
Fifth Grade Social Studies Curriculum 
 

    
 

 
 
 

Revised September 2025 to the NJSLS - SS 2020 
 
 



Table of Contents  
 

Philosophy​ 3 
Social Studies Practices​ 4 
Standards in Action​ 5 
Types of Assessments​ 5 
All Grades Units of Instruction​ 6 

Unit Title: 3rd - 5th School, Community & World Unit​ 6 
Unit Title K – 4 Geography and Map Skills​ 11 

Grade 5 Units of Instruction​ 14 
Unit America's Geographic Setting​ 14 
Unit: Colonial Times​ 19 
Unit: The American Revolution​ 25 
Unit:  Civics and Economics in America​ 32 
Unit: Manifest Destiny to Today​ 40 

 
 
 

 



Philosophy 
 
Social Studies is the integrated study of the social sciences and humanities in order to promote civic 
competence, patriotism, and the values of our American heritage.   A well- articulated K-8 Social 
Studies program should include a coordinated, systematic study of civics, U.S. and World History, 
economics, geography, and cultures of the past and present. 
 
Our vision as educators is to provide solid content, student-centered instructional methods, and 
varied assessment.   This will include research- based strategies and teacher- designed classroom 
activities fostering critical thinking.  Our democratic society is one of continuity and change, 
diversity and commonality, adversity and opportunity. Such a society needs knowledgeable, 
thoughtful, and ethical participation by its citizens in an effort to promote the common good and 
increase the general welfare of its citizens.  
 

 



Social Studies Practices  
Practice Description 

1.​ Developing 
Questions and 
Planning 
Inquiry 

Developing insightful questions and planning effective inquiry involves identifying the purposes of 
different questions to understand the human experience, which requires addressing real world 
issues. Inquiries incorporating questions from various social science disciplines build understanding 
of the past, present and future; these inquiries investigate the complexity and diversity of 
individuals, groups, and societies. 

2.​ Gathering and 
Evaluating 
Sources 

Finding, evaluating and organizing information and evidence from multiple sources and 
perspectives are the core of inquiry.  Effective practice requires evaluating the credibility of primary 
and secondary sources, assessing the reliability of information, analyzing the context of 
information, and corroborating evidence across sources. Discerning opinion from fact and 
interpreting the significance of information requires thinking critically about ourselves and the 
world. 

3.​ Seeking 
Diverse 
Perspectives 

Making sense of research findings requires thinking about what information is included, whether 
the information answers the question, and what may be missing, often resulting in the need to 
complete additional research. Developing an understanding of our own and others’ perspectives 
builds understanding about the complexity of each person and the diversity in the world. Exploring 
diverse perspectives assists students in empathizing with other individuals and groups of people; 
quantitative and qualitative information provides insights into specific people, places, and events, as 
well as national, regional, and global trends. 

4.​ Developing 
Claims and 
Using 
Evidence 

Developing claims requires careful consideration of evidence, logical organization of information, 
self-awareness about biases, application of analysis skills, and a willingness to revise conclusions 
based on the strength of evidence. Using evidence responsibly means developing claims based on 
factual evidence, valid reasoning, and a respect for human rights. 

5.​ Presenting 
Arguments and 
Explanations 

Using a variety of formats designed for a purpose and an authentic audience forms the basis for 
clear communication. Strong arguments contain claims with organized evidence and valid 
reasoning that respects the diversity of the world and the dignity of each person. Writing findings 
and engaging in civil discussion with an audience provides a key step in the process of thinking 
critically about conclusions and continued inquiry. 

6.​ Engaging in 
Civil Discourse 
and Critiquing 
Conclusions 

Assessing and refining conclusions through metacognition, further research, and deliberative 
discussions with diverse perspectives sharpens the conclusions and improves thinking as a vital 
part of the process of sensemaking. Responsible citizenship requires respectfully listening to and 
critiquing claims by analyzing the evidence and reasoning supporting them. Listening to and 
understanding contrary views can deepen learning and lay the groundwork for seeking consensus. 

7.​ Taking 
Informed 
Action 

After thoroughly investigating questions, taking informed action means building consensus about 
possible actions and planning strategically to implement change. Democracy requires citizens to 
practice discussion, negotiation, coalition- seeking, and peaceful conflict resolution. When 
appropriate, taking informed action involves creating and/or implementing action plans designed 
to solve problems and create positive change. 

 



 
Standards in Action 

 

The regional districts believe in offering an interdisciplinary approach to teaching and learning 
because students are able to make connections and relationships by bringing together separate 
content disciplines, skills and knowledge around common themes, issues, or problems.  The NJ 
Department of Education mandates the following be identified as areas of study beneficial to 
integration into all grade levels and content areas.  
 
Please click the hyperlink for further information on each area:  

Career Readiness, Life Literacies, and Key Skills​
Climate Change Education​
Contributions of Disabled and LGBT Individuals​
Holocaust Education ​
Amistad Commission​
Social and Emotional Learning ​
Diversity, Equity and Inclusion ​
Asian American Pacific Islander  

 

Types of Assessments 
Students will be assessed across the units and year in a variety of ways. The link below indicates 
resources for developing assessments and general examples of assessments that teachers may utilize 
across all of the content areas.  
 
Formative, Summative, Alternative, and Benchmark Assessments  

 

https://docs.google.com/document/d/1dL7WMl329LHB2-AnnBqiUFDybl9rxCljsrty9XcGH_w/edit?usp=sharing
https://docs.google.com/document/d/1K_nmSpSDdq1fQt0dVA_czjrW8gqUrV19mOShwlSOoGQ/edit?usp=sharing
https://docs.google.com/document/d/1ACzNC3jC19aSaVVLnvDUXaCpKVkEK3BXk7CvfDfvp_k/edit?usp=sharing
https://docs.google.com/document/d/174uzG47H7iMpLf-poH8y1puFrjJcyHf1VauVr8G4dUs/edit?usp=sharing
https://docs.google.com/document/d/1jpoxCNHNkO92LlnF9SYE5PVKOdnUVrE9IH5R_5__yh8/edit?usp=sharing
https://docs.google.com/document/d/1M5tyww4wGziIphGQ05McWydxgf_JIPibxwoGmY33eGU/edit?usp=sharing
https://docs.google.com/document/d/1YaZ-sC1t8-d5JDxo2MoK6NfXdiFm9Gq1dgaRA-_xTMQ/edit?usp=sharing
https://docs.google.com/document/d/1NwL8a_6164xA2hhn4ZLNQVQX6dGXmNpBRrNSpa9WQr8/edit?usp=sharing
https://docs.google.com/document/d/1fJ-J6Kbgw_ml8ijfqf3WNn-WznPaCuMJQ4BY0OE9dgo/edit?usp=sharing


All Grades Units of Instruction  
Unit Title: 3rd - 5th School, Community & World Unit 

Pacing: to be determined based on advocacy  

Unit Description/Overview/Expectation:  
Advocacy and Service projects provide an opportunity for the students to have a positive impact on the lives of self and others. The 
Social Studies curriculum includes standards connected to climate change to address advocacy and service and active citizenship. 
School service projects are completed throughout the school year through activities which will be developed based on each 
classroom’s students interests and additional connections through Science and English Language Arts.  

Interdisciplinary Connections  
NJSLS English Language Arts 

●​ RI.5.1 – Quote accurately from a text when explaining what the text says explicitly and when drawing inferences. 
●​ RI.5.7 – Draw on information from multiple print/digital sources to answer questions or solve problems. 
●​ W.5.1 – Write opinion pieces supporting a point of view with reasons and information. 
●​ W.5.2 – Write informative/explanatory texts to examine a topic and convey ideas clearly. 
●​ SL.5.1 – Engage effectively in collaborative discussions with diverse partners. 
●​ SL.5.4 – Report on a topic or text, sequencing ideas logically and using appropriate facts and details. 

 
NJSLS Visual & Performing Arts  

●​ Anchor Standard 1 – Generate and conceptualize artistic ideas and work (e.g., posters for service projects). 
●​ Anchor Standard 2 – Organize and develop artistic ideas and work. 
●​ Anchor Standard 6 – Convey meaning through art, music, theatre, or media arts. 
●​ Anchor Standard 10 – Relating artistic ideas and works with personal meaning and external context. 
●​ Anchor Standard 11 – Relating artistic ideas and works within societal, cultural, and historical contexts to deepen understanding. 

 
NJSLS World Languages 

●​ 7.1.NM.IPRET.1 – Identify the main idea and supporting details in culturally authentic texts. 
●​ 7.1.NM.IPRET.2 – Demonstrate comprehension of simple oral and written messages. 
●​ 7.1.NM.PRSNT.4 – Present information about familiar topics using phrases and simple sentences. 
●​ 7.1.NM.CU.1 – Identify products and practices of cultures studied. 
●​ 7.1.NM.CU.2 – Identify cultural perspectives associated with products and practices. 



