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Introduction

The ultimate goal of Health and Physical Education is to have individuals’ live healthy and safe lives
through knowledgeable choices and involvement in activities that promote wellness. All students will
have multiple opportunities to apply acquired knowledge and skills in meaningful and real life

situations.

The Health Curriculum will provide students with fact based information focusing on knowledge,
attitudes and skills for building healthy relationships. The Health Curriculum is abstinence based
encouraging young people to make healthy choices. The NJDOE mandate, S#ress Abstinence
(N.J.S.A. 18A4:35-4.19-20) Also known as the “AIDS Prevention Act of 1999, requires sex
education programs to stress abstinence. Any sex education that is given as part of any planned
course, curriculum, or other instructional program and that is intended to impart information or
promote discussion or understanding in regard to human sexual behavior, sexual feelings and sexual
values, human sexuality and reproduction, pregnancy avoidance or termination, HIV infection or
sexually transmitted diseases, regardless of whether such instruction is described as, or incorporated
into, a description of “sex education,” “family life education,” “family health education,” “health
education,” “family living,” “health,” “self-esteem,” or any other course, curriculum program, or
goal of education, and any materials including, but not limited, to handouts, speakers, notes, or
audiovisuals presented on school property concerning methods for the prevention of acquired
immune deficiency syndrome (HIV/AIDS), other sexually transmitted diseases, and of avoiding
pregnancy, shall stress that abstinence from sexual activity is the only completely reliable means of
eliminating the sexual transmission of HIV/AIDS and other sexually transmitted diseases and of

avoiding pregnancy.

We acknowledge that parents/guardians ate the primary educators for their child/children and we
are committed to partnering with families as we educate students in the knowledge and skills they
need in order to lead a healthy, active life.

As we agree that some topics may be uncomfortable for students, parents and guardians, we
encourage families to have their students participate in these essential health topics. The regional
school district's interpretation of the standards is to apply simple and cleatr definitions to terms. We
want to remind parents/guardians that they have the option to excuse their child from portions of
the Family Life instruction if it is in conflict with conscience, moral, or religious beliefs. If this is
the case with your child, you should contact your child’s Health Teacher to discuss the lessons
he/she will be teaching your student.

According to the NJDOE broadcast April 14, 2022, “the standards are based on research making
clear that receiving age appropriate information about health education is essential for students
physical and emotional well being.”



In a statement by the acting commissioner, Allen-McMillan on May 4, 2022, the 2020
Comprehensive Health standards “provide our students with medically accurate, age and
developmentally appropriate information about their bodies, about personal and interpersonal
relationships that shape childhood, adolescence and young adulthood. Education helps children
develop healthy relationships, create and maintain a positive sense of self and interact effectively,
respectfully and safely with others”.



Philosophy

Our school is committed to providing a comprehensive Health and Physical Education program
which promotes the opportunity for students to achieve success in their emotional, physical,
academic and social development.

The school community shall recognize and foster the intrinsic value of good health. All children
shall enhance their ability to make informed decisions promoting life- long wellness including a

sense of safety awareness.

Through exploration of space and locomotion, physical education shall instill in children the
enjoyment of movement. Students shall be encouraged to fully develop spirit, mind and body. A
cooperative learning environment will be fostered through instruction that is sequential in nature
and geared to developmentally appropriate practices recognizing, yet challenging, personal

limitations.

The ultimate goal of Health and Physical Education is to have individuals’ live healthy and safe lives
through knowledgeable choices and involvement in activities that promote wellness. All students will
have multiple opportunities to apply acquired knowledge and skills in meaningful and real life

situations.



Comprehensive Health and Physical Education Practices

The ten Comprehensive Health and Physical Education practices describe the ways in which individuals in these fields engage in

their careers as well as reflect the actions and behaviors of active, informed, responsible individuals and contributing community

members. Curriculum writers and educators will want to consider how they can design learning experiences that will enable their

students to develop these skills in conjunction with the content knowledge reflected in the core ideas and performance

expectations.

Practice

Description

Acting as responsible and
contributing members of society
Individuals who possess health and
physical literacy understand the
obligations and responsibilities of
being a member of a community.

They demonstrate this understanding every day through their interactions with others.
They are conscientious of the impacts of their decisions on others and on their
environment. They consider the short-term and long-term consequences of their actions
and seek to act in ways that contribute to the betterment of their families, teams,
community, and school. They are reliable and consistent in going beyond the minimum
expectation and in patticipating in community outreach that serves the greater good.

Building and maintaining healthy
relationships Individuals who
possess health and physical literacy
establish and maintain healthy
relationships by utilizing positive
communication and social skills to
interact effectively with others.

They are aware of others’ feelings and ideas. They respect differences and identify ways
to resist inappropriate social pressure. Students demonstrate the ability to prevent and
resolve interpersonal conflicts in constructive ways. They identify who, when and where,
or how to seek help for oneself or others when needed.

Communicating clearly and
effectively (verbal and nonverbal)
Individuals who possess health and
physical literacy communicate
thoughts, ideas, emotions and
action plans with clarity, using
written, verbal and/or visual
methods.

