit Slips & Bell Ringers - students may write 1 understanding on sticky note before exiting the art room. 

● Thumbs Up/Thumbs Down - checking for understanding throughout class time. 

● Discussions - while working students discuss ideas, offer suggestions to their neighbors. 

● Peer Feedback - students can participate in pair/share activities. 
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● Teacher-Student Conferences - one on one mini meetings during class time to discuss progress, brainstorm ideas, offer suggestions. 

● Critiques - students may circulate art room, write positive statements on sticky notes to attach to another student’s artwork. 

● Self-Reflection Statements - handouts for student feedback: what did you like about your work? what would you change? what title would you give your 

artwork? 

Summative Assessments: 

● Artist Statements/Self-Assessment - students evaluate own work orally or in written statements. 

● Tests/Exams - color theory, artists, styles, famous artworks, art vocabulary words. 

● Rubrics - teacher made rubrics to test knowledge of terms, artists & important facts regarding their work and lives. 

Alternative: 

● Performance Based Assessments 

● Portfolios - illustrates improvement over time 

Benchmark: 

Portfolios - students will discuss their own work/projects 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

• Complete tasks that synthesize skills, media, methods, and technologies that is appropriate to creating a work of art. Tasks may include but are not limited to creating 

2D and 3D works of art, incorporating characteristics of various genres using various art mediums (Picasso’s Cubism, Kandinsky’s Abstract Paintings, )   

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, books, worksheets, images found on internet 

● Student and teacher samples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep 

considering…  

Enduring Understanding  

Students will understand that …  
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1.3.5.D.1  

The elements of art and principles of design 

can be applied in an infinite number of ways 

to express personal responses to creative 

problems.  

1.3.5.D.1  

Work individually and collaboratively to create 

two- and three-dimensional works of art that make 

cohesive visual statements and that employ the 

elements of art and principles of design.  

How can the elements of art 

and principles of design be 

applied to express individual 

responses to creative 

problems?  

There are an infinite number of ways 

to employ the elements of art and 

principles of design to express a 

personal response to a creative 

problem.  

1.3.5.D.2  

Contextual clues to culturally specific thematic 

content, symbolism, compositional approach, 

and stylistic nuance are prevalent in works of 

art throughout the ages.  

1.3.5.D.2  

Identify common and distinctive characteristics of 

artworks from diverse cultural and historical eras of 

visual art using age-appropriate stylistic 

terminology (e.g., cubist, surreal, optic, 

impressionistic), and experiment with various 

compositional approaches influenced by these 

styles.  

How can contextual clues be 

used to identify works of art 

from different periods of time 

and/or cultures?   

Using age-appropriate stylistic 

terminology (e.g. cubist, surrealistic, 

impressionistic) and experimenting 

with various compositional 

approaches influenced by these styles 

can help identify works of art from 

different periods of time and/or 

cultures.  

1.3.5.D.3  

Each of the genres of visual art (e.g., realism, 

surrealism, abstract/nonobjective art, 

conceptual art, and others) is associated with 

appropriate vocabulary and a stylistic approach 

to art-making.  

1.3.5.D.3  

Identify common and distinctive characteristics of 

genres of visual artworks (e.g., realism, surrealism, 

abstract/nonobjective art, conceptual art, and 

others) using age-appropriate terminology, and 

experiment with various compositional approaches 

influenced by these genres.     

How can we better 

understand a specific genre?   

 The use of age-appropriate 

vocabulary and stylistic approaches 

can lead to an understanding of 

different genres in visual art.  

1.3.5.D.4  

The characteristics and physical properties of 

the various materials available for use in art-

making present infinite possibilities for 

potential applications.  

1.3.5.D.4  

Differentiate drawing, painting, ceramics, sculpture, 

printmaking, textiles, and computer imaging by the 

physical properties of the resulting artworks, and 

experiment with various art media and art mediums 

to create original works of art.  

How does knowledge of 

various art media, tools and 

techniques help an artist plan 

and develop a work of art?  

Artists use their knowledge of various 

media, tools, characteristics of 

physical properties, and techniques to 

decide which is the most appropriate 

material(s) to use for potential 

applications in creating a work of art.  

1.3.5.D.5  

There are many types of aesthetic 

arrangements for the exhibition of art. Creating 

or assembling gallery exhibitions requires 

effective time management and creative 

problem-solving skills.  

1.3.5.D.5  

Collaborate in the creation of works of art using 

multiple art media and art mediums, and present the 

completed works in exhibition areas inside and 

outside the classroom.    

How can artwork be 

displayed or exhibited?  

Components such as effective time 

management and creative 

problemsolving skills are integral to 

creating a display or exhibit of visual 

art.  

 

 

http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAam.html
http://www.state.nj.us/education/cccs/def/1/VPAmed.html
http://www.state.nj.us/education/cccs/def/1/VPAmed.html
http://www.state.nj.us/education/cccs/def/1/VPAam.html
http://www.state.nj.us/education/cccs/def/1/VPAmed.html
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6th -8th Art Units  

Aesthetic Response and Critique Methodologies  

Grade Level:  6 – 8                       Subject:  Art                         Topic: Aesthetic Response and Critique Methodologies  

Pacing:  10 to 12 Weeks   
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Units Big Idea: Art philosophies, judgment, and analysis in visual art  

New Jersey Student Learning Standards 014 STANDARDS  

STANDARD: 1.4   Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an understanding of arts philosophies, judgment, 

and analysis to works of art in dance, music, theatre, and visual art.  

STRAND: A.  Aesthetic Responses  

                  B.  Critique Methodologies  

Interdisciplinary Connections: 

Math - pattern, geometric/solid shapes, reasoning abstractly, proportion, congruency, symmetry, measurement, problem solving, ruler skills. 

Science - light/color theory, recycling, safety, experimentation. 

Social Studies - Art and its impact on history, representing our state and communities, NJ artists, textiles from various cultures, cultural traditions, art representing US 

history and holidays/celebrations. 

ELA - compare/contrast artist biographies, investigate various genres of art, read passages and write descriptions, art vocabulary, and children’s literature.  

 

21st Century Career Readiness, Life Literacies, and Key Skills: 

Civic Financial Responsibility: 

● 9.1.8.CR.2 Compare various ways to give back through strengths, passions, goals, and other personal 

factors. 

Career Awareness and Planning: 

● 9.2.8.CAP.2 Develop a plan that includes information about career areas of interest. 

Creativity and Innovation: 

● 9.4.8.CI.4 Explore the role of creativity and innovation in career pathways and industries. 

Digital Citizenship: 

● 9.4.8.DC.4 Explain how information shared digitally is public and can be searched, copied, and potentially 

seen by public audiences. 

Global and Cultural Awareness 

● 9.4.8.GCA.1 Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a). 

Information and Media Literacy: 

● 9.4.8.IML.7 Use information from a variety of sources, contexts, disciplines, and cultures for a specific 

purpose (e.g., 1.2.8.C2a, 1.4.8.CR2a, 2.1.8.CHSS/IV.8.AI.1, W.5.8, 6.1.8.GeoSV.3.a, 6.1.8.CivicsDP.4.b, 

7.1.NH. IPRET.8). 
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Transfer Goal:  Students will be increasingly able to independently use their learning to…   

 •  Evaluate artwork through formal critique to examine elements and principles of art through emotional responses.   

Formative Assessments: 

● Observing & Monitoring - teacher checklists; ask students to create 5 different values (value scale) in their artwork. 

● Quizzes - correctly answering 8 out of 10 questions pertaining to value on quizzes/tests. 

● Exit Slips & Bell Ringers - students may write 1 understanding on sticky note before exiting the art room. 

● Thumbs Up/Thumbs Down - checking for understanding throughout class time. 

● Discussions - while working students discuss ideas, offer suggestions to their neighbors. 

● Peer Feedback - students can participate in pair/share activities. 

● Teacher-Student Conferences - one on one mini meetings during class time to discuss progress, brainstorm ideas, offer suggestions. 

● Critiques - students may circulate art room, write positive statements on sticky notes to attach to another student’s artwork. 

● Self-Reflection Statements - handouts for student feedback: what did you like about your work? what would you change? what title would you give your 

artwork? 

Summative Assessments: 

● Artist Statements/Self-Assessment - students evaluate own work orally or in written statements. 

● Tests/Exams - color theory, artists, styles, famous artworks, art vocabulary words. 

● Rubrics - teacher made rubrics to test knowledge of terms, artists & important facts regarding their work and lives. 