NJSLS Science: 
●​ 5-ESS3-1 – Obtain and combine information about ways communities protect Earth’s resources and environment. 
●​ 5-PS1-2 – Measure and graph quantities to provide evidence that matter is conserved during changes. 
●​ 5-LS1-1 – Support an argument that plants get the materials they need for growth chiefly from air and water. 
●​ 5-LS2-1 – Develop a model to describe the movement of matter among plants, animals, decomposers, and the environment. 
●​ 5-ESS2-1 – Develop a model to describe ways the geosphere, biosphere, hydrosphere, and atmosphere interact. 

Benchmark 
Pre Assess students knowledge of the advocacy project identified as the focus  
 
Formative Assessments:  
Identify, discuss and create actions for advocacy 
Understand and actively participate in the reduction of unfair or discriminatory acts 

Summative Assessments Task:  
Completion of advocacy project  
Children’s Book or Storyboard: Write and illustrate a short book explaining climate change or active citizenship to younger students. 
Community Interview Project: Interview local leaders, family members, or peers about advocacy and service, then present findings. 
 
Alternate Assessment:  
Multimedia Presentation: Create a video, slideshow, or digital poster explaining the issue (e.g., climate change) and their proposed solutions. 
Infographic or Poster: Design a visual product that communicates the importance of advocacy and service in their community. 
Role-Play or Skit: Perform a simulation of a town hall meeting, debate, or community service planning session. 

Materials and Resources:  
Dependent up on advocacy project  
AI for leveling reading materials 
OER  
Local and Community Resources  

Career Awareness, Life Literacies and Key Skills 
Creativity & Innovation 

●​ 9.4.5.CI.1 – Use appropriate communication technologies to collaborate with others. 
●​ 9.4.5.CI.2 – Apply creative thinking to solve a problem or address an issue. 



●​ 9.4.5.CI.3 – Describe how new ideas can be shared to improve communities. 
Critical Thinking & Problem Solving 

●​ 9.4.5.CT.1 – Identify and gather reliable information from multiple sources to solve problems. 
●​ 9.4.5.CT.2 – Use evidence to support claims and solutions. 
●​ 9.4.5.CT.3 – Apply critical thinking to evaluate the effectiveness of solutions. 

Information & Media Literacy 
●​ 9.4.5.IML.1 – Evaluate the credibility of sources when researching advocacy issues (e.g., climate change). 
●​ 9.4.5.IML.2 – Identify examples of distortion, exaggeration, or misrepresentation in media messages. 
●​ 9.4.5.IML.3 – Use digital tools to produce and share information with an authentic audience. 

Digital Citizenship 
●​ 9.4.5.DC.1 – Explain the importance of safe, ethical, and responsible use of technology. 
●​ 9.4.5.DC.2 – Demonstrate responsible online communication when advocating for service projects. 

Global & Cultural Awareness 
●​ 9.4.5.GCA.1 – Explain how cultural perspectives influence decision-making and advocacy. 
●​ 9.4.5.GCA.2 – Compare how different communities address environmental and social issues. 

Leadership & Collaboration 
●​ 9.4.5.CRS.1 – Demonstrate creativity and innovation in problem-solving. 
●​ 9.4.5.CRS.2 – Demonstrate collaboration skills when working in teams on service projects. 
●​ 9.4.5.CRS.3 – Demonstrate communication skills in conversations and presentations. 
●​ 9.4.5.CRS.4 - Demonstrate ethical decision-making and social responsibility. 

 
2026 Revised Career Awareness, Life Literacies and Key Skills 
Career Readiness & Innovation (9.4.5.CI) 
9.4.5.CI.1 – Students collaborate using digital tools during advocacy projects. 
9.4.5.CI.2 – Students apply creative thinking to design solutions for community issues. 
9.4.5.CI.3 – Students share new ideas to improve their school or community. 
 
Critical Thinking & Problem Solving (9.4.5.CT) 
9.4.5.CT.1 – Students gather reliable information about climate change or advocacy topics. 
9.4.5.CT.2 – Students use evidence to support claims in their service projects. 
9.4.5.CT.3 – Students evaluate the effectiveness of proposed solutions. 
 
Information & Media Literacy (9.4.5.IML) 
9.4.5.IML.1 – Students evaluate credibility of sources when researching issues. 



9.4.5.IML.2 – Students identify distortion or bias in media messages. 
9.4.5.IML.3 – Students create digital products for authentic audiences. 
 
Digital Citizenship (9.4.5.DC) 
9.4.5.DC.1 – Students practice safe, ethical technology use. 
9.4.5.DC.2 – Students communicate responsibly online. 
 
Global & Cultural Awareness (9.4.5.GCA) 
9.4.5.GCA.1 – Students analyze how cultural perspectives influence advocacy. 
9.4.5.GCA.2 – Students compare how communities address environmental/social issues. 
 
Leadership & Collaboration (9.4.5.CRS) 
9.4.5.CRS.1 – Students innovate during project planning. 
9.4.5.CRS.2 – Students collaborate to complete service tasks. 
9.4.5.CRS.3 – Students communicate clearly in presentations. 
9.4.5.CRS.4 – Students demonstrate ethical decision-making. 

NJSLS Social Studies Standards 

Core Idea  Performance Expectations 

Human activities affect environmental characteristics of places or 
regions resulting in positive and negative impacts. 

6.3.5.GeoHE.1: Plan and participate in an advocacy project to 
inform others about the impact of climate change at the local or 
state level and propose possible solutions. 

In an interconnected world, increased collaboration is needed by 
individuals, groups, and nations to solve global issues. 

6.3.5.GeoGI.1: Use technology to collaborate with others who 
have different perspectives to examine global issues, including 
climate change and propose possible solutions. 

Civics, Government, and Human Rights 
●​ 6.1.5.CivicsPD.1 – Develop an argument as to the best way to address a public issue and justify the position. 
●​ 6.1.5.CivicsPD.2 – Evaluate how individuals and groups can use technology and other communication tools to influence public policy. 
●​ 6.1.5.CivicsPI.1 – Describe the roles of political, civil, and economic organizations in shaping people’s lives. 
●​ 6.1.5.CivicsHR.1 – Explain how fundamental rights are derived from the inherent worth of each individual. 

Economics, Innovation, and Technology 



●​ 6.1.5.EconET.1 – Identify positive and negative incentives that influence the decisions people make. 
●​ 6.1.5.EconET.2 – Use data to evaluate the costs and benefits of alternative choices. 
●​ 6.1.5.EconGE.1 – Explain how global interdependence impacts economic decisions. 
●​ 6.1.5.EconGE.2 – Evaluate the role of innovation and entrepreneurship in addressing societal challenges. 

Geography, People, and the Environment 
●​ 6.1.5.GeoSV.1 – Use maps and other geographic representations to explain spatial patterns of human and environmental interaction. 
●​ 6.1.5.GeoSV.2 – Use geographic models to evaluate the impact of human activity on the environment. 
●​ 6.1.5.GeoHE.1 – Explain how human and physical systems interact and shape patterns of settlement and movement. 
●​ 6.1.5.GeoHE.2 – Evaluate the impact of climate change on human societies. 

History, U.S. and World 
●​ 6.1.5.HistoryCC.1 – Use multiple sources to explain the causes and effects of events. 
●​ 6.1.5.HistoryUP.1 – Compare perspectives of people in the past to those of people today when addressing public issues. 
●​ 6.1.5.HistorySE.1 

Accommodations and Modifications:   
 Accommodations and Modifications for SS Unit: 3rd - 5th School, Community & World Unit

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 

https://docs.google.com/document/d/1G6AyqnQTT60RvBcOTM_IBlYK3jxP3DFzTQmcydE8OTI/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

Unit Title K – 4 Geography and Map Skills 

Transfer Goal:  Students will be increasingly able to independently use their learning to… 
●​ To identify with the world in spatial terms, and be able to identify and use basic map and geography skills. 

Rationale 
Content Statement 

CPI’s 
Students will be able to . . . 

To read and apply map skills helps us 
to understand geographical and spatial 
relationships. 
  

To read and apply map skills develops 
understanding and enables these skills to 
be integrated into all content areas. 

Read and Apply Map/Globe Skills 
 
5 Parts to a Map 

●​ Map key and symbols 
●​ Scale (identify and use) 
●​ Map title 
●​ Compass rose (cardinal and intermediate directions 
●​ Inset maps 
●​ Map grids 

 
Create a map 
 
Identify seven continents and five oceans  
 
Identify the four hemispheres equator, prime meridian lines of latitude (parallels) and longitude (meridians) 
 
United States Map Skills: 50 states, Major Rivers, Natural Boundaries, Regions, National Boundaries 

Essential Questions 
Students will keep considering… 

Enduring Understanding 
Students will understand that … 



How do map skills help us to understand geographical and spatial 
relationships? 

Map skills help us recognize the many characteristics and features of the 
world. 

Grade K 
1.​ How do you identify land and water on a map or/and globe? 

Grade K 
1.​ Land and water are identified by color on a map/globe. 