They are excellent communicators who master movements, word choices, and use of
effective tone and presentation skills to articulate ideas and movements. They are skilled
at interacting with others as they are active listeners who speak clearly and with a
purpose. They demonstrate and perform movements and skills with accuracy and
balance. They consider the audience and prepare accordingly to ensure the desired
outcome.

Resolving conflict

Individuals who possess health and physical literacy acknowledge problems in school
and in the community and develop skills to create strategies to resolve the issue. They
are aware of the reason(s) of the conflict and quickly take positive action to address the
problem. They thoughtfully probe the root cause of the conflict prior to introducing a
resolution. They carefully consider the consequences both positive and negative to
resolve the conflict. Once a resolution is agreed upon, they follow through to ensure the
conflict is resolved, whether through their own actions or the actions of others and they
take the necessary steps to eliminate the conflict from recurring.

Attending to personal health,
emotional, social and physical
well-being Individuals who possess
health, emotional, social and
physical literacy understand the
relationship between the body and
the mind.

They create and implement a personal self-care plan that promotes a healthy lifestyle.
They recognize the importance of a healthy diet, regular exercise, and promote mental
health activities that lead to healthier behaviors. They also take regular actions that
contribute to their personal, emotional, and social well-being by regulating emotions,
understanding personal self-care, and engaging in appropriate self-expression.
Establishing outlets that are safe and take place in healthy environments allow for
positive social interaction for self and others. They recognize that an active body
promotes an active healthy mind that contributes to their overall health.




Engaging in an active lifestyle

Individuals who possess health and physical literacy understand the importance of
wellness and being active throughout their lifetime. They understand that daily activity is
crucial to establishing and maintaining good health habits of regular exercise, a balanced
diet, and healthy social and mental activities that encourage help seeking skills. They
know that an active lifestyle lowers the risk of cardiovascular diseases by strengthening
the immune system. They also take regular action to contribute to their active lifestyle
with regular health exams, a personalized fitness plan, and balanced daily schedule that
provides the peace of mind and satisfaction required to fully enjoy an active lifestyle.

Making decisions

Individuals who possess health and physical literacy make informed, responsible
decisions in order to lead a lifestyle that promotes wellness. Students examine their
options and consider their values, their own beliefs, and consequences that will impact
their decisions. They develop, implement, and model effective critical thinking skills in
their decision making process. They consider the impacts of the decisions to self and
others and evaluate whether the results of their decision promote one’s health or present
a risk. They analyze if a decision can be made individually or collaboratively.

Managing-self

Individuals who possess health and physical literacy understand and practice strategies
for managing one’s own emotions, thoughts and behaviors. They recognize the skills
needed to establish and achieve success in situations. They identify and apply skills, such
as self-regulating, self-control, asking questions, and setting goals to persevere and
overcome barriers. They research reliable sources to inform and engage in healthy
behaviors. They reflect on personal experiences, and recognize their strengths, traits and
limitations to avoid risky or dangerous behaviors and situations.

Setting goals

Individuals who possess health and physical literacy are focused with a plan in mind and
a task to complete. They set high but realistic standards, prioritize responsibilities, utilize
time wisely and think short and long-term to achieve the intended results. Goal-setters
are organized, self-directed, highly motivated, curious, and desirous of living healthy and
productive lives.

Using technology tools responsibly

Individuals who possess health and physical literacy find and maximize the productive
value of existing with new technology to accomplish personal and professional tasks.
They are flexible and adaptive in acquiring and operating new technology. They are
proficient with ubiquitous technology applications. They understand the laws, inherent
risks - personal and organizational - of technology applications, and they take actions to
prevent or mitigate these risks as responsible users.




Standards in Action

The regional districts believe in offering an interdisciplinary approach to teaching and learning because
students are able to make connections and relationships by bringing together separate content disciplines,
skills and knowledge around common themes, issues, or problems. The NJ Department of Education
mandates the following be identified as areas of study beneficial to integration into all grade levels and

content areas.

Please click the hyperlink for further information on each area:

reer Readin Life Literaci nd Kevy Skill

Climate Change Fducation
Contributions of Disabled and LGBT Individuals

Holocaust Education

Ami mmission

Social and Emotional Learning

Diversity, Equity and Inclusion

Asian American Pacific Islander

Types of Assessments

Students will be assessed across the units and year in a variety of ways. The link below indicates resoutces
for developing assessments and general examples of assessments that teachers may utilize across all of the
content areas.