Alternative: 

● Performance Based Assessments 

● Portfolios - illustrates improvement over time 

Benchmark: 

Portfolios - students will discuss their own work/projects 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

 •  Create an editorial review in the form of a formal critique examining the elements and principles of design for a piece of artwork  

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, books, worksheets, images found on internet 

● Student and teacher samples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 
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● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.4.8.A.1  

Contextual clues to artistic intent are 
embedded in artworks. Analysis of 
archetypal or consummate works of art 
requires knowledge and understanding  
of culturally specific art within historical 

contexts.  

1.4.8.A.1  

Generate observational and 
emotional responses to diverse 
culturally and historically specific  
works of dance, music, theatre, and 

visual art    

How can you create an observational 
and emotional response to a 
culturally or historically specific work 
of art?  
  

Learning about culturally and historically 

diverse artwork will create growth through 

observational and emotional response.   

1.4.8.A.2  

Art may be used for utilitarian and 

nonutilitarian purposes.  

1.4.8.A.2  

Identify works of dance, music, 

theatre, and visual art that are used 

for utilitarian and non-utilitarian 

purposes.  

Why is it important to identify if 

works of art are being used as 

utilitarian or non-utilitarian?  

It is important to know if a work of art has 

been created, or is being created for 

utilitarian or non-utilitarian purposes.  

1.4.8.A.3  

Performance technique in dance, 

music, theatre, and visual art varies 

according to historical era and genre.  

1.4.8.A.3  

Distinguish among artistic styles, 

trends, and movements in dance, 

music, theatre, and visual art within 

diverse cultures and historical eras.    

Why should we be able to identify a 

variety of artistic styles, trends, and 

movements in art history?  

Learning artistic styles, trends, and 

movements in art history is important 

because it allows for a strong foundation for 

the creation of artwork.  

1.4.8.A.4  

Abstract ideas may be expressed in 

works of dance, music, theatre, and 

visual art using a genre’s stylistic traits.  

1.4.8.A.4  

Compare and contrast changes in the 

accepted meanings of known 

artworks over time, given shifts in 

societal norms, beliefs, or values.    

Why is it important to know the 

changes of meanings of artwork over 

time?  

Knowing the meanings of a specific artwork 

over time allows you to be able to follow 

shifts in a societies, norms, beliefs, and 

values for the given time period.   

 

http://www.state.nj.us/education/cccs/def/1/VPAarch.html
http://www.state.nj.us/education/cccs/def/1/VPAarch.html
http://www.state.nj.us/education/cccs/def/1/VPAconworkart.html
http://www.state.nj.us/education/cccs/def/1/VPAconworkart.html
http://www.state.nj.us/education/cccs/def/1/VPAconworkart.html
http://www.state.nj.us/education/cccs/def/1/VPAconworkart.html
http://www.state.nj.us/education/cccs/def/1/VPAutilandnonutil.html
http://www.state.nj.us/education/cccs/def/1/VPAutilandnonutil.html
http://www.state.nj.us/education/cccs/def/1/VPAutilandnonutil.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
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1.4.8.A.5  

Symbolism and metaphor are 
characteristics of art and art-making.  
  

1.4.8.A.5  

Interpret symbolism and metaphors 

embedded in works of dance, music, 

theatre, and visual art.  

Why is it important to interpret 
symbolism and metaphors in works of 
art?  
  

It is important to interpret symbolisms and 

metaphors in a work or art in order to 

uncover the meaning that the artist intended 

for the work.   

1.4.8.A.6  

Awareness of basic elements of style 

and design in dance, music, theatre, 

and visual art inform the creation of 

criteria for judging originality.  

1.4.8.A.6  

Differentiate between “traditional” 

works of art and those that do not 

use conventional elements of style to 

express new ideas.  

Why is it important to differentiate  

between “traditional” and 
unconventional works of art?  
  

It is important to understand and to be able 

to evaluate traditional and non-traditional 

artwork, so that the skill and style of the 

artist and the thematic content of the work 

can be determined.    

1.4.8.A.7  

Artwork may be both utilitarian and 

non-utilitarian. Relative merits of works 

of art can be assessed through analysis 

of form, function, craftsmanship, and 

originality.  

1.4.8.A.7  

Analyze the form, function, 
craftsmanship, and originality of 
representative works of dance, music, 
theatre, and visual art.  
  

Why is it important to understand 

and use form, function, 

craftsmanship, and originality in a 

work of art?  

It is important to be able to asses a work of 

art, why and how well it was created.  

1.4.8.B.1  

Assessing a work of art without 

critiquing the artist requires objectivity 

and an understanding of the work’s 

content and form.  

1.4.8.B.1    

Evaluate the effectiveness of a work 

of art by differentiating between the 

artist’s technical proficiency and the 

work’s content or form.  

How can a work of art be accurately 
evaluated?  
  

  

Looking at the artwork and its content can 

allow the viewer to accurately evaluate the 

work of art.  

1.4.8.B.2  

Visual fluency is the ability to 

differentiate formal and informal 

structures and objectively apply 

observable criteria to the assessment of 

artworks, without consideration of the 

artist.  

1.4.8.B.2  

Differentiate among basic formal 

structures and technical proficiency of 

artists in works of dance, music, 

theatre, and visual art.  

What is visual fluency?  

  

How do you differentiate between 
formal and informal structures?  
  

  

Visual fluency allows for the viewer to be 
able to objectively assess a work of art.  
  

Informal structures allow the artwork to be 

evaluated by examining content and 

concept. Formal assessments allow the 

artwork to be evaluated using the elements 

and principles of design.  

http://www.state.nj.us/education/cccs/def/1/VPAutilandnonutil.html
http://www.state.nj.us/education/cccs/def/1/VPAutilandnonutil.html
http://www.state.nj.us/education/cccs/def/1/VPAutilandnonutil.html
http://www.state.nj.us/education/cccs/def/1/VPAutilandnonutil.html
http://www.state.nj.us/education/cccs/def/1/VPAutilandnonutil.html
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1.4.8.B.3  

Universal elements of art and principles 
of design apply equally to artwork 
across cultures and historical eras.  
  

1.4.8.B.3  

Compare and contrast examples of 

archetypal subject matter in works of 

art from diverse cultural contexts and 

historical eras by writing critical 

essays.     

How can a viewer accurately evaluate 
works of art from various cultural and 
historical eras using the same 
standards of evaluation?  
  

Artwork from various cultures and historical 

eras can be evaluated objectively using the 

elements and principles of design.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The Creative Process  

Grade Level:  6-8                                         Subject:  Art                                             Topic: The Creative Process 

Pacing:  10 to 12 Weeks   

Units Big Idea: Elements and principles of design that govern the creation of works of art. New 

Jersey Student Learning Standards  2014 STANDARDS  

STANDARD: 1.1.8 The Creative Process All students will demonstrate an understanding of the elements and principles that govern the creation of works of 

art in dance, music, theatre, and visual art. STRAND: D. Visual Art  

http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
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Interdisciplinary Connections: 

Math - pattern, geometric/solid shapes, reasoning abstractly, proportion, congruency, symmetry, measurement, problem solving, ruler skills. 

Science - light/color theory, recycling, safety, experimentation. 

Social Studies - Art and its impact on history, representing our state and communities, NJ artists, textiles from various cultures, cultural traditions, art representing US 

history and holidays/celebrations. 

ELA - compare/contrast artist biographies, investigate various genres of art, read passages and write descriptions, art vocabulary, and children’s literature.  

  

21st Century Career Readiness, Life Literacies, and Key Skills: 

Civic Financial Responsibility: 

● 9.1.8.CR.2 Compare various ways to give back through strengths, passions, goals, and other personal 

factors. 

Career Awareness and Planning: 

● 9.2.8.CAP.2 Develop a plan that includes information about career areas of interest. 

Creativity and Innovation: 

● 9.4.8.CI.4 Explore the role of creativity and innovation in career pathways and industries. 

Digital Citizenship: 

● 9.4.8.DC.4 Explain how information shared digitally is public and can be searched, copied, and potentially 

seen by public audiences. 

Global and Cultural Awareness 

● 9.4.8.GCA.1 Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a). 

Information and Media Literacy: 

● 9.4.8.IML.7 Use information from a variety of sources, contexts, disciplines, and cultures for a specific 

purpose (e.g., 1.2.8.C2a, 1.4.8.CR2a, 2.1.8.CHSS/IV.8.AI.1, W.5.8, 6.1.8.GeoSV.3.a, 6.1.8.CivicsDP.4.b, 

7.1.NH. IPRET.8).  