Grade 1 
1.​ How do you read a map/globe (compass rose, cardinal directions, 

simple map key, symbols)? How do you apply map/globe skills? 
(compass rose, cardinal directions, simple map key, symbols) 

2.​ How do you make a map? (title, key, compass rose) 
3.​ What are the seven continents and five oceans? And where ore 

they on a map/globe? 
4.​ Where is the United States on a map? Where is New Jersey on a 

map? 

Grade 1 
1.​ A map has parts that help us read and use a map. 
2.​ A map is made of parts (title, key, compass rose) 
3.​  Identify the seven continents and the 5 oceans on a map/globe 
4.​ Identify the United States map/globe. Identify New Jersey on a map. 

Grade 2 
1.​ How do you read a map/globe (compass rose, cardinal directions, 

simple map key, symbols, scale, and map grids)?  How do you 
apply map/globe skills? (compass rose, cardinal directions, simple 
map key, symbols, map grids) 

2.​ How do you make a map that demonstrates spatial awareness? 
(title, key, compass rose, map grids) 

3.​  Where is the United States on a map? Where is New Jersey on a 
map? Where is Sussex County? Where is my town? 

Grade 2 
1.​  A map has parts that help us read and use a map. (title, key, 

compass rose, scale, map grids) 
2.​ A map is made of parts and recognizes size and distance (title, key, 

compass rose, map grids. 
3.​  Locate and label the United States on a map/globe. Locate and 

label New Jersey on a map. Locate and label Sussex County on a 
map. Locate and label my town on a map. 



Grade 3 
1.​ How do you read a map/globe (compass rose, cardinal and 

intermediate directions, map key, symbols, scale, map grids and inset 
maps)? 

2.​ How do you apply map/globe skills? (Compass rose, cardinal 
directions, cardinal intermediate directions, map key, symbols, scale, 
and inset maps)? How do you make a map that demonstrates spatial 
awareness? (title, compass rose, map key, scale) 

3.​  Why are the four hemispheres important in identifying the 
continents and oceans? 

4.​ How do we identify the four hemispheres? (equator and prime 
meridian) 

Grade 3 
1.​ A map has parts that help us read and use a map. (title, key, compass 

rose, scale, inset map, map grids, cardinal and intermediate 
directions) 

2.​ A map is made of parts and recognizes size and distance (title, key, 
compass rose, map key, scale, map grids, cardinal and intermediate 
directions) 

3.​ The earth is made up of four hemispheres defined by the prime 
meridian and the equator. 

4.​ Locate and identify the prime meridian and equator on a 
globe/map. Locate and identify the four hemispheres on a 
map/globe. Identify where the continents and oceans lie in relation 
to the four hemispheres. 

Grade 4 
1.​ How do you read a complex map/globe (compass rose, cardinal 

directions, cardinal and intermediate directions, map key, symbols, 
scale, and inset maps)? 

2.​ How do you make a complex map that demonstrates complex 
spatial awareness? (title, compass rose, map key, scale) 

3.​ How do the continents and oceans show relationship to 
coordinates (absolute and relative location, equator and prime 
meridian, lines of latitude and longitude) 

4.​ Why do geographers use absolute and relative location, equator 
and prime meridian, and lines of latitude and longitude? 

5.​ How is New Jersey divided geographically and politically 
6.​ How does New Jersey compare in relationship to other US States 

using various types of map? 

Grade 4 
1.​ A complex map has multiple symbols and a variety of features 
2.​ A complex map has multiple symbols and a variety of features to 

apply and understand. A complex map is made of multiple symbols 
and various features and explains location and spatial relationships. 

3.​ Continents and oceans show relationships in terms of: absolute and 
relative location, equator and prime meridian, lines of latitude and 
longitude. 

4.​ Geographers use absolute and relative location, equator and prime 
meridian, and lines of latitude and longitude to identify various 
places on the earth. 

5.​ New Jersey is divided into regions and counties using natural 
boundaries and/or state boundaries. 

6.​ Maps can illustrate how New Jersey compares to other states: 
culturally, economically, geographically, and historically. 



Grade 5 Units of Instruction  

Unit America's Geographic Setting 

Pacing: 21-28  days 

Unit Description/Overview/Expectation:  
Did the benefits of European exploration outweigh the costs? 
 
TCI Storyline: 
When Christopher Columbus arrived in the Americas, he thought he had discovered a new land. Although millions of indigenous peoples lived in the Americas at 
that time, most Europeans were unaware that these huge continents even existed. And they remained unaware of what they had found for some time. For example, a 
1507 map by German mapmaker Martin Waldseemuller shows the Caribbean islands but depicts the rest of North America as a gigantic island—most likely Japan. 
As Columbus sailed west across the Atlantic, he had hoped to find a direct trade route to Japan and the rest of Asia. What he found, instead, were the Americas, two 
huge continents filled with many different people and natural resources. 

Interdisciplinary Connections  
English Language Arts  
Reading Informational Text (RI) 

●​ RI.5.1 – Quote accurately from a text when explaining what the text says explicitly and when drawing inferences. 
●​ RI.5.2 – Determine two or more main ideas of a text and explain how they are supported by key details. 
●​ RI.5.3 – Explain relationships or interactions between two or more individuals, events, ideas, or concepts in a text. 
●​ RI.5.4 – Determine the meaning of general academic and domain-specific words and phrases. 
●​ RI.5.5 – Compare and contrast the overall structure of events, ideas, concepts, or information. 
●​ RI.5.6 – Analyze multiple accounts of the same event or topic, noting similarities and differences in point of view. 
●​ RI.5.7 – Draw on information from multiple print or digital sources to locate answers or solve problems. 
●​ RI.5.8 – Explain how an author uses reasons and evidence to support points. 
●​ RI.5.9 – Integrate information from several texts on the same topic to write or speak about it knowledgeably. 

Writing (W) 
●​ W.5.1 – Write opinion pieces supporting a point of view with reasons and information. 
●​ W.5.2 – Write informative/explanatory texts to examine a topic and convey ideas clearly. 
●​ W.5.3 – Write narratives to develop real or imagined experiences using descriptive details. 
●​ W.5.4 – Produce clear and coherent writing appropriate to task, purpose, and audience. 
●​ W.5.7 – Conduct short research projects using multiple sources. 
●​ W.5.8 – Recall information from experiences or gather information from print/digital sources; summarize/paraphrase. 



●​ W.5.9 – Draw evidence from texts to support analysis, reflection, and research. 
Speaking & Listening (SL) 

●​ SL.5.1 – Engage effectively in collaborative discussions, building on others’ ideas and expressing their own clearly. 
●​ SL.5.2 – Summarize information presented in diverse media and formats. 
●​ SL.5.3 – Summarize points a speaker makes and explain how each claim is supported by reasons/evidence. 
●​ SL.5.4 – Report on a topic or text, sequencing ideas logically and using appropriate facts and details. 
●​ SL.5.5 – Include multimedia components and visual displays in presentations. 
●​ SL.5.6 – Adapt speech to a variety of contexts and tasks. 

Language (L) 
●​ L.5.4 – Determine or clarify the meaning of unknown/multiple-meaning words using context clues. 
●​ L.5.6 – Acquire and use grade-appropriate general academic and domain-specific words and phrases. 

NJSLS Visual & Performing Arts 
●​ 1.5.5.Cr1a – Brainstorm multiple ideas for media artworks using personal experiences and historical/cultural context. 
●​ 1.5.5.Cr2a – Organize and develop artistic ideas and work based on historical themes. 
●​ 1.5.5.Pr4a – Select and present artworks that demonstrate cultural traditions and historical significance. 
●​ 1.5.5.Re7a – Compare and contrast how art reflects cultural values and historical events. 
●​ 1.5.5.Cn10a – Create artworks that connect to societal, cultural, and historical contexts. 

NJSLS Computer Science & Design Thinking  
●​ 8.2.5.ED.1 – Explain how technology has changed over time and its impact on society. 
●​ 8.2.5.ED.2 – Collaborate to design solutions to real-world problems using technology. 
●​ 8.2.5.ITH.1 – Describe how historical innovations (navigation tools, farming methods) impacted exploration and trade. 
●​ 8.2.5.DA.4 – Analyze data to identify patterns and trends. 
●​ 8.2.5.NI.2 – Explain how information is transmitted securely (connects to digital citizenship when researching multiple perspectives). 

NJSLS World Languages 
●​ 7.1.NM.IPRET.1 – Identify the main idea and some supporting details in culturally authentic texts. 
●​ 7.1.NM.IPRET.2 – Demonstrate comprehension of simple oral and written messages about familiar topics. 
●​ 7.1.NM.PRSNT.4 – Present information about familiar topics using phrases and simple sentences. 
●​ 7.1.NM.CU.1 – Identify products and practices of cultures studied. 
●​ 7.1.NM.CU.2 – Identify cultural perspectives associated with products and practices. 