Formative, Summative, Alternative, and Benchmark Assessments



https://docs.google.com/document/d/109e9C9ZjNf2QujDUQVpjS0Dr-XaEjhn2qMphKx8mURs/edit?usp=sharing
https://docs.google.com/document/d/1n0-Mjp7zca3JEnCwxPNugOiBt3YRAXk72ZsXm4LTxBo/edit?usp=sharing
https://docs.google.com/document/d/1wvGKlIhXdFJY7qmB3sJaZylLuMINFWFMtZ4kvEi1c-k/edit?usp=sharing
https://docs.google.com/document/d/1EbCPUktY1O47435WRMZLYKVmmK20-bukIE8yizUvkE0/edit?usp=sharing
https://docs.google.com/document/d/1EA3G9r5PHKeYwTFnCZ4rvmwoDSDBqVl00qhUouSmqUY/edit?usp=sharing
https://docs.google.com/document/d/1-GTaBWznZGyU4BH9xsEM_ZzjJRzQ1tLB59zuTXYNKSI/edit?usp=sharing
https://docs.google.com/document/d/1cCxlx3rJCBq0ii9A2dibSd-vcNxXzhN9BfeLhzFgaZ4/edit?usp=sharing
https://docs.google.com/document/d/1YaZ-sC1t8-d5JDxo2MoK6NfXdiFm9Gq1dgaRA-_xTMQ/edit?usp=sharing
https://docs.google.com/document/d/1rXURBgVfE84T2DLWgT2s6eudyMH3CeTvxeqcrpfRElU/edit?usp=sharing
https://docs.google.com/document/d/1NwL8a_6164xA2hhn4ZLNQVQX6dGXmNpBRrNSpa9WQr8/edit?usp=sharing
https://docs.google.com/document/d/1WlgObdeSqGzYk6rwJayDuIoacQyGm1yIs2gQ_mbrTr4/edit?usp=sharing

7th Grade Instructional Units

Unit Title: Alcohol, Tobacco, and other Drugs

Grade Level: 7th
Pacing: 18 class periods

Unit Description/Overview/Expectation:
Alcohol, other drugs and tobacco can be found in a variety of forms. The use of alcohol and other drugs has both short-term and

long-term effects. Alcohol and other drugs use refer to all types of legal and illicit drugs. Over the counter medicines and
prescription medications, when taken correctly are drugs used to treat pain and illness. These drugs have both benefits and risks.
There are many types of tobacco products such as cigarettes, e-cigarettes, and marijuana to name a few that can cause damage both
physically and mentally. Tobacco, alcohol, and other illicit drug products can adversely affect the user, family members, and those in
the community.

Formative Assessments:

Pre assessments to identify students’ skills prior to unit
Fatal Vision Goggles Reflection Activity

Operation Prevention Video Class Discussion
Alcohol, Tobacco, Drug Awareness Poster

Closing/Summative Assessments (including alternate assessment) Task:
Post assessments to identify students mastery of unit expectation
Unit Test

Alternate Assessment:
Alcohol, Tobacco, and Drug Awareness commercial for morning announcements

Materials and Resources:

Center for Prevention (fatal vision goggles),
SmartChoices for Healthy Life guest speaker,
Operation Prevention video,

Patricia Rizzo Toner, Substance Abuse Prevention




Text leveled by AL
Technology Tools:Google Classroom and documents/slides/forms accessible through one to one devices (Chromebooks)
Promethean Board for full class instruction

Interdisciplinary Connections:

WIW.7.2: Write informative/explanatory texts (including the narration of historical events, scientific procedures/ experiments, or
technical processes) to examine a topic and convey ideas, concepts, and information through the selection, organization, and analysis of
relevant content.

NJ Health Mandates:
Drugs, Alcohol, Tobacco, Controlled Dangerous Substances, and Anabolic Steroids (N.J.S.A. 18A:40A-1)

Requires instructional programs on drugs, alcohol, anabolic steroids, tobacco, and controlled dangerous substances and the development
of curriculum guidelines. Instructional programs on the nature of drugs, alcohol, anabolic steroids, tobacco, and controlled dangerous
substances, as defined in section 2 of P.1..1970, ¢.226 (C.24:21-2), and their physiological, psychological, sociological, and legal effects on
the individual, the family, and society shall be taught in each public school and in each grade from kindergarten through 12 in a manner
adapted to the age and understanding of the pupils. The programs shall be based upon the curriculum guidelines established by the
Commissioner of Education and shall be included in the curriculum for each grade in such a manner as to provide a thorough and
comprehensive treatment of the subject.

Sexual Assault Prevention (N.J.S.A. 18A:35-4.3)

Requires the development of a sexual assault prevention education program. The Department of Education in consultation with the
advisory committee shall develop and establish guidelines for the teaching of sexual assault prevention techniques for utilization by local
school districts in the establishment of a sexual assault prevention education program. Such program shall be adapted to the age and
understanding of the pupils and shall be emphasized in appropriate places of the curriculum sufficiently for a full and adequate treatment
of the subject.

Dating Violence Education (N.J.S.A. 18A: 35-4.23a)

Requires instruction regarding dating violence in grades 7 through 12. Each school district shall incorporate dating violence education
that is age appropriate into the health education curriculum as part of the district’s implementation of the Core Curriculum Content
Standards in Comprehensive Health and Physical Education for students in grades 7 through 12. The dating violence education shall
include, but not be limited to, information on the definition of dating violence, recognizing dating violence warning signs, and the
characteristics of healthy relationships




Career Awareness, Life Literacies and Key Skills

9.2.8.CAP.3: Explain how career choices, educational choices, skills, economic conditions, and personal behavior affect income.