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

 •  Demonstrate an understanding of the elements and principles that govern the creation of historical works of art  

Formative Assessment: 

● Observing & Monitoring: Observe student understanding by evaluating classroom discussion and art production 

● Verbal peer critiques: Display an example of student work during the production process. Have students identify/discuss Contrast, Emphasis and/or Pattern 

found within the work of art. 
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● Student participation checklists: Have a class list nearby, place a ‘+’ next to the names of students that participate during discussion, set-up, production and 

clean-up time. 

Summative Assessment: 

● Written artist statements: Have each student write a short paragraph reflecting upon the process of creating their work of art. 

● Self-Assessment/Peer-Assessment worksheets: ‘How did I do?’ worksheet, A self-assessment rubric to determine the craftsmanship of design. 

● Tests/Exams: At the completion of the unit, provide students with a multiple choice test on Contrast, Emphasis and Pattern. 

● Rubrics: Design a rubric for this unit of study with regard to the subject, Contrast, Emphasis and Pattern. 

Alternative:  

● Additional assessment strategies used during or at the completion of a unit of study 

● Performance Based Assessments. 

● Verbal artists statements: Have students hold up their work of art including Contrast, Emphasis and/or Pattern in front of the class and discuss the process in 

creating it. 

Benchmark: 

Portfolios - illustrates improvement over time. 

 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

 •  Model the elements and design principles of a historical piece of artwork through the creation of a piece of work that is representative of a current event.  

Resources: 

Various master artwork, Photos, Internet Videos, Photo Books “Faces”, “Facial Expressions”, Hatch Mark Still Life, Ceramic Masks with Facial Expressions-Tribal 

Masks(D.1), African Art Jewelry, Portraits with facial expressions, Musical Line Drawing (warm and cool colors and meanings/emotional expression through 

lines, Any artwork that references history or a time period in art history (D.1), Any project that references cues to a specific culture  

 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  
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1.1.8.D.1  

Art is a universal language. Visual 
communication through art crosses 
cultural and language barriers 
throughout time.  
  

  

  

  

1.1.8.D.1  

Describe the intellectual and 

emotional significance conveyed 

by the application of the 

elements of art and principles of 

design in different historical eras 

and cultures.  

How can you use the elements and 
principles of design to create an 
emotional response to your work?  
  

How can you logically apply the 
elements and principles of design to a 
work of art?  
  

How are the elements and principles of 
design applied in historical works?  
  

How can the elements and principles 

of design be applied to allow art to be 

a universal language?  

The point of studying the elements and principles of 
design is to foster meaning, making a deeper 
emotional response, and more innovative decision 
making.  
  

Learning the elements and principles of design and 
how to apply them to a work of art is essential in 
being able to create art.  
  

It is important to study artwork through history and 

from various cultures (including the elements and 

principles of design) to show how art is a universal 

language.  

1.1.8.D.2  

The study of masterworks of art 

from diverse cultures and different 

historical eras assists in 

understanding specific cultures.  

1.1.8.D.2  

Compare and contrast various 

masterworks of art from diverse 

cultures, and identify elements 

of the works that relate to 

specific cultural heritages.  

How are elements and principles of 
design used differently by specific 
cultures?  
  

How can we understand various 

cultures through art?  

It is important to study the elements and principles 
of design and how it has transformed throughout 
history in specific cultures.  
  

The elements and principles of design have been 

used throughout history to show various cultures 

(ideas, beliefs etc.); we can learn about their 

cultures though their art  

 

History of the Arts and Culture  

Grade Level:               6-8                                                 Subject:   Art                                                         Topic: History of the Arts and Culture  

Pacing:  10 to 12 Weeks  

Units Big Idea: The role, development, and influence of the arts throughout history and across cultures.  

New Jersey Student Learning Standards   

STANDARD: 1.2 History of the Arts and Culture All students will understand the role, development, and influence of the arts throughout history and across 

cultures.  

STRAND: A.  History of the Arts and Culture  

Interdisciplinary Connections: 

Math - pattern, geometric/solid shapes, reasoning abstractly, proportion, congruency, symmetry, measurement, problem solving, ruler skills. 

Science - light/color theory, recycling, safety, experimentation. 

http://www.state.nj.us/education/cccs/def/1/VPAeleofart.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofart.html
http://www.state.nj.us/education/cccs/def/1/VPAprinofdesign.html
http://www.state.nj.us/education/cccs/def/1/VPAprinofdesign.html
http://www.state.nj.us/education/cccs/def/1/VPAprinofdesign.html
http://www.state.nj.us/education/cccs/def/1/VPAprinofdesign.html
http://www.state.nj.us/education/cccs/def/1/VPAprinofdesign.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
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Social Studies - Art and its impact on history, representing our state and communities, NJ artists, textiles from various cultures, cultural traditions, art representing US 

history and holidays/celebrations. 

ELA - compare/contrast artist biographies, investigate various genres of art, read passages and write descriptions, art vocabulary, and children’s literature.  

  

21st Century Career Readiness, Life Literacies, and Key Skills: 

Civic Financial Responsibility: 

● 9.1.8.CR.2 Compare various ways to give back through strengths, passions, goals, and other personal 

factors. 

Career Awareness and Planning: 

● 9.2.8.CAP.2 Develop a plan that includes information about career areas of interest. 

Creativity and Innovation: 

● 9.4.8.CI.4 Explore the role of creativity and innovation in career pathways and industries. 

Digital Citizenship: 

● 9.4.8.DC.4 Explain how information shared digitally is public and can be searched, copied, and 

potentially seen by public audiences. 

Global and Cultural Awareness 

● 9.4.8.GCA.1 Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a). 

Information and Media Literacy: 

● 9.4.8.IML.7 Use information from a variety of sources, contexts, disciplines, and cultures for a specific 

purpose (e.g., 1.2.8.C2a, 1.4.8.CR2a, 2.1.8.CHSS/IV.8.AI.1, W.5.8, 6.1.8.GeoSV.3.a, 6.1.8.CivicsDP.4.b, 

7.1.NH. IPRET.8). 

New Jersey Student Learning Standards Technology  

• 8.1 Educational Technology  

o 8.1.8.A.3, 8.1.8.A.5, 8.1.5.C.1, 8.1.5.D.1, 8.1.5.D.3, 8.1.8.D.1, .2, .4, .5  

• 8.2 Technology Education, Engineering, Design and Computational Thinking o 8.2.8.C.3, .8, 8.2.D.5, 8.2.8.D, 8.2.5.E, 

8.2.8.E  
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Transfer Goal:  Students will be increasingly able to independently use their learning to…   

 •  Create connections between art and its place in history and across cultures  

Formative Assessment: 

● Observing & Monitoring: Observe student understanding by evaluating classroom discussion and art production 

● Verbal peer critiques: Display an example of student work during the production process. Have students identify/discuss Contrast, Emphasis and/or Pattern 

found within the work of art. 

● Student participation checklists: Have a class list nearby, place a ‘+’ next to the names of students that participate during discussion, set-up, production and 

clean-up time. 

Summative Assessment: 

● Written artist statements: Have each student write a short paragraph reflecting upon the process of creating their work of art. 

● Self-Assessment/Peer-Assessment worksheets: ‘How did I do?’ worksheet, A self-assessment rubric to determine the craftsmanship of design. 

● Tests/Exams: At the completion of the unit, provide students with a multiple choice test on Contrast, Emphasis and Pattern. 

● Rubrics: Design a rubric for this unit of study with regard to the subject, Contrast, Emphasis and Pattern. 

Alternative:  

● Additional assessment strategies used during or at the completion of a unit of study 

● Performance Based Assessments. 

● Verbal artists statements: Have students hold up their work of art including Contrast, Emphasis and/or Pattern in front of the class and discuss the process in 

creating it. 

Benchmark: 

Portfolios - illustrates improvement over time. 

 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

•  Based on an exemplar of a historical piece of artwork, create a rendition that demonstrates the understanding of the historical influences of the time period 

through correctly applied medium and style to the artwork.  

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, books, worksheets, images found on internet 

● Student and teacher samples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 



 

64 
 

● Peer Collaboration 

● Library 

● Art Education Publications 

● Graphic Design 

 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.2.8.A.1  

Technological changes have and will continue 

to substantially influence the development and 

nature of the arts.  

1.2.8.A.1  

Map historical innovations in dance, music, 

theatre, and visual art that were caused by the 

creation of new technologies.  

How have technological 

advances changed the way art is 

created?  

  

How has the nature of art 

changed due to historical 

innovations and technology?  

It is important to understand the 

way the creation of art has 

evolved through advances in 

technology.   