Benchmark 
Linkit 
TCI Unit Pre Tests  
 



Formative Assessments 
TCI Lesson Assessments  
Community Cleanup Vocabulary Game 
Cosmic Squares Lesson Review Game 
 
Summative Assessments 
TCI Unit Inquiry Project: America's Geographic Setting 

With evidence from primary and secondary sources write a claim based research task answering the following: Did the benefits of European exploration 
outweigh the costs? 

 
Alternate Assessments    

Create a visual or oral presentation answering the question: Did the benefits of European exploration outweigh the costs? 

Materials and Resources: 
TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 
Library of Congress  
CommonLit  
I Civics  
NEH-Edsitement 
Smithsonian's History Explorer 
SHEG: www.inquirygroup.org 

Career Awareness, Life Literacies and Key Skills 
9.2.5.CAP.1 – Evaluate how career choices, educational choices, skills, entrepreneurship, and economic conditions affect income. 
9.2.5.CAP.2 – Identify how interests, knowledge, and skills relate to personal career goals. 
9.2.5.CAP.3 – Identify qualifications needed to pursue traditional and nontraditional careers and occupations. 
9.2.5.CAP.4 – Explain why knowledge and skills acquired in the elementary grades lay the foundation for future career paths. 
9.2.5.FIN.1 – Identify ways to earn, save, and spend money. 
9.2.5.FIN.2 – Differentiate between financial wants and needs. 

https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge
https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org


9.2.5.FIN.3 – Explain how money is used to purchase goods and services. 
9.2.5.FIN.4 – Explain the difference between credit, debit, and saving. 
9.2.5.DIG.1 – Understand the importance of digital citizenship and safe, ethical use of technology. 
9.2.5.DIG.2 – Demonstrate safe and ethical use of digital tools when researching and presenting information. 
9.2.5.DIG.3 – Explain the importance of cyber safety and security in an interconnected world. 
9.2.5.CRS.1 – Demonstrate creativity and innovation in problem-solving. 
9.2.5.CRS.2 – Demonstrate critical thinking and problem-solving skills. 
9.2.5.CRS.3 – Demonstrate collaboration skills when working in teams. 
9.2.5.CRS.4 – Demonstrate communication skills in conversations and presentations. 
9.2.5.CRS.5 – Demonstrate ethical decision-making and social responsibility. 
 
2026 Revised Career Awareness, Life Literacies and Key Skills 
Career Awareness & Planning (9.2.5.CAP) 
9.2.5.CAP.1 – Students analyze how exploration affected economic opportunity. 
9.2.5.CAP.2 – Students connect personal interests to historical roles. 
9.2.5.CAP.3 – Students identify skills needed for historical and modern exploration. 
9.2.5.CAP.4 – Students understand how early skills build future pathways. 
 
Financial Literacy (9.2.5.FIN) 
9.2.5.FIN.1 – Students examine how explorers earned resources. 
9.2.5.FIN.2 – Students distinguish wants vs. needs in exploration. 
9.2.5.FIN.3 – Students analyze trade and goods. 
9.2.5.FIN.4 – Students compare economic systems. 
 
Digital Citizenship (9.2.5.DIG) 
9.2.5.DIG.1 – Students practice safe research habits. 
9.2.5.DIG.2 – Students ethically use digital sources. 
9.2.5.DIG.3 – Students understand secure information use. 
 
Collaboration & Communication (9.2.5.CRS) 
9.2.5.CRS.1 – Students innovate during inquiry projects. 
9.2.5.CRS.2 – Students use critical thinking to evaluate exploration impacts. 
9.2.5.CRS.3 – Students collaborate on research tasks. 
9.2.5.CRS.4 – Students present claims clearly. 



9.2.5.CRS.5 – Students consider the ethical implications of exploration. 

NJSLS Social Studies Standards 2020:  

●​ 6.1.5.HistoryCC.8:.Make evidence-based inferences to describe how the influence of Native American groups, including the Lenni Lenape culture, is 
manifested in different regions of New Jersey. 

●​ 6.1.5.HistoryCC.10:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 

●​ 6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native 
American groups had on government structures. 

●​ 6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from 
multiple perspectives to describe the challenges they encountered. 

●​ 6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups. 

●​ 6.1.5.HistoryUP.3:.Use multiple perspectives to evaluate the impact of the Columbian Exchange on ecology, agriculture, and culture. 

●​ 6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups. 

●​ 6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events. 

●​ 6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives. 

●​ 6.1.5.HistorySE.1:.Examine multiple accounts of early European explorations of North America including major land and water routes, reasons for 
exploration, and the impact the exploration had. 

 Accommodations and Modifications for SS Unit:America's Geographic Setting
 
Accommodations and Modifications:  Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 

https://docs.google.com/document/d/1BCdHfY9qSMuvUwvL6BD17jI6BJ9eq4J_kaG8qjdRXdc/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

Unit: Colonial Times 

Pacing: 12 - 20 days  

Unit Description/Overview/Expectation:  
How did geography affect the development of colonial America? 
 
TCI Storyline: 
New Amsterdam was established where New York City now exists. Today, New York City is filled with skyscrapers that create canyons where there were once 
marshes. It is a critical economic and cultural center for the United States. When the Dutch set up New Amsterdam, it was selected in part because of its natural 
harbor and access to the Hudson River for the beaver trade. New Amsterdam flourished, whereas the colony of Roanoke failed. Was geography the most important 
element to the success of the colonies? 
 

Interdisciplinary Connections:  
Reading — Informational Text (RI) 

●​ RI‑5.1: Quote accurately from a text when explaining explicit content and drawing inferences.  
●​ RI‑5.2: Determine two or more main ideas and explain how they are supported by key details; summarize the text.  
●​ RI‑5.3: Explain relationships or interactions among individuals, events, ideas, or concepts in a historical text based on specific information. ,  
●​ RI‑5.4: Determine the meaning of general academic and domain-specific words and phrases relevant to a grade‑5 topic (e.g., colonial vocabulary).  
●​ RI‑5.5: Compare and contrast overall text structures (chronology, cause/effect, etc.) across texts.  
●​ RI‑5.6: Analyze multiple accounts of the same event/topic, noting similarities and differences in point of view. ,  
●​ RI‑5.7: Draw on information from multiple sources (print or digital) to find answers quickly or solve problems efficiently. ,  
●​ RI‑5.8: Explain how an author uses reasons and evidence to support points, identifying which evidence supports which point.  
●​ RI‑5.9: Integrate information from several texts on the same topic to speak or write knowledgeably.  
●​ RI‑5.10: Read and comprehend complex informational texts, including history/social studies, independently and proficiently.  

Writing 
●​ W‑5.1 – Opinion/Argument Writing 
●​ W‑5.7 – Research to Build and Present Knowledge 
●​ W‑5.8 – Research/Reporting 

Speaking & Listening 
●​ SL‑5.1: Engage effectively in discussions, building on others’ ideas and expressing their own clearly. 
●​ SL‑5.4: Report on a topic or text with appropriate facts and relevant descriptive details; speak clearly at an understandable pace. 

https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://resources.finalsite.net/images/v1762196544/epsnjorg/rb5h3eomb1pnwmfhisip/ELA-Grade_5-Unit_3.pdf
https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://resources.finalsite.net/images/v1762196544/epsnjorg/rb5h3eomb1pnwmfhisip/ELA-Grade_5-Unit_3.pdf
https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://resources.finalsite.net/images/v1762196544/epsnjorg/rb5h3eomb1pnwmfhisip/ELA-Grade_5-Unit_3.pdf
https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://www.thecorestandards.org/ELA-Literacy/RI/5/
https://www.thecorestandards.org/ELA-Literacy/RI/5/


Language Vocabulary & Grammar 
●​ L‑RF‑5.3 & L‑RF‑5.4: Phonics and fluency for decoding unfamiliar multisyllabic words, reading with accuracy and expression to support understanding.  
●​ L‑KL‑5.1 & L‑VL‑5.2: Use academic and domain-specific vocabulary (including colonial-era terms); determine or clarify meanings using context, affixes, 

and reference materials.  
●​ L‑WF‑5.2: Demonstrate command of writing conventions—grammar, punctuation, spelling—ensuring clarity, consistency, and correctness. 

Visual Arts 
1.​ Anchor Standard 1: Generating & conceptualizing ideas​

– Students brainstorm and plan art projects (e.g., colonial scenes or symbols). 
2.​ Anchor Standard 2: Organizing & developing ideas​

– They design artworks using sketches and prototypes to reflect colonial themes. 
3.​ Anchor Standard 3: Refining & completing artistic products​

– Students select techniques and finalize an art piece depicting historical elements. 
4.​ Anchor Standard 7: Perceiving & analyzing artistic work​

– They observe and discuss visual models of colonial art or artifacts. 
5.​ Anchor Standard 8: Applying criteria to evaluations​

– Students critique peer work and refine their own, using historical accuracy as a criterion. 
6.​ Anchor Standard 9: Interpreting intent & meaning​

– Young learners describe how visual choices convey colonial values or daily life. 
7.​ Anchor Standard 10: Synthesizing knowledge and experience​

– They connect their visual artwork to personal or historical contexts. 
8.​ Anchor Standard 11: Relating arts to societal, cultural, & historical context​

– Students explore how colonial visual arts and artifacts connect to the history and culture of the era. 
Performing Arts (Music, Theatre & Dance) 

●​ Anchor Standard 4: Selecting, analyzing & interpreting work​
– Students choose a colonial-era song, story, or folk dance, analyzing its meaning in context. 