NJSLS 2020:

Responsible actions regarding behavior can impact the
development and health of oneself and others.

2.1.8.PGD.4: Analyze the relationship between healthy
behaviors and personal health

The use of alcohol and drugs can affect the social, emotional,
and physical behaviors of individuals and their families.

2.3.8.DSDT.3: Determine the impact that alcohol and
drugs can have on an individual’s social, emotional, and

physical well-being

Accommodations and Modifications:
As appropriate to IEP, 504, At Risk, and/or LEP Students:

® Role-playing and social stories: Use leveled scenarios to practice emotional responses and coping mechanisms.

Encourage writing of health related scenarios

Increase of research requirements in MLA format

Visual aids: Use charts, pictures, and color coding to reinforce health concepts.

Simplified instructions: Break down tasks into small, manageable steps.

Preferential seating: Seat students near the teacher or away from distractions.

Extra time: Allow more time to complete activities or respond to question

Adaptation of Constructive Responses: Allow for reduction of writing as appropriate to students’ IEP modifications
At Risk: Provide brief check-ins with teachers or counselors regarding sensitive content

LEP: Reduced verbalization in certain roles in role-playing scenariosAs appropriate to G & T:
Increase rigor of assessment to include/promote opportunities for more complex writing and research related responses

Increase complexity of questioning and level of required responses

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit Title: Health and Wellness

Grade Level: 7th
Pacing: 30 class periods

Unit Description/Overview/Expectation:

Students will be able to identify potential risk factors to evaluate choices and consequences to their actions, supporting how relationships
with self and others are influenced by the decisions people make.

Also during this unit, students will explain how individuals are impacted by health conditions and how health conditions can be
contracted from a variety of sources and choices that individuals make.

Formative Assessments:

Decision making role play activity

Article analysis on health conditions with first-hand examples

Personal health and wellness partner discussion: think pair share and think write pair share
Threat Assessment Map activity (environmental risk factors)

Closing/Summative Assessments (including alternate assessment) Task:
Unit assessment
Health and Fitness Journal Project

Materials and Resources:

Discovery Education including leveled texts accessible through student Chromebooks

Patricia Rizzo Toner, Diet and Nutrition Activities

Center for Disease Control

Technology Tools:Google Classroom and documents/slides/forms accessible through one to one devices (Chromebooks)
Promethean Board for full class instruction

Interdisciplinary Connections:

RI.CR.7.1: Cite several pieces of textual evidence and make relevant connections to support analysis of what an informational text says
explicitly as well as inferences drawn from the text.

8.2.8.ITH.1: Explain how the development and use of technology influences economic, political, social, and cultural issues.
8.1.8.IC.1: Compare the trade-offs associated with computing technologies that affect individual’s everyday activities and




career options.

NJ Health Mandates:
Lyme Disease Prevention (N.J.S.A. 18A:35-5.1)

Requires the development of Lyme disease curriculum guidelines. The guidelines shall emphasize disease prevention and sensitivity for
victims of the disease. The Commissioner of Education shall periodically review and update the guidelines to ensure that the curriculum
reflects the most current information available.

Cancer Awareness (N.J.S.A. 18A:40-33)

Requires the development of a school program on cancer awareness.

Mental Health (NJ.S.A. 18A:35-4.39)

A school district shall ensure that its health education programs for students in grades kindergarten through 12 recognize the
multiple dimensions of health by including mental health and the relation of physical and mental health so as to enhance
student understanding, attitudes, and behaviors that promote health, well-being, and human dignity. The instruction in mental
health shall be adapted to the age and understanding of the students and shall be incorporated as part of the district’s
implementation of the New Jersey Student Learning Standards in Comprehensive Health and Physical Education. The
instruction shall include, as appropriate, information on substance abuse provided pursuant to the implementation of these
standards and to section 1 of PL.2016, c.46 (C.18A:40A-2.1). The State Board of Education shall review and update the New
Jersey Student Learning Standards in Comprehensive Health and Physical Education to ensure the incorporation of instruction
in mental health in an appropriate place in the curriculum for students in grades kindergarten through 12. In its review, the
State board shall consult with mental health experts including, but not limited to, representatives from the Division of Mental
Health and Addiction Services in the Department of Human Services.

Climate Change Lesson/Connection:
Water and soil pollution causation of increased cancer rates

Cancers linked to UV index

Career Awareness, Life Literacies and Key Skills



https://www.njleg.state.nj.us/2018/Bills/AL19/222_.HTM

9.4.8.DC.3: Describe tradeoffs between allowing information to be public (e.g., within online games) versus keeping information private

and secure.

9.4.8.DC.6: Analyze online information to distinguish whether it is helpful or harmful to reputation.

NJSLS 2020:

Awareness of potential risks factors and knowledge of
strategies to evaluate choices and potential consequences can
help to reduce negative impacts when confronted with difficult
or unsafe situations.