  

Learning how the nature of art has 

changed throughout history allows 

us to make effective decisions in 

our own work, using old and/or 

new technologies.   

1.2.8.A.2  

Tracing the histories of dance, music, theatre, 

and visual art in world cultures provides insight 

into the lives of people and their values.  

1.2.8.A.2  

Differentiate past and contemporary works of 

dance, music, theatre, and visual art that 

represent important ideas, issues, and events 

that are chronicled in the histories of diverse 

cultures.     

How has art helped to teach us 

about the history of various 

cultures?   

Art has been and is essential in 

recording history over the 

centuries.  

  

We can learn about various 

cultures in history through art.  
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Performance of Visual Art  

Grade Level:  6-8                                                Subject:  Art                                         Topic: Performance of Visual Art 

Pacing:  10 to 12 Weeks   

Units Big Idea: Using skills, media, methods, and technologies appropriate to creating, performing, and presenting works of visual art.  

New Jersey Student Learning Standards 2014  

STANDARD: 1.3  Performance All students will synthesize those skills, media, methods, and technologies appropriate to creating, performing, and/or 

presenting works of art in dance, music, theatre, and visual arts STRAND:  D.  Visual Art  

Interdisciplinary Connections: 

Math - pattern, geometric/solid shapes, reasoning abstractly, proportion, congruency, symmetry, measurement, problem solving, ruler skills. 

Science - light/color theory, recycling, safety, experimentation. 

Social Studies - Art and its impact on history, representing our state and communities, NJ artists, textiles from various cultures, cultural traditions, art representing US 

history and holidays/celebrations. 

ELA - compare/contrast artist biographies, investigate various genres of art, read passages and write descriptions, art vocabulary, and children’s literature.  

21st Century Career Readiness, Life Literacies, and Key Skills: 

Civic Financial Responsibility: 

● 9.1.8.CR.2 Compare various ways to give back through strengths, passions, goals, and other personal 

factors. 

Career Awareness and Planning: 

● 9.2.8.CAP.2 Develop a plan that includes information about career areas of interest. 

Creativity and Innovation: 

● 9.4.8.CI.4 Explore the role of creativity and innovation in career pathways and industries. 

Digital Citizenship: 
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● 9.4.8.DC.4 Explain how information shared digitally is public and can be searched, copied, and potentially 

seen by public audiences. 

Global and Cultural Awareness 

● 9.4.8.GCA.1 Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a). 

Information and Media Literacy: 

● 9.4.8.IML.7 Use information from a variety of sources, contexts, disciplines, and cultures for a specific purpose (e.g., 1.2.8.C2a, 1.4.8.CR2a, 

2.1.8.CHSS/IV.8.AI.1, W.5.8, 6.1.8.GeoSV.3.a, 6.1.8.CivicsDP.4.b, 7.1.NH. IPRET.8). 

 

New Jersey Student Learning Standards Technology  

• 8.1 Educational Technology  

o 8.1.8.A.3, 8.1.8.A.5, 8.1.5.C.1, 8.1.5.D.1, 8.1.5.D.3, 8.1.8.D.1, .2, .4, .5  

• 8.2 Technology Education, Engineering, Design and Computational Thinking o 8.2.8.C.3, .8, 8.2.D.5, 8.2.8.D, 

8.2.5.E, 8.2.8.E  

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

• Synthesize those skills, media, methods, and technologies appropriate to creating, performing, and/or presenting works of art in dance, music, theater or visual arts  

Instructional Materials: 

● Variety of art materials 

● Visuals: idea folders, art prints, photos, magazines, books, worksheets, images found on internet 

● Student and teacher samples of artwork 

● Websites: Pinterest, Shutterstock 

● Internet 

● Handouts 

● Peer Collaboration 

● Library 

● Art Education Publications 

● Graphic Design 
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Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

• Create a piece of work for dance or music, or theater or visual art that represents a theme and historical qualities and present the publish the piece of artwork for 

peers  

Formative Assessment: 

● Observing & Monitoring: Observe student understanding by evaluating classroom discussion and art production 

● Verbal peer critiques: Display an example of student work during the production process. Have students identify/discuss Contrast, Emphasis and/or Pattern 

found within the work of art. 

● Student participation checklists: Have a class list nearby, place a ‘+’ next to the names of students that participate during discussion, set-up, production and 

clean-up time. 

Summative Assessment: 

● Written artist statements: Have each student write a short paragraph reflecting upon the process of creating their work of art. 

● Self-Assessment/Peer-Assessment worksheets: ‘How did I do?’ worksheet, A self-assessment rubric to determine the craftsmanship of design. 

● Tests/Exams: At the completion of the unit, provide students with a multiple choice test on Contrast, Emphasis and Pattern. 

● Rubrics: Design a rubric for this unit of study with regard to the subject, Contrast, Emphasis and Pattern. 

Alternative:  

● Additional assessment strategies used during or at the completion of a unit of study 

● Performance Based Assessments. 

● Verbal artists statements: Have students hold up their work of art including Contrast, Emphasis and/or Pattern in front of the class and discuss the process in 

creating it. 

Benchmark: 

Portfolios - illustrates improvement over time. 

 

 

 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  
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1.3.8.D.1  

The creation of art is driven by the 

principles of balance, harmony, unity, 

emphasis, proportion, and 

rhythm/movement.  

1.3.8.D.1  

Incorporate various art elements and the principles 

of balance, harmony, unity, emphasis, proportion, 

and rhythm/movement in the creation of two- and 

three- dimensional artworks, using a broad array of 

art media and art mediums to enhance the 

expression of creative ideas (e.g., perspective, 

implied space, illusionary depth, value, and pattern).  

How do the principles of design 
influence the creation of art?  
  

How are various art mediums 
used to enhance the expression 
of creative ideas?  
  

  

The principles of design are 
essential to arranging elements in 
the artwork to create the artist’s 
desired effect?  
  

Each creative idea can be best 

expressed though a particular art 

medium.   

1.3.8.D.2  

Themes in art are often communicated 

through symbolism, allegory, or irony. 

There are a wide variety of art mediums, 

each having appropriate tools and 

processes for the production of artwork. 

Fluency in these mediums, and the use 

of the appropriate tools associated with 

working in these mediums, are 

components of art-making.  

1.3.8.D.2  

Apply various art media, art mediums, technologies, 

and processes in the creation of allegorical, 

themebased, two- and three-dimensional works of 

art, using tools and technologies that are appropriate 

to the theme and goals.  

 How are artistic themes used to 
create symbolism allegory or 
irony?  
  

How can tools and technologies 
be used to create themes and 
goals in a work of art?  
  

Symbolism, allegory, and irony 
can be created by artwork with 
less obvious or underlying 
themes.  
  

Having knowledge of many tools 

and technologies will aid in the 

correct usage to best show a 

theme in a work of art.  

1.3.8.D.3  

The classification of art into various art 
genres depends on the formal aspects of  
visual statements (e.g., physical 

properties, theoretical components, 

cultural context). Many genres of art are 

associated with discipline-specific arts 

terminology.  

1.3.8.D.3  

Identify genres of art (including realism, 

abstract/nonobjective art, and conceptual art) within 

various contexts using appropriate art vocabulary, 

and solve hands-on visual problems using a variety 

of genre styles.  

Why is art broken into artistic 
genres?  
  

How can using a variety of 

genres solve visual problems in 

art?  

It is important to break down art 
into various genres to 
differentiate between the various 
styles of art throughout history.  
  

By having knowledge of the 

various art genres throughout 

history one can gain inspiration 

and insight to work through a 

visual problem.   

1.3.8.D.4  

Universal themes exist in art across 

historical eras and cultures. Art may  

1.3.8.D.4  

Delineate the thematic content of multicultural 

artworks, and plan, design, and execute multiple  

What themes are prevalent 
throughout art history?  
  

Learning about themes in art 

history and looking at those 

themes across various cultures  

http://www.state.nj.us/education/cccs/def/1/VPAam.html
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embrace multiple solutions to a 
problem.  
  

  

solutions to challenging visual arts problems, 

expressing similar thematic content.  

How can knowing the thematic 

content of multi-cultural artwork 

help solve visual arts problems?  

can help us as artists to solve 
visual art problems.  
  

Visual arts problems can be 

solved through looking at art 

history and themes transcend 

various cultures.  

1.3.8.D.5  

Each of the many genres of art is 
associated with discipline-specific arts 
terminology and a stylistic approach to 
art-making.  
  

1.3.8.D.5  

Examine the characteristics, thematic content, and 

symbolism found in works of art from diverse 

cultural and historical eras, and use these visual 

statements as inspiration for original artworks.  