●​ Anchor Standard 5: Developing & refining techniques and steps​
– They rehearse performance elements—acting, singing, dancing—while building accuracy and expression. 

●​ Anchor Standard 6: Conveying meaning through art​
– Performances dramatize or musicalize historical events, demonstrating understanding of colonial culture. 

8.1.5 – Data & Analysis (DA) 
●​ 8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a claim. 
●​ 8.1.5.DA.2: Compare the amount of storage space required for different types of data. 
●​ 8.1.5.DA.3: Organize and present collected data visually to communicate insights gained from different views of the data. 
●​ 8.1.5.DA.4: Organize and present climate change data visually to highlight relationships or support a claim. 
●​ 8.1.5.DA.5: Propose cause-and-effect relationships, predict outcomes, or communicate ideas using data. 

https://www.nj.gov/education/standards/ela/2023/5.shtml
https://www.nj.gov/education/standards/ela/2023/5.shtml


Benchmark 
Linkit 
TCI Unit Pre Tests  
 
Formative Assessments 
TCI Lesson Assessments  
TCI vocabulary game 
TCI Geography Game  
 
Summative Assessments  

Unit Inquiry Project: Colonial Times 
How did geography affect the development of colonial America? 
Construct an Argument and Take Informed Action create a poster, a presentation, or a video to share with your classmates or with adults in the community. 

 
Alternate Assessments 

Create a visual or oral presentation answering the question: How did geography affect the development of colonial America? 

Materials and Resources:  
TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 
Library of Congress  
CommonLit  
I Civics  
NEH-Edsitement 
Smithsonian's History Explorer 
SHEG: www.inquirygroup.org 

Career Awareness, Life Literacies and Key Skills 
Standard 9.2: Career Awareness, Exploration, Preparation & Training 

●​ 9.2.5.CAP.1 An individual’s passions, aptitude and skills can affect his/her employment and income potential. 

https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org


●​ 9.2.5.CAP.2 Income and benefits can vary depending on the employer and type of job/career. 
●​ 9.2.5.CAP.3 There are a variety of factors to consider before starting a business. 

Standard 9.4: Life Literacies & Key Skills 
Creativity & Innovation 

●​ 9.4.5.CI.1 Brainstorming can create new, innovative ideas 
●​ 9.4.5.CI.2 Collaboration with individuals with diverse perspectives can result in new ways of thinking and/or innovative solutions. 

Critical Thinking & Problem-Solving 
●​ 9.4.5.CT.1 Critical thinking involves the ability to use various types of reasoning... making judgments and decisions by analyzing evidence, claims, points of 

view then communicating interpretations and conclusions. 
●​ 9.4.5.CT.2 Problem solving occurs through one’s use of initiative and flexibility to use trial and error to solve a problem until a successful solution is found 

 
2026 Revised Career Awareness, Life Literacies and Key Skills 
Career Awareness & Planning (9.2.5.CAP) 
9.2.5.CAP.1 – Students analyze how colonial jobs and geography shaped income. 
9.2.5.CAP.3 – Students identify skills needed for colonial occupations. 
 
Financial Literacy (9.2.5.FIN) 
9.2.5.FIN.3 – Students examine colonial trade and goods. 
9.2.5.FIN.4 – Students compare barter, credit, and early currency. 
 
Critical Thinking (9.4.5.CT) 
9.4.5.CT.1 – Students gather geographic and economic data. 
9.4.5.CT.2 – Students use evidence to explain colonial success factors. 
 
Global & Cultural Awareness (9.4.5.GCA) 
9.4.5.GCA.1 – Students analyze cultural perspectives in colonial regions. 
9.4.5.GCA.2 – Students compare how groups addressed environmental challenges. 

NJSLS Social Studies Standards 2020:  
6.1.5.CivicsDP.3:.Describe the role of religious freedom and participatory government in various North American colonies. 
6.1.5.CivicsPR.1:.Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society. 
6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of their 
community and country. 
6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation. 



6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different regions of 
New Jersey and the United States. 
6.1.5.GeoPP.4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that might attract 
individuals to that space. 
6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their experiences differed. 
6.1.5.GeoSV.1:.Identify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a community, to 
determine the shortest route from one town to another town, to compare the number of people living at two or more locations). 
6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other countries. 
6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and the world 
(e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS). 
6.1.5.GeoSV.5:.Use geographic data to examine how the search for natural resources resulted in conflict and cooperation among European colonists and Native 
Americans resulting in changes to conditions. 
6.1.5.GeoGI.3:.Use geographic tools to determine factors that impacted emigration, settlement patterns, and regional identities of the US colonies. 
6.1.5.GeoGI.4:.Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas. 
6.1.5.EconET.3:.Explain how scarcity and choice influence decisions made by individuals, communities, and nations. 
6.1.5.EconEM.1:.Explain why individuals and businesses specialize and trade. 
6.1.5.EconEM.2:.Identify examples of the variety of resources that are used to produce goods and services (i.e., human capital, physical capital, natural resources). 
6.1.5.EconEM.5:.Explain why individuals and societies trade, how trade functions, and the role of trade. 
6.1.5.EconEM.6:.Explain the system of mercantilism and its impact on the economies of the colonies and European countries. 
6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic opportunities. 
6.1.5.EconNM.5:.Explain how the availability of private and public goods and services is influenced by the government and the global economy. 
6.1.5.EconNM.6:.Examine the qualities of entrepreneurs in a capitalistic society. 
6.1.5.EconNM.7:.Describe the role and relationship among households, businesses, laborers, and governments within the economic system. 
6.1.5.EconGE.2:.Illustrate how production, distribution, and consumption of goods and services are interrelated and are affected by the global market and events in 
the world community. 
6.1.5.EconGE.3:.Use economic data to explain how trade leads to increasing economic interdependence among nations. 
6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently. 
6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States. 
6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time. 
6.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective cultures. 
6.1.5.HistoryCC.5:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
6.1.5.HistoryCC.6:.Use multiple sources to make evidence-based inferences on the impact of European colonization on Native American populations, including the 
Lenni Lenape of New Jersey. 
6.1.5.HistoryCC.7:.Evaluate the initial and lasting impact of slavery using sources that represent multiple perspectives. 
6.1.5.HistoryCC.10:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 



6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native American 
groups had on government structures. 
6.1.5.HistoryCC.12:.Determine the roles of religious freedom and participatory government in various North American colonies. 
6.1.5.HistoryCC.13:.Craft a claim explaining how the development of early government structures impacted the evolution of American politics and institutions. 
6.1.5.HistoryCC.14:.Compare the practice of slavery and indentured servitude in Colonial labor systems. 
6.1.5.HistoryCC.15:.Analyze key historical documents to determine the role they played in past and present-day government and citizenship (i.e., the Mayflower 
Compact, the Declaration of Independence, the United States Constitution, the Bill of Rights). 
6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from multiple 
perspectives to describe the challenges they encountered. 
6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups. 
6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups. 
6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events. 
6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives. 
6.1.5.HistorySE.1:.Examine multiple accounts of early European explorations of North America including major land and water routes, reasons for exploration, and 
the impact the exploration had. 
6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the American 
identity. 
6.1.5.HistoryCA.1:.Craft an argument, supported with historical evidence, for how factors such as demographics (e.g., race, gender, religion, and economic status) 
affected social, economic, and political opportunities during the Colonial era. 

Accommodations and Modifications:  
 Accommodations and Modifications for Colonial Times

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 

 

https://docs.google.com/document/d/13fvHhQsRh3kM40XtjFToI4WLDopDSzWwBWvQN-vlOWM/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 
 

Unit: The American Revolution  

Pacing: 10 - 20 days 

Unit Description/Overview/Expectation:  
How might a frayed rope be a metaphor for the relationship between Great Britain and the colonies? 
 
TCI Storyline: 
Great Britain and its American colonies were bound together for 150 years. There were many threads woven together that made their connection strong: culture, 
religion, politics, and economics. Over time, however, the threads began to unravel—not all at once and not all at the same time. Eventually, the rope frayed to the 
point of snapping. How and why did this occur? 

Interdisciplinary Connections: 
Reading Informational Text (RI) 

●​ RI.5.1 – Quote accurately from a text when explaining explicit content and drawing inferences.​
Students pull direct evidence from primary and secondary sources explaining factors (e.g., taxation, trade restrictions) that weakened the relationship.  