2.3.8.PS.1: Assess the degree of risk in a variety of situations, and
identify strategies needed to reduce deliberate and non-deliberate
injuries to self and others (e.g., digital safety, sexting, dating
violence, domestic violence, gang violence, human trafficking,
nonconsensual sexual encounters, other threats of violence).

Relationships are influenced by a wide variety of factors,
individuals, and behaviors.

2.1.8.SSH.2: Develop a plan for the school to promote dignity and
respect for people of all genders, gender identities, gender
expressions, and sexual orientations in the school community.

2.1.8.SSH.3: Demonstrate communication skills that will support
healthy relationships

2.1.8.SSH.4: Compare and contrast the characteristics of healthy
and unhealthy relationships.

2.1.8.SSH.5: Analyze the similarities and differences between
friendships, romantic relationships and sexual relationships.

2.1.8.SSH.6: Examine how culture influences the way families
cope with traumatic situations, crisis, and change

The degree to which an individual is impacted by a health
condition or disease can be affected by their immune system and
treatment strategies.

2.3.8.HCDM.6: Explain how the immune system fights disease

2.3.8.HCDM.7: Explain how certain methods of disease




prevention, treatment strategies, and appropriate medicine use
promote health-enhancing behaviors.

Diseases can be contracted from a variety of sources and
choices individuals make may contribute to or prevent a person
from being susceptible to a disease or health condition.

2.3.8.HCDM.1: Justify how the use of universal precautions,
sanitation and waste disposal, proper food handling and storage,
and environmental controls can prevent diseases and health
conditions.

2.3.8.HCDM.2: Determine the role of genetics in being
susceptible to disease and health conditions and identify
the types of behavior that might reduce the risk factors.

Accommodations and Modifications:
As appropriate to IEP, 504, At Risk, and/or LEP Students:

® Assessment: Leveled Google forms and speech to text as appropriate

LEP: Provide roles with limited verbalizations.

As appropriate to G & T:

Role-playing and social stories: Use leveled scenarios to practice emotional responses and coping mechanisms.
Visual aids: Use charts, pictures, and color coding to reinforce health concepts.

Simplified instructions: Break down tasks into small, manageable steps.

Preferential seating: Seat students near the teacher or away from distractions.

Extra time: Allow more time to complete activities or respond to question

Adaptation of Constructive Responses: Allow for reduction of writing as appropriate to students’ IEP modifications

® Increase rigor of assessment to include/promote opportunities for more complex writing and research related responses

® Increase of research requirements in MLA format

® Increase complexity of questioning and level of required responses

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit Title: Family Life Education

Grade Level: 7
Pacing: 16 class periods

Unit Description/Overview/Expectation:
Students will learn male and female reproductive anatomy and function, signs of pregnancy and diagnostic methods, stages of pregnancy,
prenatal practices, resources, and pregnancy maturity and challenges.

Formative Assessments:

Presentation reflection (CAP, DASI, etc.)
Amaze.org video worksheets

Class discussion

Closing/Summative Assessments (including alternate assessment) Task:
Unit assessment

Materials and Resources: (all of the resources/materials/links/outside resoutrces/guest speakers/programs)

CAP,

DASI,

Amaze.org

Al leveled text

Technology Tools:Google Classroom and documents/slides/forms accessible through one to one devices (Chromebooks)
Promethean Board for full class instruction

Interdisciplinary Connections:
W.RW.7.7: Write routinely over extended time frames (time for research, reflection, metacognition/self- correction, and revision) and
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and audiences

NJ Health Mandates:

Stress Abstinence (N.J.S.A. 18A:35-4.19-20)



http://amaze.org

Also known as the “AIDS Prevention Act of 1999,” requires sex education programs to stress abstinence. Any sex education that is given
as part of any planned course, curriculum, or other instructional program and that is intended to impart information or promote
discussion or understanding in regard to human sexual behavior, sexual feelings and sexual values, human sexuality and reproduction,
pregnancy avoidance or termination, HIV infection or sexually transmitted diseases, regardless of whether such instruction is described
as, or incorporated into, a description of “sex education,” “family life education,” “family health education,” “health education,” “family
living,” “health,” “self-esteem,” or any other course, curriculum program, or goal of education, and any materials including, but not
limited, to handouts, speakers, notes, or audiovisuals presented on school property concerning methods for the prevention of acquired
immune deficiency syndrome (HIV/AIDS), other sexually transmitted diseases, and of avoiding pregnancy, shall stress that abstinence
from sexual activity is the only completely reliable means of eliminating the sexual transmission of HIV/AIDS and other sexually
transmitted diseases and of avoiding pregnancy.

Consent (N.J.S.A. 18A:35)

Requires age-appropriate instruction in grades six through 12 on the law and meaning of consent for physical contact and sexual activity
as part of the district’s implementation of the New Jersey Student Learning Standards in Comprehensive Health and Physical Education.
The instruction shall be designed to increase discussion and awareness that consent is required before physical contact or sexual activity,
as well as the social, emotional, and relational impact surrounding sexuality, the right to say no to unwanted physical contact or sexual
activity, and the virtues of respecting the right of others to say no.