How can learning about thematic 
content, symbolism, and 
characteristics help an artist 
create their own works of art?  
  

It is important to learn about art 

history and the themes, 

symbolisms, and characteristics 

used in various artwork and ideas 

to gain inspirations for original 

artworks.  

1.3.8.D.6  

The visual possibilities and inherent 

qualities of traditional and contemporary 

art materials (including digital media) 

may inform choices about visual 

communication and art-making 

techniques.  

1.3.8.D.6  

Synthesize the physical properties, processes, and 

techniques for visual communication in multiple art 

media (including digital media), and apply this 

knowledge to the creation of original artworks.  

Why is it important to have 

knowledge of various artistic 

techniques and media?  

Learning how to create artwork 

using a variety of techniques 

allows you to choose particular 

techniques and implement them 

to create original artwork.   

1.3.8.D.1  

The creation of art is driven by the 
principles of balance, harmony, unity, 
emphasis, proportion, and 
rhythm/movement.  
  

  

  

  

1.3.8.D.1  

Incorporate various art elements and the principles 

of balance, harmony, unity, emphasis, proportion, 

and rhythm/movement in the creation of two- and 

three- dimensional artworks, using a broad array of 

art media and art mediums to enhance the 

expression of creative ideas (e.g., perspective, 

implied space, illusionary depth, value, and pattern).  

How do the principles of design 
influence the creation of art?  
  

How are various art mediums 
used to enhance the expression 
of creative ideas?  
  

  

The principles of design are 
essential to arranging elements in 
the artwork to create the artist’s 
desired effect?  
  

Each creative idea can be best 

expressed though a particular art 

medium.  
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Years 1 -2 Instrumental Music  

Music Notation  

Grade Level:  4th – 5th  (years 1 & 2)                      Subject: Instrumental Music     Topic Music Notation   

Pacing: Full year of instrumental lessons   

Unit’s Big Idea:  Music Notation   

New Jersey Student Learning Standards 2014 Standard:  

Standard: 1.1:  The Creative Process All students will demonstrate an understanding of the elements and principles that govern the creation of works of art in 
dance, music, theatre, and visual art.  Strand: B. Music  

  

NOTE: By the end of grade 5, all students demonstrate basic literacy in the following content knowledge and skills in music.  

Interdisciplinary Connections: 

● History -Explore historical aspects and impacts on music throughout history 

http://www.state.nj.us/education/cccs/def/1/VPAgrade2.html
http://www.state.nj.us/education/cccs/def/1/VPAbl.html


 

71 
 

● ELA - Program notes, composer notes 
● Mathematics – Rhythmic counting and subdivisions 

21st Century Career Readiness, Life Literacies, and Key Skills: 

NJSLS - Career Readiness, Life Literacies, and Key Skills: 

● 9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other personal factors. 

● 9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

● 9.4.5.GCA.1 Analyze how culture shapes individual and community perspectives and points of view (e.g., 1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8). 

 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

 •  Understand music notation and it’s role in creating basic music  

Formative Assessment: 

● Student performance 

● Participation in class playing and responses 

● Observation of student participation while playing on instrument 

● Rubrics based on instrumental skills 

● Practice records 

● Progress indicator 

● Self-assessment on performance and music theory understanding 

 

Alternative: 

● Worksheets on instrumental techniques and music theory 

● Audio and video recordings to demonstrate technique 

● Oral/written responses to instrument skills and techniques 

 

Summative Assessment: 

● Playing tests/quizzes on current skill sets 

● Attendance 

● Responsibility for equipment 

● Written tests on instrumental techniques and music theory 

● Cooperation with other ensemble  

 

Benchmark: Students will be able to… 

● Play the proper length of rhythmic notes and rests 

● Play and count through simple metered measures 

● Use tongued and slurred articulations 

● Produce a clear tone 

● Maintain and care for their instrument 

● Put their instrument together properly 

● Play on their instrument individually and in small lesson groups 

 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

 •  To play and read a skill appropriate piece of music on their instrument  

Instructional Materials: ● Professional development 
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● Various curriculum materials 

● Notation software 

● Internet 

● Sheet music 

● Flipcharts 

● White board 

● Interactive white board (ex: 

Smart Board, etc) 

● iPad or similar technology 

● Quarterly district-wide music 

faculty meetings 

● Traditional band literature 

chosen from various periods and 

styles 

● Instrumental methods 

appropriate to instrument and 

grade level selected at the 

teacher’s discretion 

Rationale  CPI’s  Essential Questions  Enduring Understanding  

 

Content Statement  Student’s will be able to . . .  Students will keep considering…  Students will understand that …  

1.1.5.B.1  

Reading basic music notation contributes to 

musical fluency and literacy. Musical 

intelligence is related to ear training and 

listening skill, and temporal spatial reasoning 

ability is connected to listening skill.  

1.1.5.B.1  

Identify the elements of music in response to 

aural prompts and printed music notational 

systems.  

How does listening and reading 

music help develop instrumental 

music literacy?  

Reading and listening to music 

helps develop instrumental 

musical fluency.   

1.1.5.B.2  

The elements of music are building blocks 

denoting meter, rhythmic concepts, tonality, 

intervals, chords, and melodic and harmonic 

progressions, all of which contribute to musical 

literacy.  

1.1.5.B.2  

Demonstrate the basic concepts of meter, 

rhythm, tonality, intervals, chords, and melodic 

and harmonic progressions, and differentiate 

basic structures.  

What are the building blocks of 
music?   
  

How does melody impact 

instrumental music literacy and 

ability?  

The building blocks are the 
elements of music that include 
meter, rhythm, and tonality.  
  

  

http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
http://www.state.nj.us/education/cccs/def/1/VPAetandll.html
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History and Aesthetic Response  

Grade Level:  4th – 5th  (years 1 and 2)            Subject: Instrumental Music     Topic History and Aesthetic Response  

Pacing: Full year of instrumental lessons   

Unit’s Big Idea:  Appreciation and Experience  

New Jersey Student Learning Standards 2014 Standard:  

Standard: 1.2: History of the Arts and Culture All students will understand the role, development, and influence of the arts throughout history and across 
cultures.  

Strand: A. History of the Arts and Culture  

  

Standard: 1.4: Aesthetic Responses & Critique Methodologies All students will demonstrate and apply an understanding of arts philosophies, judgment, and 
analysis to works of art in dance, music, theatre, and visual art.  

Strand A. Aesthetic Responses  

Strand B. Critique Methodologies  

  

NOTE: By the end of grade 5, all students demonstrate basic literacy in the following content knowledge and skills in dance, music, theatre, and visual art.  

Interdisciplinary Connections: 

● History -Explore historical aspects and impacts on music throughout history 
● ELA - Program notes, composer notes 
● Mathematics – Rhythmic counting and subdivisions 

21st Century Career Readiness, Life Literacies, and Key Skills: 

NJSLS - Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

● 9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other 

personal factors.  

● 9.4.5.CI.3 Participate in a brainstorming session with individuals with diverse perspectives to expand 

one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).  

Transfer Goal:  Students will be increasingly able to independently use their learning to…  • 
Classify music, create criteria for critique of self, others and ensemble playing  

http://www.state.nj.us/education/cccs/def/1/VPAgrade2.html
http://www.state.nj.us/education/cccs/def/1/VPAbl.html
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Formative Assessment: 

● Student performance 

● Participation in class playing and responses 

● Observation of student participation while playing on instrument 

● Rubrics based on instrumental skills 

● Practice records 

● Progress indicator 

● Self-assessment on performance and music theory understanding 

 

Alternative: 

● Worksheets on instrumental techniques and music theory 

● Audio and video recordings to demonstrate technique 

● Oral/written responses to instrument skills and techniques 

 

Summative Assessment: 

● Playing tests/quizzes on current skill sets 

● Attendance 

● Responsibility for equipment 

● Written tests on instrumental techniques and music theory 

● Cooperation with other ensembles 

 

Benchmark: Students will be able to… 

● Play the proper length of rhythmic notes and rests 

● Play and count through simple metered measures 

● Use tongued and slurred articulations 

● Produce a clear tone 

● Maintain and care for their instrument 

● Put their instrument together properly 

● Play on their instrument individually and in small lesson groups 

 

Assessment Transfer Tasks:   

 

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

 •  To play  a wide variety of selections and performing a self-critique , a critique of others and discuss ensemble playing  

Instructional Materials: 

● Various curriculum materials 

● Notation software 

● Internet 

● Sheet music 

● Flipcharts 

● White board 

● Interactive white board (ex: 

Smart Board, etc) 

● iPad or similar technology 

● Professional development 

● Quarterly district-wide music 

faculty meetings 

● Traditional band literature 

chosen from various periods and 

styles 

● Instrumental methods 

appropriate to instrument and 

grade level selected at the 

teacher’s discretion 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  
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1.2.5.A.2  

Characteristic approaches to content, form, 

style, and design define art genres.  