●​ RI.5.2 – Determine two or more main ideas and explain how they are supported by key details; summarize 
●​ RI.5.3 – Explain relationships or interactions among individuals, events, ideas in a historical text based on specific information 
●​ RI.5.4 – Determine the meaning of general academic and domain‑specific words and phrases relevant to a grade‑5 topic 
●​ RI.5.5 – Compare and contrast text structures (chronology, cause/effect, compare/contrast). 
●​ RI.5.6 – Analyze multiple accounts of the same event/topic, noting similarities and differences in point of view. 
●​ RI.5.7 – Draw on information from multiple sources to answer questions or solve problems efficiently. 
●​ RI.5.8 – Explain how an author uses reasons and evidence to support particular points. 
●​ RI.5.9 – Integrate information from several texts on the same topic to write or speak knowledgeably. 

Reading Anchor Standards (NJSLSA.R) 
●​ NJSLSA.R1 – Read closely to determine what the text says explicitly and make logical inferences; cite textual evidence. 
●​ NJSLSA.R2 – Determine central ideas/themes; summarize key details. 
●​ NJSLSA.R3 – Analyze how and why individuals, events, and ideas develop and interact over a text 
●​ NJSLSA.R4 – Interpret words and phrases, including determining figurative meanings, and analyze how word choice shapes meaning or tone. 

Visual Arts 

https://www.thecorestandards.org/ELA-Literacy/RI/5/


●​ Anchor Standard 1: Generating & Conceptualizing Ideas​
Students brainstorm visual representations (e.g., a rope with threads) that symbolize the colonial relationship and identify symbolic elements (culture, politics, 
economy, religion) to include. 

●​ Anchor Standard 2: Organizing & Developing Ideas​
They plan sketches or drafts that show how the rope unravels over time—mapping stages like taxation and resistance. 

●​ Anchor Standard 3: Refining & Completing Artistic Products​
Students choose materials and finalize a layered visual product (drawing, collage, model) highlighting the fraying threads 

●​ Anchor Standard 7: Perceiving & Analyzing Artistic Work​
Learners examine colonial-era art or depictions of British-colonial interactions, discussing how symbolism and composition reflect historical themes.  

●​ Anchor Standard 8: Applying Criteria to Evaluate Work​
They use historical accuracy and clarity of symbolism as criteria to critique peer art and suggest refinements. 

●​ Anchor Standard 9: Interpreting Intent & Meaning​
Students explain how visual elements (like broken strands) convey key ideas about fracturing colonial bonds. 

●​ Anchor Standard 10: Synthesizing Knowledge & Experiences​
They connect personal learning (stories, evidence) to elements of their artwork, reflecting on their historical understanding through art. 

●​ Anchor Standard 11: Relating Artistic Ideas to Contexts​
Students explore how art during colonial times represented authority or resistance and compare it to their own representations. 

Performing Arts (Theatre, Music, Dance) 
●​ Anchor Standard 4: Selecting, Analyzing & Interpreting Work​

Students choose colonial-era songs, poems, or speeches reflecting tensions, analyze their language and purpose, and interpret meaning. 
●​ Anchor Standard 5: Developing & Refining Techniques​

They rehearse dramatic reenactments—such as the Stamp Act protests—focusing on expression, gesture, and clarity. 
●​ Anchor Standard 6: Conveying Meaning Through Performance​

Through role-play or tableau, students dramatize events that ‘frayed’ the relationship—like debates over taxation or representation. 

Benchmark 
Linkit 
TCI Unit Pre Tests  
 
Formative Assessments 
TCI Lesson Review Game 
TCI Vocabulary Game 
TCI Geography Game 
Social Studies Stories - King George III and His Colonies 
Social Studies Stories - Patrick Henry, Radical Revolutionary 
Social Studies Stories - Jefferson’s Conflict: Ideas vs. Reality 

https://njartsstandards.org/


Social Studies Stories - Perspectives on the Revolutionary War 
 
Summative Assessments  
Unit Inquiry Project: The American Revolution 
How might a frayed rope be a metaphor for the relationship between Great Britain and the colonies? 

Construct an Argument and Take Informed Action create a poster, a presentation, or a video to share with your classmates or with adults in the community. 
 
Alternate Assessments 

Create a visual or oral presentation answering the question: How might a frayed rope be a metaphor for the relationship between Great Britain and the 
colonies? 

Materials and Resources:  
TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 
Library of Congress  
CommonLit  
I Civics  
NEH-Edsitement 
Smithsonian's History Explorer 
SHEG: www.inquirygroup.org 

Career Awareness, Life Literacies and Key Skills 
Standard 9.2 – Career Awareness, Exploration, Preparation & Training 

●​ 9.2.5.CAP.1 An individual’s passions, aptitude and skills can affect his/her employment and income potential. 
●​ 9.2.5.CAP.2 Income and benefits can vary depending on the employer and type of job/career. 
●​ 9.2.5.CAP.3 There are a variety of factors to consider before starting a business. 

Standard 9.4 – Life Literacies & Key Skills  
Creativity & Innovation 

●​ 9.4.5.CI.1 Brainstorming can create new, innovative ideas. 
●​ 9.4.5.CI.2 Collaboration with individuals with diverse perspectives can result in new ways of thinking and/or innovative solutions. 

https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org


Critical Thinking & Problem-Solving 
●​ 9.4.5.CT.1 Critical thinking involves the ability to use various types of reasoning... making judgments and decisions by analyzing evidence, claims, points of 

view then communicating interpretations and conclusions. 
●​ 9.4.5.CT.2 Problem solving occurs through one’s use of initiative and flexibility to use trial and error to solve a problem until a successful solution is found. 

Communication & Collaboration 
●​ 9.4.5.CC.1 Communicating while collaborating in a group is crucial to function effectively. 

Information & Media Literacy 
●​ 9.4.5.IML.1  Individuals will need to be able to discern accurate and valid information and leverage creativity and critical thinking skills to solve local and 

global problems. 
Digital Citizenship & Ethics 

●​ 9.4.5.DC.1 Learners determine the validity of online sources, engage respectfully online and leverage technology to amplify voices and perspectives. 
 
2026 Revised Career Awareness, Life Literacies and Key Skills 
Civic & Social Responsibility (9.4.5.CRS) 
9.4.5.CRS.4 – Students analyze ethical decision-making in revolutionary actions. 
9.4.5.CRS.3 – Students communicate arguments about independence. 
 
Critical Thinking (9.4.5.CT) 
9.4.5.CT.1 – Students gather evidence from multiple perspectives. 
9.4.5.CT.2 – Students support claims about causes of revolution. 
 
Information & Media Literacy (9.4.5.IML) 
9.4.5.IML.1 – Students evaluate propaganda and primary sources. 
9.4.5.IML.2 – Students identify bias in revolutionary messaging. 

NJSLS Social Studies Standards 2020:  
5.DQAPI.1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human 
experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build understanding of the past, 
present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies. 
5.GAES.1 .Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice requires 
evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and corroborating evidence 
across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about ourselves and the world. 
5.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what may be 
missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds understanding about the 



complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other individuals and groups of people; 
quantitative and qualitative information provides insights into specific people, places, and events, as well as national, regional, and global trends. 
5.DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of analysis 
skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual evidence, valid 
reasoning, and a respect for human rights. 
5.PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain claims 
with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil discussion 
with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry. 
5.EICDA.1 .Assessing and refining conclusions through metacognition, further research, and deliberative discussions with diverse perspectives sharpens the 
conclusions and improves thinking as a vital part of the process of sensemaking. Responsible citizenship requires respectfully listening to and critiquing claims by 
analyzing the evidence and reasoning supporting them. Listening to and understanding contrary views can deepen learning and lay the groundwork for seeking 
consensus. 
5.TIA.1 .After thoroughly investigating questions, taking informed action means building consensus about possible actions and planning strategically to implement 
change. Democracy requires citizens to practice discussion, negotiation, coalition-seeking, and peaceful conflict resolution. When appropriate, taking informed action 
involves creating and/or implementing action plans designed to solve problems and create positive change. 
6.1.5.CivicsPI.1:.Describe ways in which people benefit from and are challenged by working together, including through government, workplaces, voluntary 
organizations, and families. 
6.1.5.CivicsPI.2:.Investigate different ways individuals participate in government (e.g., voters, jurors, taxpayers). 
6.1.5.CivicsPI.3:.Explain how the United States functions as a representative democracy and describe the roles of elected representatives and how they interact with 
citizens at local, state, and national levels. 
6.1.5.CivicsPI.4:.Describe the services our government provides the people in the community, state and across the United States. 
6.1.5.CivicsPD.1:.Describe the roles of elected representatives and explain how individuals at local, state, and national levels can interact with them. 
6.1.5.CivicsPD.2:.Explain how individuals can initiate and/or influence local, state, or national public policymaking (e.g., petitions, proposing laws, contacting elected 
officials). 
6.1.5.Civic.DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and national government 
(e.g., fairness, equality, common good). 
6.1.5.CivicsDP.3:.Describe the role of religious freedom and participatory government in various North American colonies. 
6.1.5.CivicsPR.4:.Explain how policies are developed to address public problems. 
6.1.5.CivicsHR.2:.Research and cite evidence for the actions of Dr. Martin Luther King, Jr. and other historical civil rights leaders served as catalysts for social change, 
inspiring social activism in subsequent generations. 
6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of their community 
and country. 
6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation. 
6.1.5.GeoSV.1:.Identify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a community, to 
determine the shortest route from one town to another town, to compare the number of people living at two or more locations). 
6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other countries. 