Sexting (N.J.S.A. 18A:35-4.33)

A Board of education shall include instruction on the social, emotional, and legal consequences of distributing and soliciting sexually
explicit images through electronic means once during middle school in an appropriate place in the curriculum as part of the school
district’s implementation of the New Jersey Student Learning Standards in Comprehensive Health and Physical Education. The
Commissioner of Education shall provide school districts with age-appropriate sample learning activities and resources designed to
implement this requirement.

Sexual abuse and assault awareness and prevention education (N.J.S.A 18A:35-4.5a.)

Requires each school district shall incorporate age-appropriate sexual abuse and assault awareness and prevention education in grades
preschool through 12 as part of the district's implementation of the New Jersey Student Learning Standards in Comprehensive Health
and Physical Education. The Commissioner of Education, in consultation with the Department of Children and Families, the New Jersey
Coalition Against Sexual Assault, Prevent Child Abuse New Jersey, the New Jersey Children’s Alliance, and other entities with relevant
expertise, shall provide school districts with age-appropriate sample learning activities



https://www.njleg.state.nj.us/2018/Bills/AL19/16_.HTM
https://www.njleg.state.nj.us/2018/Bills/PL18/80_.HTM
https://www.njleg.state.nj.us/2018/Bills/PL19/185_.HTM

Sexual Assault Prevention (N.J.S.A. 18A:35-4.3)

Requires the development of a sexual assault prevention education program. The Department of Education in consultation with the
advisory committee shall develop and establish guidelines for the teaching of sexual assault prevention techniques for utilization by local
school districts in the establishment of a sexual assault prevention education program. Such program shall be adapted to the age and
understanding of the pupils and shall be emphasized in appropriate places of the curriculum sufficiently for a full and adequate treatment
of the subject.

Domestic Violence Education (N.J.S.A. 18A:35-4.23)

Allows instruction on problems related to domestic violence and child abuse. A board of education may include instruction on the
problems of domestic violence and child abuse in an appropriate place in the curriculum of elementary school, middle school, and high
school pupils. The instruction shall enable pupils to understand the psychology and dynamics of family violence, dating violence, and
child abuse; the relationship of alcohol and drug use to such violence and abuse; and the relationship of animal cruelty to such violence
and abuse; and to learn methods of nonviolent problem-solving.

Career Awareness, Life Literacies and Key Skills
9.4.8.IML.1: Critically curate multiple resources to assess the credibility of sources when searching for information.

NJSLS 2020:

Individuals may experience interpersonal and/or sexual 2.3.8.PS.2: Define sexual consent and sexual agency

violence for a variety of reasons, but the victim is never to
blame. 2.3.8.PS.3: Define interpersonal and sexual violence and

describe their impacts on sexual health (e.g, sexual harassment,
sexual assault, sexual abuse, incest, rape, domestic violence,
coercion, dating violence).

2.3.8.PS.5: Determine the effectiveness of laws designed to
keep children and adolescents healthy and safe (e.g., consent,
child pornography, human trafficking, parental notification,
drugs).




Addressed by C.A.P program

2.3.8.PS.4: Describe strategies that sex traffickers/exploiters
employ to recruit youth.

There are factors that contribute to making healthy decisions
about sex.

2.1.8.SSH.7: Identify factors that are important in deciding
whether and when to engage in sexual behaviors.

2.1.8.SSH.8: Identify factors that can affect the ability to give or
perceive consent to sexual activity (e.g,, body image, self-esteem,
alcohol, other substances).

2.1.8.SSH.10: Identify short and long-term contraception and
safer sex methods that are effective and describe how to access
and use them (e.g., abstinence, condom).

2.1.8.SSH.11: Develop a plan to eliminate or reduce risk of
unintended pregnancy and STIs (including HIV).

Diseases can be contracted from a variety of sources and
choices individuals make may contribute to or prevent a person
from being susceptible to a disease or health condition.

2.3.8.HCDM.3: Describe behaviors which may contribute to or
prevent a person from being susceptible to disease and illness
(e.g cardiovascular, stroke, hepatitis, sexually transmitted
infections (STIs), HIV/AIDS, breast cancer, HPV, testicular

cancer).

2.3.8.HCDM.4: Describe the signs, symptoms, and potential
impacts of STIs (including HIV)

2.3.8.HCDM.5: Compare and contrast behaviors, including
abstinence, to determine the potential risk of pregnancy
and/or STIs (including HIV) transmission.

Diseases can be contracted from a variety of sources and
choices individuals make may contribute to or prevent a person

2.3.8. HCDM.1: Justify how the use of universal precautions,
sanitation and waste disposal, proper food handling and storage,




from being susceptible to a disease or health condition.

and environmental controls can prevent diseases and health
conditions.

2.3.8.HCDM.2: Determine the role of genetics in being
susceptible to disease and health conditions and identify
the types of behavior that might reduce the risk factors.