1.2.5.A.2  

Relate common artistic elements that define 

distinctive art genres in dance, music, theatre, 

and visual art.  

What are music genres?  Music genres are determined by 

different music characteristics.   

1.4.5.A.1  

Works of art may be organized according to 

their functions and artistic purposes (e.g., 

genres, mediums, messages, themes).  

1.4.5.A.1  

Employ basic, discipline-specific arts 

terminology to categorize works of dance, 

music, theatre, and visual art according to 

established classifications.     

How is music organized and 

categorized?  

Music is divided into genres 

according to established 

classifications.   

1.4.5.B.1  

Identifying criteria for evaluating 

performances results in deeper understanding 

of art and art-making.  

1.4.5.B.1  

Assess the application of the elements of art 

and principles of design in dance, music, 

theatre, and visual artworks using observable, 

objective criteria.    

How do you evaluate music?  Music can be evaluated by a 

specific set of criteria.   

1.4.5.B.2  

Decoding simple contextual clues requires 

evaluation mechanisms, such as rubrics, to 

sort fact from opinion.  

1.4.5.B.2  

Use evaluative tools, such as rubrics, for self-

assessment and to appraise the objectivity of 

critiques by peers.  

How do you evaluate yourself 

and peers?  

Create criteria that separates 
music from opinion.  
   

1.4.5.B.3  

While there is shared vocabulary among the 

four arts disciplines of dance, music, theatre, 

and visual art, each also has its own discipline 

specific.  

1.4.5.B.3  

Use discipline-specific arts terminology to 

evaluate the strengths and weaknesses of 

works of dance, music, theatre, and visual art.  

How do you use music 

vocabulary in an evaluation?  

Learn how to use the correct 

terms to evaluate music.   

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAmed.html
http://www.state.nj.us/education/cccs/def/1/VPAmed.html
http://www.state.nj.us/education/cccs/def/1/VPAmed.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html
http://www.state.nj.us/education/cccs/def/1/VPAdisspecificartster.html


 

76 
 

Performance  

Grade Level:  4th – 5th  (years 1 and 2)            Subject: Instrumental Music     Topic Performance  

 Pacing: Full year with two or more formal performances
  

  

Unit’s Big Idea:  Performance/Creating  

New Jersey Student Learning Standards 2014 Standard:  

Standard: 1.3:  Performance All students will synthesize those skills, media, methods, and technologies appropriate to creating, performing, and/or presenting 
works of art in dance, music, theatre, and visual art. Strand: B. Music  

NOTE: By the end of grade 5, all students demonstrate basic literacy in the following content knowledge and skills in music.  

 Interdisciplinary Connections: 

• History -Explore historical aspects and impacts on music throughout history 

• ELA - Program notes, composer notes 

• Mathematics – Rhythmic counting and subdivisions 

 21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other personal factors. 

● 9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

● 9.4.5.GCA.1 Analyze how culture shapes individual and community perspectives and points of view (e.g., 1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8). 

 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

 •  Perform on their chosen instrument, solo and ensemble, reading a variety of music  

Formative Assessment: 

● Student performance 

● Participation in class playing and responses 

● Observation of student participation while playing on instrument 

● Rubrics based on instrumental skills 

● Practice records 

● Progress indicator 

● Self-assessment on performance and music theory understanding 

 

Alternative: 

● Worksheets on instrumental techniques and music theory 

● Audio and video recordings to demonstrate technique 

Summative Assessment: 

● Playing tests/quizzes on current skill sets 

● Attendance 

● Responsibility for equipment 

● Written tests on instrumental techniques and music theory 

● Cooperation with other ensembles 

 

Benchmark: Students will be able to… 

● Play the proper length of rhythmic notes and rests 

● Play and count through simple metered measures 

● Use tongued and slurred articulations 

● Produce a clear tone 

http://www.state.nj.us/education/cccs/def/1/VPAgrade2.html
http://www.state.nj.us/education/cccs/def/1/VPAbl.html
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● Oral/written responses to instrument skills and techniques 

 

● Maintain and care for their instrument 

● Put their instrument together properly 

● Play on their instrument individually and in small lesson groups 

 

Assessment Transfer Tasks:   
Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

 •  Play and read musical selections in concert performances using a variety of musical notation and symbols  

Instructional Materials: 

● Various curriculum materials 

● Notation software 

● Internet 

● Sheet music 

● Flipcharts 

● White board 

● Interactive white board (ex: 

Smart Board, etc) 

● iPad or similar technology 

● Professional development 

● Quarterly district-wide music 

faculty meetings 

● Traditional band literature 

chosen from various periods and 

styles 

● Instrumental methods 

appropriate to instrument and 

grade level selected at the 

teacher’s discretion 

Rationale  
Content Statement  

CPI’s  
Student’s will be able to . . .  

Essential Questions  
Students will keep considering…  

Enduring Understanding  
Students will understand that …  

1.3.5.B.4  
Decoding musical scores requires understanding of 

notation systems, the elements of music, and basic 

compositional concepts.  

1.3.5.B.4  
Decode how the elements of music are used to 

achieve unity and variety, tension and release, and 

balance in musical compositions.  

What elements of music are 

needed to read a score?  
Musical scores are made up of 

elements in a specific arrangement.   

  

Years 3-5 Instrumental Music  

Music Notation  

Grade Level:  6th – 8th                       Subject: Instrumental Music     Topic Creative Process  

Pacing: Full year of instrumental lessons   

http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
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Unit’s Big Idea:  Music Notation   

New Jersey Student Learning Standards 2014 Standard:  

Standard: 1.1:  The Creative Process All students will demonstrate an understanding of the elements and principles that govern the creation of works of art in 
dance, music, theatre, and visual art.  Strand: B. Music  

NOTE: By the end of grade 8, all students demonstrate competency in the following content knowledge and skills in music.  

Interdisciplinary Connections: 

● History -Explore historical aspects and impacts on music throughout history 
● ELA - Program notes, composer notes 
● Mathematics – Rhythmic counting and subdivisions 

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.2.5.CAP.1 Evaluate personal likes and dislikes and identify careers that might be suited to personal likes. 

● 9.1.5.CR.1 Compare various ways to give back and relate them to your strengths, interests, and other 

personal factors.  

● 9.4.5.CI.3 Participate in a brainstorming session with individuals with diverse perspectives to expand one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 

1.5.5.CR1a). 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

• Understand advanced music notation and terms and their roles in creating and performing music.   

• Identify elements of music.    

• Working a group collaboratively to create music  

• Read and play music from method book during small group lessons  

• Read and play band arrangements during large ensemble rehearsals  

Formative Assessment: 

● Student performance 

● Participation in class playing and responses 

● Observation of student participation while playing on instrument 

● Rubrics based on instrumental skills 

● Practice records 

● Progress indicator 

● Self-assessment on performance and music theory understanding 

 

Summative Assessment: 

● Playing tests/quizzes on current skill sets 

● Attendance 

● Responsibility for equipment 

● Written tests on instrumental techniques and music theory 

● Cooperation with other ensembles 

 

Benchmark: Students will be able to… 

● Play the proper length of rhythmic notes and rests 
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Alternative: 

● Worksheets on instrumental techniques and music theory 

● Audio and video recordings to demonstrate technique 

● Oral/written responses to instrument skills and techniques 

 

● Play and count through simple metered measures 

● Use tongued and slurred articulations 

● Produce a clear tone 

● Maintain and care for their instrument 

● Put their instrument together properly 

● Play on their instrument individually and in small lesson groups 

 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

  

• To play and read a skill appropriate piece of music on their instrument  

• Understand and use proper music terminology  

Instructional Materials: 

● Various curriculum materials 

● Notation software 

● Internet 

● Sheet music 

● Flipcharts 

● White board 

● Interactive white board (ex: 

Smart Board, etc) 

● iPad or similar technology 

● Professional development 

● Quarterly district-wide music 

faculty meetings 

● Traditional band literature 

chosen from various periods and 

styles 

● Instrumental methods 

appropriate to instrument and 

grade level selected at the 

teacher’s discretion 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.1.8.B.1  

Common, recognizable musical forms often 
have characteristics related to specific cultural 
traditions.  
  