6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and the world 
(e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS). 
6.1.5.GeoSV.5:.Use geographic data to examine how the search for natural resources resulted in conflict and cooperation among European colonists and Native 
Americans resulting in changes to conditions. 
6.1.5.GeoGI.3:.Use geographic tools to determine factors that impacted emigration, settlement patterns, and regional identities of the US colonies. 
6.1.5.EconNM.1:.Explain the ways in which the government pays for the goods and services it provides. 
6.1.5.EconNM.4:.Explain how creativity and innovation resulted in scientific achievement and inventions in many cultures during different historical periods. 
6.1.5.EconNM.5:.Explain how the availability of private and public goods and services is influenced by the government and the global economy. 
6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States. 
6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time. 
6.1.5.HistoryCC.3:.Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin Franklin, and Governor William Livingston have impacted 
state and national governments over time. 
6.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective cultures. 
6.1.5.HistoryCC.5:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
6.1.5.HistoryCC.6:.Use multiple sources to make evidence-based inferences on the impact of European colonization on Native American populations, including the 
Lenni Lenape of New Jersey. 
6.1.5.HistoryCC.10:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native American 
groups had on government structures. 
6.1.5.HistoryCC.12:.Determine the roles of religious freedom and participatory government in various North American colonies. 
6.1.5.HistoryCC.13:.Craft a claim explaining how the development of early government structures impacted the evolution of American politics and institutions. 
6.1.5.HistoryCC.15:.Analyze key historical documents to determine the role they played in past and present-day government and citizenship (i.e., the Mayflower 
Compact, the Declaration of Independence, the United States Constitution, the Bill of Rights). 
6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups. 
6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups. 
6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events. 
6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives. 
6.1.5.HistorySE.1:.Examine multiple accounts of early European explorations of North America including major land and water routes, reasons for exploration, and 
the impact the exploration had. 
6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the American 
identity. 
6.3.5.CivicsPD.1:.Develop an action plan that addresses issues related to climate change and share with school and/or community members. 
6.3.5.GeoHE.1:.Plan and participate in an advocacy project to inform others about the impact of climate change at the local or state level and propose possible 
solutions. 

Accommodations and Modifications:  



 Accommodations and Modifications for Unit: American Revolution 

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 
 

 

https://docs.google.com/document/d/1u7fhnkrDcmfh8uhjtyV82Zq_sVZu_1QaEQ62hUXlMgQ/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

Unit:  Civics and Economics in America 

Pacing: 10 - 20 days 

Unit Description/Overview/Expectation:  
How did the Constitution and Bill of Rights give Americans a foundation for political and economic success? 
 
TCI Storyline: 
On January 20, 2021, Amanda Gorman, a 22-year-old activist and poet, delivered a stirring recitation of her poem, “The Hill We Climb,” at President Joe Biden’s 
inauguration. One powerful excerpt from the poem states, “. . . and yes we are far from polished. Far from pristine. But that doesn’t mean we are striving to form a 
union that is perfect. We are striving to forge a union with purpose, to compose a country committed to all cultures, colors, characters, and conditions of man.” How 
did the Constitution and Bill of Rights lay the framework for such a vision? 

Interdisciplinary Connections: 
Language Standards (L) 

●​ L.5.5.a – Interpret figurative language, including similes and metaphors, in context.​
Students analyze how Gorman's metaphor of "striving to form a union that is perfect" shows the founders' vision for the Constitution 

Reading Informational Text (RI) 
●​ RI.5.1 – Quote accurately from a text when explaining what the text says explicitly and when drawing inferences.​

Students cite evidence from the Constitution and Bill of Rights to infer their intended protections and structures. 
●​ RI.5.2 – Determine two or more main ideas of a text and explain how they are supported by key details; summarize the text.​

Students identify the main purposes of the Constitution (e.g., separation of powers, economic stability) and summarize supporting clauses.  
●​ RI.5.3 – Explain the relationships or interactions between two or more individuals, events, ideas, or concepts in a historical text based on specific information.​

Students explore how constitutional principles relate to historical events (e.g., economic growth, establishment of rights). 
●​ RI.5.4 – Determine the meaning of general academic and domain‑specific words and phrases in a text relevant to a grade‑5 topic.​

For terms like “amendment,” “commerce,” “federalism,” students use context clues or reference tools. 
●​ RI.5.8 – Explain how an author uses reasons and evidence to support particular points in a text.​

Students evaluate how framers justify constitutional structures (e.g., checks and balances) with reasoning 
●​ RI.5.9 – Integrate information from several texts on the same topic to speak or write knowledgeably about the subject.​

Learners combine insights from the Constitution, Bill of Rights, and inauguration poem to make connections about vision and structure. 
Speaking & Listening (SL) 

●​ SL.5.1 – Engage effectively in a range of collaborative discussions… building on others’ ideas and expressing their own clearly.​
Students discuss how the Constitution’s principles enable unity and economic success, referencing Gorman’s vision. 

https://resources.finalsite.net/images/v1762196544/epsnjorg/rb5h3eomb1pnwmfhisip/ELA-Grade_5-Unit_3.pdf


●​ SL.5.4 – Report on a topic or text using appropriate facts and relevant descriptive details… speak clearly at an understandable pace.​
Presentations connect constitutional clauses to current-day concepts of rights and economic systems. 

Writing (W) 
●​ W.5.1 – Write opinion pieces on topics or texts, supporting a point of view with reasons and information.​

Students develop claims such as “The Bill of Rights provided Americans with protections that encouraged civic participation and economic growth,” 
supported by constitutional evidence. 

●​ W.5.7 – Conduct short research projects based on focused questions, drawing on several sources and generating additional related, focused questions for 
further research.​
Students explore foundational questions: How did federal structures support economic stability? How did rights foster political engagement?.  

●​ W.5.8 – Recall relevant information from experiences or gather relevant information from print and digital sources; take notes and categorize information; 
provide a list of sources. 

Visual & Performing Arts (NJSLS–VPA) 
●​ Anchor Standard 1: Generating & Conceptualizing Ideas​

Students brainstorm creative visual or performance-based representations of key constitutional ideas (e.g., liberty, justice, unity). 
●​ Anchor Standard 2: Organizing & Developing Ideas​

Learners plan and structure artwork, scripts, or performances to illustrate principles like separation of powers or civil rights. 
●​ Anchor Standard 3: Refining & Completing Artistic Products​

They finalize projects (e.g., drawing, collage, model, tableau, enactment) depicting themes from the Constitution or Bill of Rights. 
●​ Anchor Standard 4: Selecting, Analyzing & Interpreting Work​

Students choose speeches, images, or historical documents to analyze for meaning and representation of constitutional values. 
●​ Anchor Standard 5: Developing & Refining Techniques​

Rehearsing dramatic or musical expressions reflecting constitutional principles, enhancing clarity and emotional impact. 
●​ Anchor Standard 6: Conveying Meaning Through Art​

Through art or performance, students convey how the Constitution and Bill of Rights support unity, justice, and civic rights. 
●​ Anchor Standard 7: Perceiving & Analyzing Artistic Work​

They examine peers’ projects about constitutional themes, interpreting symbolism and effectiveness. 
●​ Anchor Standard 8: Applying Criteria to Evaluate Work​

Using historical accuracy and clarity of symbolism, learners critique and refine peer and self-created works. 
●​ Anchor Standard 9: Interpreting Intent & Meaning​

Students articulate how design or performance choices express deeper ideas about rights and democracy. 
●​ Anchor Standard 10: Synthesizing Knowledge & Experiences​

Reflecting on their learning to integrate constitutional understanding into creative expression. 
●​ Anchor Standard 11: Relating Artistic Ideas to Contexts​

Comparing historical artworks (e.g., political cartoons, monuments) with their own to understand how art communicates political and economic ideals 

https://resources.finalsite.net/images/v1762196544/epsnjorg/rb5h3eomb1pnwmfhisip/ELA-Grade_5-Unit_3.pdf


Benchmark 
Linkit 
TCI Unit Pre Tests  
 
Formative Assessments 
TCI Lesson Review Game 
TCI Geography Game 
TCI Vocabulary Game  
Social Studies Stories - Inside the Constitutional Convention 
Social Studies Stories - Individual Rights vs. Society’s Needs 
Social Studies Stories - How Students Make a Difference 
Social Studies Stories - The Rise of Cotton in the South 
 
Summative Assessments  

Unit Inquiry Project: Civics and Economics in America 
How did the Constitution and Bill of Rights give Americans a foundation for political and economic success? 
Construct an Argument and Take Informed Action create a poster, a presentation, or a video to share with your classmates or with adults in the community. 