An awareness of the stages of pregnancy and prenatal care can
contribute to a healthy pregnancy and the birth of a healthy child.

Clarification of standard:

We recognize pregnancy options as medical decisions that should occur
between the child, their guardians and their physician. Students with
further questions will be directed to discuss with parents or a trusted
adult.

2.1.8.PP.1: Describe pregnancy testing, the signs of pregnancy, and
pregnancy options, including parenting, abortion, and adoption.

2.1.8.PP.2: Summarize the stages of pregnancy from fertilization to
birth.

2.1.8.PP.3: Identify prenatal practices that support a healthy
pregnancy and identify where to find medically accurate sources of
information about prenatal care.

There are a variety of factors that affect the social, emotional, and
financial challenges that are associated with parenthood.

2.1.8.PP.4: Predict challenges that may be faced by adolescent
parents and their families.

2.1.8.PP.5: Identify resources to assist with parenting,

Potential solutions to health issues are dependent on health
literacy and locating resources accessible in a community.

2.1.8.CHSS.1: Identify professionals at school and in the
community available to assist with health conditions and
emergencies, sexual health services, life skills training and
describe how they can be accessed (e.g:, suicide prevention,
CPR/AED, breast self-examination, traumatic stress).

2.1.8.CHSS.2: Describe the state and federal laws related to
age of consent, minors’ ability to consent to health care,
confidentiality in a healthcare setting, child pornography,




sexting, safe haven and sex trafficking;

2.1.8.CHSS.3: Identify the state and federal laws related to
minors' access to sexual healthcate services, including
pregnancy and STIs/HIV prevention, testing, care, and
treatment.

2.1.8.CHSS.4: Identify community resources and/or other
sources of support, such as trusted adults, including family
members, caregivers, and school staff, that students can go to
if they are or someone they know is being sexually harassed,
abused, assaulted, exploited, or trafficked

2.1.8.CHSS.5: Identify medically accurate sources of
information about ST1Ts, including HIV, such as local STTs
/HIV prevention, steps to obtain PfEP and PEP, testing, and
treatment resources.

Accommodations and Modifications:

As appropriate to IEP, 504, At Risk, and/or LEP Students:

As appropriate to G & T:

Content: Teacher read and shared reading of texts and assessments

LEP: Amaze worksheets in native language

Social Emotional: Brief check-ins with staff or counselors regarding sensitive concepts

Visual aids: Use charts and color coding to reinforce health concepts.
Simplified instructions: Break down tasks into small, manageable steps.
Preferential seating: Seat students near the teacher or away from distractions.
Extra time: Allow more time to complete activities or respond to question

Adaptation of Constructive Responses: Allow for reduction of writing as appropriate to students’ IEP modifications




® Increase rigor of assessment to include/promote opportunities for more complex writing

® Increase complexity of questioning and level of required responses

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit Title: Physical Fitness

Grade Level: 7
Pacing: 60 class periods

Unit Description/Overview/Expectation:

Physical Fitness requires making fitness a part of a person’s daily life. It is about creating fitness habits that support individuals to plan
and stay healthy throughout their lifetime. In addition, a person recognizes the medical consequences of a sedentary lifestyle and that the
benefits of an active body and mind over time reduces diseases, injuries and pain.

Formative Assessments:

Fitness testing

Daily objectives

Performance improvement and observation
Locomotor skill progression

Benchmark Assessment:
PACER testing

Closing/Summative Assessments Task:
Physical Fitness Testing/SGO Rubric
Observations

Alternate Assessment:
Field Day petformance/skills demonstration and/or reflection/self evaluation

Materials and Resources:
Physical Education Equipment

Interdisciplinary Connections:

7.SP.A.1: Understand that statistics can be used to gain information about a population by examining a sample of the population;
generalizations about a population from a sample are valid only if the sample is representative of that population. Understand that
random sampling tends to produce representative samples and support valid inferences.




8.1.8.DA.1: Organize and transform data collected using computational tools to make it usable for a specific purpose.

NJ Health Mandates:
None identified in this unit

Climate Change Lesson/Connection:

Air quality concerns : Air pollution can cause cardiopulmonary diseases
How allergies can affect breathing

Asthma

Proper hydration during outdoor sports or hot environments

Career Awareness, Life Literacies and Key Skills

8.2.8.ITH.4: Identify technologies that have been designed to reduce the negative consequences of other technologies and explain the

change in impact.

Global Awareness

Awareness of and appreciation for cultural differences is critical to avoid barriers to productive and positive interaction. 9.4.8.GCA.1:
Model how to navigate cultural differences with sensitivity and respect.

9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group goal.

NJSLS:

2.2.8.PE2: Recognize and involve others of all ability levels into a

A variety of effective fitness principles applied consistently
physical activity.

over time, enhance personal fitness levels, performance, and

health status (e.g, Frequency, Intensity, Time, Type (F1T.T). 2.2.8.PF.3: Execute the primary principles of training (FITT)

and technology for the purpose of modifying personal levels of
fitness (e.g., pedometers, heart rate monitors, health tracking
systems, wearable technology, virtual classes, exergames).