  

1.1.8.B.1  

Analyze the application of the elements of 

music in diverse Western and non-Western 

musical works from different historical eras 

using active listening and by reading and 

interpreting written scores.  

How do we create music? What 

tools do we use to create 

music?  

We create music using the 
elements of music.  
The tools we use are melody, 

rhythm, dynamics, harmony, 

meter, texture, timbre, form.  

http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
http://www.state.nj.us/education/cccs/def/1/VPAhe.html
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1.1.8.B.2  

Compositional techniques used in different 

styles and genres of music vary according to 

prescribed sets of rules.  

1.1.8.B.2  

Compare and contrast the use of structural 

forms and the manipulation of the elements of 

music in diverse styles and genres of musical 

compositions.  

How are the elements arranged 

and used to create various styles 

of music?  

Elements can be used and 

manipulated to create any form 

and style of music in association 

with a specific genre or culture.  

Reading music notation contributes to musical 
fluency and literacy.  
  

The elements of music pitch, rhythm, meter, 

melody, harmony, all contribute to music 

literacy and the ability to create and perform 

music  

Identify the elements of music in response to 

aural prompts and printed music notation  

How do we create music?  

  

What tools do we use to create 

music?  

Reading music helps develop 
music literacy and fluency.  
  

The elements of music are the 

tools needed to create and 

perform music   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/def/1/VPAgen.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
http://www.state.nj.us/education/cccs/def/1/VPAeleofmusic.html
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Performance  
Grade Level:  6th – 8th                       Subject: Instrumental Music     Topic Performance  

  

Pacing: Full year with two or more formal performances  

Unit’s Big Idea:  Creating  

New Jersey Student Learning Standards 2014 Standard: 1.3   Performance All students will synthesize those skills, media, methods, and technologies appropriate to 

creating, performing, and/or presenting works of art in dance, music, theatre, and visual art.  

                         Strand: B Music    

NOTE: By the end of grade 8, all students demonstrate competency in the following content knowledge and skills in music.  

Interdisciplinary Connections: 

● History -Explore historical aspects and impacts on music throughout history 
● ELA - Program notes, composer notes 
● Mathematics – Rhythmic counting and subdivisions 

21st Century Career Readiness, Life Literacies, and Key Skills: 

NJSLS - Career Readiness, Life Literacies, and Key Skills: 

● 9.1.8.CR.2 Compare various ways to give back through strengths, passions, goals, and other personal factors. 

● 9.2.8.CAP.1 Identify offerings such as high school and county career and technical school courses, apprenticeships, military programs, and dual enrollment 

courses that support career or occupational areas of interest.  

● 9.4.8.GCA.2 Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group goal.  

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

• Perform music independently in small groups and large ensemble settings.   

• Produce proper tone on their instrument  

• Be able to perform music using proper fingerings and playing techniques for their instruments.   

Formative Assessment: 

● Student performance 

● Participation in class playing and responses 

● Observation of student participation while playing on instrument 

● Rubrics based on instrumental skills 

● Practice records 

● Progress indicator 

● Self-assessment on performance and music theory understanding 

Summative Assessment: 

● Playing tests/quizzes on current skill sets 

● Attendance 

● Responsibility for equipment 

● Written tests on instrumental techniques and music theory 

● Cooperation with other ensembles 

 

Benchmark: Students will be able to… 
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Alternative: 

● Worksheets on instrumental techniques and music theory 

● Audio and video recordings to demonstrate technique 

● Oral/written responses to instrument skills and techniques 

 

● Play the proper length of rhythmic notes and rests 

● Play and count through simple metered measures 

● Use tongued and slurred articulations 

● Produce a clear tone 

● Maintain and care for their instrument 

● Put their instrument together properly 

● Play on their instrument individually and in small lesson groups 

 

Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

 •  To perform, formally or informally, a piece of solo music, small ensemble piece or/and a large ensemble  

Instructional Materials: 

● Various curriculum materials 

● Notation software 

● Internet 

● Sheet music 

● Flipcharts 

● White board 

● Interactive white board (ex: 

Smart Board, etc) 

● iPad or similar technology 

● Professional development 

● Quarterly district-wide music 

faculty meetings 

● Traditional band literature 

chosen from various periods and 

styles 

● Instrumental methods 

appropriate to instrument and 

grade level selected at the 

teacher’s discretion 
Rationale  
Content Statement  

CPI’s  
Student’s will be able to . . .  

Essential Questions  
Students will keep considering…  

Enduring Understanding  
Students will understand that …  

1.3.8.B.2  
Stylistic considerations vary across genres, cultures, 

and historical eras.  

1.3.8.B.2     Perform independently and in 

groups with expressive qualities appropriately 

aligned with the stylistic characteristics of the 

genre.  

Why do we perform 

instrumental music?  
Performing music is a way to apply a 

theoretical understanding of written 

music notation and music terms  

 

 

History and Aesthetic Response 
Grade Level:  6th – 8th                       Subject: Instrumental Music     Topic History and Aesthetic Response 

 

Pacing: Full year of instrumental lessons 
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Unit’s Big Idea:  Creating  

New Jersey Student Learning Standards   2014 Standard: 1.3   Performance All students will synthesize those skills, media, methods, and technologies appropriate 

to creating, performing, and/or presenting works of art in dance, music, theatre, and visual art.  
                        Strand: B Music  

NOTE: By the end of grade 8, all students demonstrate competency in the following content knowledge and skills in music.  

 Interdisciplinary Connections: 

● History -Explore historical aspects and impacts on music throughout history 
● ELA - Program notes, composer notes 
● Mathematics – Rhythmic counting and subdivisions 

21st Century Career Readiness, Life Literacies, and Key Skills: 

● 9.1.8.CR.2 Compare various ways to give back through strengths, passions, goals, and other personal factors. 

● 9.2.8.CAP.1 Identify offerings such as high school and county career and technical school courses, apprenticeships, military programs, and dual enrollment 

courses that support career or occupational areas of interest.  

● 9.4.8.GCA.2 Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group goal. 

Transfer Goal:  Students will be increasingly able to independently use their learning to…   

 •  Classify music; create criteria for critique of self, others and ensemble playing using discipline specific vocabulary   

Formative Assessment: 

● Student performance 

● Participation in class playing and responses 

● Observation of student participation while playing on instrument 

● Rubrics based on instrumental skills 

● Practice records 

● Progress indicator 

● Self-assessment on performance and music theory understanding 

 

Alternative: 

● Worksheets on instrumental techniques and music theory 

● Audio and video recordings to demonstrate technique 

● Oral/written responses to instrument skills and techniques 

 

Summative Assessment: 

● Playing tests/quizzes on current skill sets 

● Attendance 

● Responsibility for equipment 

● Written tests on instrumental techniques and music theory 

● Cooperation with other ensembles 

 

Benchmark: Students will be able to… 

● Play the proper length of rhythmic notes and rests 

● Play and count through simple metered measures 

● Use tongued and slurred articulations 

● Produce a clear tone 

● Maintain and care for their instrument 

● Put their instrument together properly 

● Play on their instrument individually and in small lesson groups 
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Assessment Transfer Tasks:   

Students will apply the skills, knowledge, and/or attitudes that were learned into one or more of the following…  

 •  To play a variety of selections performing a self-critique, critique others and discuss ensemble playing  

Instructional Materials: 

● Various curriculum materials 

● Notation software 

● Internet 

● Sheet music 

● Flipcharts 

● White board 

● Interactive white board (ex: 

Smart Board, etc) 

● iPad or similar technology 

● Professional development 

● Quarterly district-wide music 

faculty meetings 

● Traditional band literature 

chosen from various periods and 

styles 

● Instrumental methods 

appropriate to instrument and 

grade level selected at the 

teacher’s discretion 

Rationale  

Content Statement  

CPI’s  

Student’s will be able to . . .  

Essential Questions  

Students will keep considering…  

Enduring Understanding  

Students will understand that …  

1.3.8.B.2  

Stylistic considerations vary across 

genres, cultures, and historical eras.  

1.3.8.B.2  

Perform independently and in groups with 

expressive qualities appropriately aligned 

with the stylistic characteristics of the 

genre.  

How and who do we group 

music?  

  

How and why do we talk about 

music and performance?  

Music is grouped by different music 
characteristics.  
Music can be evaluated by a wide variety of 

music characteristics?  

  

    

 

 

 

Modifications and Accommodations  

Note** Modifications and accommodations listed in curriculum guides are suggested for all types of learners. Specific student accommodations 

and modifications listed in an IEP will take priority for each individual student instruction.  