Effective Fitness principles combined with mental and emotional 2.2.8.LFE.3: Explore by leading self and others to
endurance over time will enhance performance and wellness. experience and participate in different cultures' physical




fitness activities.

2.2.8.LF4: Identify and recognize factors that generate positive
emotions from participating in movement and physical fitness
activities.

Accommodations and Modifications:
As appropriate to IEP, 504, At Risk, and/or LEP Students:

Leveled Activities: Demonstrate and offer multiple levels of exercises as appropriate
Duration: Offer time over reps as appropriate to the population

Visual aids: Provide individual stretch cards as appropriate

Auditory support: Sound reducing headphones

Simplified instructions: Break down tasks into small, manageable steps.

Peer support: Pair students with buddies for collaborative learning,

Safe space access: Provide a designated calm-down area where students can go when feeling emotionally dysregulated.

504: Accommodations according to individualized documents

As appropriate to G & T:

Increase duration and levels of exercise
Provide leadership opportunities

Increase opportunities for self tracking data and analysis

Provide opportunities for students to provide peer support

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student
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Unit Title: Court & Field Sports

Grade Level: 7

Pacing: 50 class periods

Unit Description/Overview/Expectation:
Students will be able to develop skills, understand game strategies, and exhibit fair play through individual and team sports.

Skill Game Examples:
- Hot Shot Games (Soccer, Basketball, Floor Hockey)

- Increasing distance and number of spots
- Escape to the Safe Zone

- Add instruments they can use, safety measures put in
- Flooris Lava

- Less objects and no verbal communication

Team:
- Sideline Game (Soccer, Basketball, Floor Hockey)
- Double Kickball
- Capture the (Flag, Chicken)

Individual:

- DPirates (Basketball, Floor Hockey, Soccer)

- Hot Shot Games (Soccer, Basketball, Floor Hockey)

- Partner Pass (catching, throwing)(Badminton, Volleyball)
- Battleship

Formative Assessments:

Daily objectives

Performance improvement and observation
Sport-specific skill progression

Closing/Summative Assessments Task:




Students will demonstrate the skills learned in their Court & Field Sports unit and apply them to game play. Students will be assessed on
how well the learned skills are transferred to actual Field & Court Sports.

Materials and Resources:
Sports-specific and appropriate physical education equipment

Interdisciplinary Connections:

7.SP.A.1: Understand that statistics can be used to gain information about a population by examining a sample of the population;
generalizations about a population from a sample are valid only if the sample is representative of that population. Understand that
random sampling tends to produce representative samples and support valid inferences.

8.1.8.DA.1: Organize and transform data collected using computational tools to make it usable for a specific purpose.

NJ Health Mandates: None identified in this unit

Highlighted Achievements:

Basketball Unit: Yao Ming, Brittney Griner, Michael Jordan

Soccer Unit: Tim Howard, Cobi Jones, Megan Rapinoe, Carson Pickett

Others Highlighted:

Colin Kaepernick - Protested unfair treatments of minorities in US during his NFL career
Chloe Kim - Asian American Olympic Snowboarder

Climate Change Lesson/Connection:
Air quality concerns
How allergies can affect breathing

Asthma
Proper hydration during outdoor sports or hot environments

Career Awareness, Life Literacies and Key Skills
9.4.8.CT.2: Develop multiple solutions to a problem and evaluate short- and long-term effects to determine the most plausible option

Global Awareness




Awareness of and appreciation for cultural differences is critical to avoid barriers to productive and positive interaction. 9.4.8.GCA.1:
Model how to navigate cultural differences with sensitivity and respect.
9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group goal.

NJSLS 2020:

Effective execution of movements is determined by the level of 2.2.8.MSC.2: Demonstrate control of motion in relationship
related skills and provides the foundation for physical competency | between force, flow, time, and space in interactive dynamic
and literacy to participate with confidence in a broad range of environments

physical activities (e.g., games, sports, acrobics, martial arts,
recreational activities).

Individual and team goals are achieved when applying effective 2.2.8.MSC.T: EffecFively manage emptions during physical activity
tactical strategies in games, sports, and other physical fitness (e.g., anger, frustration, excitement) in a safe manner to self and
activities. others.

Accommodations and Modifications:
As appropriate to IEP, 504, At Risk, and/or LEP Students:

Choice: Allow for options of non-competitive roles as appropriate
Visual aids: Utilize tasks cards with visuals

Auditory support: Sound reducing headphones

Simplified instructions: Break down tasks into small, manageable steps.
Peer support: Pair students with buddies for collaborative learning.

Safe space access: Provide a designated calm-down area where students can go when feeling emotionally dysregulated.

LEP: Provide repeated demonstrations and hand gestures to aid in comprehension

As appropriate to G & T:




Encourage use of nondominant hand and/or foot
Provide leadership opportunities

Increase opportunities for self tracking data and analysis

Provide opportunities for students to provide peer support

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student
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