 

85 
 

Table of Contents  

1. Modifications and Accommodations for IEP & 504 Students  

2. Modifications and Accommodations for LEP Students  

3. Modifications and Accommodations for G & T Students  

Modifications and Accommodations for IEP & 504 Students Textbooks and Curriculum Books: Accommodations  

• Provide audio books or text to speech alternatives  

• Provide summaries of chapters  

• Use peer readers  

• Use marker to highlight important textbook sections  

• Provide the student with a list of discussion questions before reading the material  

Books: Modifications  

• Provide alternative books with similar concepts but at an independent reading level  

• Give page numbers to help the student find answers  

Curriculum: Accommodations  

• Provide a vocabulary list  

• Provide alternatives to reading aloud in front of the class  

Curriculum: Modifications  

• Shorten assignments to focus on mastery of key concepts  

• Shorten spelling tests to focus on mastering the most functional words  

Instructions and Assignments Directions: Accommodations  

• Use both oral and printed directions  

• Highlight keywords in directions  

• Give directions in small steps using as few words as possible  

• Number and sequence steps in a task  

• Provide visual aides  

• Show a model of the end product  

https://docs.google.com/document/d/1QOotX2EIuJaPydBBcm-l6_Jo6n-j0uEqI3YX0q3MDVM/edit#heading=h.kwi095m2cpf
https://docs.google.com/document/d/1QOotX2EIuJaPydBBcm-l6_Jo6n-j0uEqI3YX0q3MDVM/edit#heading=h.kwi095m2cpf
https://docs.google.com/document/d/1QOotX2EIuJaPydBBcm-l6_Jo6n-j0uEqI3YX0q3MDVM/edit#heading=h.fvrwbont1jha
https://docs.google.com/document/d/1QOotX2EIuJaPydBBcm-l6_Jo6n-j0uEqI3YX0q3MDVM/edit#heading=h.fvrwbont1jha
https://docs.google.com/document/d/1QOotX2EIuJaPydBBcm-l6_Jo6n-j0uEqI3YX0q3MDVM/edit#heading=h.stmc3ua48uwy
https://docs.google.com/document/d/1QOotX2EIuJaPydBBcm-l6_Jo6n-j0uEqI3YX0q3MDVM/edit#heading=h.stmc3ua48uwy
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Time/Transitions: Accommodations  

• Alert student several minutes before a transition from one activity to another  

• Provide additional time to complete a task  

• Increase wait time for responses  

• Provide a visual timer  

Handwriting: Accommodations  

• Use fill-in questions with space for a brief response rather than a short essay  

• Provide a "designated note taker" or photocopy of another student's or teacher's notes  

• Provide outlines for video  

• Provide a print copy of any assignments or directions written on the blackboard or smartboard/Smart Board  

• Provide photocopy materials rather than requiring students to copy from the board or textbook  

• Provide access to a word processor, alpha smart, or similar device  

• Allow use of voice-activated software for long written assignments  

• Allow students to dictate a writing assignment for a teacher or teacher's aide to scribe  

Grading:  Accommodations  

• Mark the correct answers rather than incorrect ones  

Grading: Modifications  

• Provide partial grade based on individual progress or effort  

• Permit a student to rework assignments for a grade to reflect mastery  

Tests: Accommodations  

• Go over directions orally  

• Permit extended time to complete tests  

• Have materials read to the student and allow oral responses (for tests that don't measure reading or writing  

• Divide tests into small sections of similar questions and problems  

• Allow the student to complete an independent project as an alternative test  

• Provide study guides and study questions that directly relate to tests  

• Provide a sample or practice test  
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Tests: Modifications  

• Grade spelling separately from the content  

• Allow take-home or open-book tests Provide a vocabulary list with definitions  

• Provide possible answers for fill-in-the-blank sections  

Math:  Accommodations  

• Allow the student to use a calculator without penalty  

• Provide fewer problems on a worksheet (such as 4 to 6 problems on a page)  

• Use enlarged graph paper to help the student keep numbers in columns  

• Provide a table of math facts for reference (unless testing math facts)  

• Tape a number line to student's desk  

• Read and explain story problems or break problems into smaller steps  

• Use pictures or graphics  

Other Accommodations  

• Check progress and provide feedback often in the first few minutes of each assignment  

• Provide structured assignments with lists for the student to cross off when finished  

• Break long-term assignments into small, sequential steps with daily monitoring and frequent grading  

• Allow use of sensory tools for those with sensory needs  

• Use color-coded materials for each class  

Motivation  

• Activity choice  

• Hands-on, multimodal activities  

• Doable tasks  

• Foster independence  

• Student involvement in goal setting and assessment activities  

• Choice to work with others or alone  

Instructional Presentation  

• Relate to personal experiences  

• Establish purpose or goals of lesson  
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• Activate prior knowledge  

• Advanced organizers  

• Build background knowledge of content or strategy  

• Preteach vocabulary and review strategy  

• Visual demonstrations, illustrations, models  

Modifications and Accommodations for LEP Students  

• provide many visual cues, such as pictures, videos, field trips, picture books, and demonstration lessons, to aid understanding.  

• Learn the backgrounds of LEP students and plan a lesson that is both culturally and linguistically appropriate.  

• Group students flexibly, in small groups based on individual or group interests as well as instructional need or ability.  

• Give clear, simple directions to LEP students. Ask them to retell, in their own words, what you are asking them to do before they attempt a 

task.  

• Provide background information and examples that support the content for each lesson..  

• Paraphrase information and main ideas.  

• Reorganize and reinforce information.  

• Build background information through brainstorming; semantic webbing; use of maps, photos, and illustrations; and use of the KWL 

strategy.  

• Simplify language for presentation. Teachers can use “sheltered English,” in which they make content-specific language more 

comprehensible for LEP students by using short, simple syntactic structures; introducing one concept persentence; limiting structures to 

one tense; using the active  

• Develop content area vocabulary. Vocabulary specific to the content area may be developed through various activities, including the 

following:  

o starting a picture dictionary or word bank;  

o teaching the vocabulary appropriate to a given subject before introducing the content; o  reviewing and reinforcing the 

vocabulary during the content activities; o  labeling objects in the classroom;  

o taping vocabulary words in context so that students learn to recognize the words;  

o using realia (actual objects, such as a variety of foods or textures) as tools for teaching so that vocabulary becomes real and 

tangible; and  

o encouraging students to use a dictionary to learn or confirm word meanings.  

• Close-captioned video or TV  

• Computer programs  
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• Teacher-made adaptations, outlines, and study guides  

• High interest/low-reading-level content materials  

• Books with audio tapes  

Modifications and Accommodations for G & T Students  

Adaptive strategies for the exceptionally able student. These include:  

• Interdisciplinary and problem-based assignments  

• Advanced, accelerated, or compacted content  

• Abstract and advanced higher level thinking  

• Allowance for individual student interests  

• Assignments geared to development in areas of affect, creativity, cognition, and research skills  

• Complex, in-depth assignments  

• Diverse enrichment that broadens learning  

• Variety in types of resources  

• Community involvement  

• Internship, mentorship, and apprenticeship  

3 types of program modifications:  

Accelerated movement through the instructional program o  Flexible pacing may allow students to participate based on their ability to be 

challenged as well as their ability to handle the work assignments  

o Content acceleration allows a student to participate at a higher grade level  

o via compacting (also known as telescoping) which allows a student to cover the curriculum in a shorter period of time. Previously 

mastered content is pre evaluated and eliminated from coursework  

o Multi-age classrooms allow a student to accelerate through self-pacing.  

Enrichment o Well-articulated assignments that require cognitive processing, in-depth content, well-defined skills, and alternate modes of 

communication can be effective and stimulating.  

o Can include alternate learning activities. Alternate assignments provide students with opportunities to engage in new learning and 

avoid the boredom of repetitive practice.  

o Students can be encouraged to pursue independent study, self-directed research projects carefully monitored by the teacher. 

Research can be conducted using materials from a more advanced level or from college libraries, businesses, laboratories, and 
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community agencies. Every student should be challenged to think intuitively, using higher order thinking skills such as analysis, 

synthesis, and evaluation.  

Grouping students of like-ability together in homogeneous arrangements (e.g., special classes, clustering in the same classroom) allows for 

more appropriate, rapid, and advanced instruction without isolating the exceptionally able student. o  Flexible grouping in the regular classroom 

enables the exceptionally able student to develop advanced skills and provides the student with time for advanced work and independent 

study.  

o Students may be grouped in self-contained classes with other exceptionally able students  

  