 
Alternate Assessments 

Create a visual or oral presentation answering the question: How did the Constitution and Bill of Rights give Americans a foundation for political and 
economic success? 

Materials and Resources:  
TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 
Library of Congress  
CommonLit  
I Civics  
NEH-Edsitement 
Smithsonian's History Explorer 
SHEG: www.inquirygroup.org 

https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org


Career Awareness, Life Literacies and Key Skills 
Standard 9.2 – Career Awareness, Exploration, Preparation & Training 

●​ 9.2.5.CAP.1 An individual’s passions, aptitude and skills can affect his/her employment and income potential. Students explore Revolutionary-era careers 
(soldiers, farmers, merchants), recognizing how abilities influenced roles in the war effort. 

●​ 9.2.5.CAP.2 Income and benefits can vary depending on the employer and type of job/career. Students consider how different Revolutionary roles—military 
service, agriculture, trade—affected livelihoods and economic status.  

●​ 9.2.5.CAP.3 There are a variety of factors to consider before starting a business. Learners discuss how people in colonial times assessed economic risks and 
opportunities in establishing wartime businesses.  

Standard 9.4 – Life Literacies & Key Skills 
Creativity & Innovation 

●​ 9.4.5.CI.1 Brainstorming can create new, innovative ideas. Students ideate solutions for logistical or communication challenges during the Revolutionary War.  
●​ 9.4.5.CI.2 Collaboration with individuals with diverse perspectives can result in new ways of thinking and/or innovative solutions.  Students work in 

teams—drawing on varied viewpoints—to develop strategies or reenactments related to the war. 
Critical Thinking & Problem-Solving 

●​ 9.4.5.CT.1 Critical thinking involves the ability to use various types of reasoning ... making judgments and decisions by analyzing evidence, claims, points of 
view then communicating interpretations and conclusions. Students analyze primary sources (e.g., letters, declarations) to evaluate decisions made by 
Revolutionary leaders 

●​ 9.4.5.CT.2​
Problem solving occurs through one’s use of initiative and flexibility to use trial and error to solve a problem until a successful solution is found. Students 
engage in simulations or historical scenarios, testing and refining their approaches to Revolutionary challenges.  

Communication & Collaboration 
●​ 9.4.5.CC.1 Communicating while collaborating in a group is crucial to function effectively. Students collaborate to create group presentations, debates, or 

projects explaining how the Constitution and Bill of Rights built on Revolutionary ideals.  
Information & Media Literacy 

●​ 9.4.5.IML.1 Individuals will need to be able to discern accurate and valid information and leverage creativity and critical thinking skills to solve local and 
global problems.” Learners evaluate different historical sources and perspectives on the Revolution to build well-supported conclusions. 

Digital Citizenship & Ethics 
●​ 9.4.5.DC.1 Learners determine the validity of online sources, engage respectfully online and leverage technology to amplify voices and perspectives. Students 

research digitally, cite sources accurately, and present findings using appropriate online tools.  
 
 
2026 Revised Career Awareness, Life Literacies and Key Skills 
Career Awareness & Planning (9.2.5.CAP) 
9.2.5.CAP.1 – Students analyze how government roles affect income. 
9.2.5.CAP.3 – Students identify qualifications for civic careers. 

https://www.nj.gov/education/standards/clicks/CareerReadinessandLifeLiteracies.shtml
https://www.nj.gov/education/standards/clicks/CareerReadinessandLifeLiteracies.shtml
https://www.nj.gov/education/standards/clicks/CareerReadinessandLifeLiteracies.shtml
https://www.nj.gov/education/standards/clicks/CareerReadinessandLifeLiteracies.shtml
https://www.nj.gov/education/standards/clicks/CareerReadinessandLifeLiteracies.shtml
https://www.nj.gov/education/standards/clicks/CareerReadinessandLifeLiteracies.shtml


Financial Literacy (9.2.5.FIN) 
9.2.5.FIN.1 – Students explore how citizens earn and spend money. 
9.2.5.FIN.2 – Students distinguish wants vs. needs in public budgeting. 
9.2.5.FIN.3 – Students analyze goods, services, and taxes. 
 
Digital Citizenship (9.2.5.DIG) 
9.2.5.DIG.2 – Students practice ethical communication in civic discussions. 
 
Critical Thinking & Problem Solving (9.4.5.CT) 
9.4.5.CT.2 – Students use evidence to evaluate public policies. 
 
Leadership & Collaboration (9.4.5.CRS) 
9.4.5.CRS.1 – Students innovate solutions to civic issues. 
9.4.5.CRS.3 – Students present civic arguments clearly. 

NJSLS Social Studies Standards 2020:  
5.DQAPI.1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human 
experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build understanding of the past, 
present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies. 
5.GAES.1 .Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice requires 
evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and corroborating evidence 
across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about ourselves and the world. 
5.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what may be 
missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds understanding about the 
complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other individuals and groups of people; 
quantitative and qualitative information provides insights into specific people, places, and events, as well as national, regional, and global trends. 
5.DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of analysis 
skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual evidence, valid 
reasoning, and a respect for human rights. 
5.PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain claims 
with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil discussion 
with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry. 
5.TIA.1 .After thoroughly investigating questions, taking informed action means building consensus about possible actions and planning strategically to implement 
change. Democracy requires citizens to practice discussion, negotiation, coalition-seeking, and peaceful conflict resolution. When appropriate, taking informed action 
involves creating and/or implementing action plans designed to solve problems and create positive change. 



6.1.5.CivicsPI.1:.Describe ways in which people benefit from and are challenged by working together, including through government, workplaces, voluntary 
organizations, and families. 
6.1.5.CivicsPI.2:.Investigate different ways individuals participate in government (e.g., voters, jurors, taxpayers). 
6.1.5.CivicsPI.3:.Explain how the United States functions as a representative democracy and describe the roles of elected representatives and how they interact with 
citizens at local, state, and national levels. 
6.1.5.CivicsPI.4:.Describe the services our government provides the people in the community, state and across the United States. 
6.1.5.CivicsPI.5:.Explain how government functions at the local, county, and state level. 
6.1.5.CivicsPI.6:.Distinguish the roles and responsibilities of the three branches of the national government. 
6.1.5.CivicsPI.7:.Explain how national and state governments share power in the federal system of government. 
6.1.5.CivicsPI.8:.Describe how the United States Constitution defines and limits the power of government. 
6.1.5.CivicsPD.1:.Describe the roles of elected representatives and explain how individuals at local, state, and national levels can interact with them. 
6.1.5.CivicsPD.2:.Explain how individuals can initiate and/or influence local, state, or national public policymaking (e.g., petitions, proposing laws, contacting elected 
officials). 
6.1.5.Civic.DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and national government 
(e.g., fairness, equality, common good). 
6.1.5.CivicsDP.2:.Compare and contrast responses of individuals and groups, past and present, to violations of fundamental rights (e.g., fairness, civil rights, human 
rights). 
6.1.5.CivicsPR.1:.Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society. 
6.1.5.CivicsPR.3:.Evaluate school and community rules, laws and/or policies and determine if they meet their intended purpose. 
6.1.5.CivicsPR.4:.Explain how policies are developed to address public problems. 
6.1.5.CivicsHR.1:.Describe how fundamental rights guaranteed by the United States Constitution and the Bill of Rights contribute to the improvement of American 
democracy (i.e., freedom of expression, freedom of religion, freedom of the press, freedom of assembly, freedom of petition, the right to vote, and the right to due 
process). 
6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of their community 
and country. 
6.1.5.CivicsCM.2:.Use evidence from multiple sources to construct a claim about how self-discipline and civility contribute to the common good. 
6.1.5.CivicsCM.3:.Identify the types of behaviors that promote collaboration and problem solving with others who have different perspectives. 
6.1.5.CivicsCM.4:.Examine the responsibilities of differing positions of authority and identify criteria that are likely to make leaders qualified for those positions. 
6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation. 
6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different regions of 
New Jersey and the United States. 
6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their experiences differed. 
6.1.5.EconET.1:.Identify positive and negative incentives that influence the decisions people make. 
6.1.5.EconET.2:.Use quantitative data to engage in cost benefit analyses of decisions that impact the individual and/or community. 
6.1.5.EconET.3:.Explain how scarcity and choice influence decisions made by individuals, communities, and nations. 
6.1.5.EconEM.1:.Explain why individuals and businesses specialize and trade. 



6.1.5.EconEM.2:.Identify examples of the variety of resources that are used to produce goods and services (i.e., human capital, physical capital, natural resources). 
6.1.5.EconEM.3:.Describe how supply and demand influence price and output of products. 
6.1.5.EconEM.5:.Explain why individuals and societies trade, how trade functions, and the role of trade. 
6.1.5.EconEM.6:.Explain the system of mercantilism and its impact on the economies of the colonies and European countries. 
6.1.5.EconNM.1:.Explain the ways in which the government pays for the goods and services it provides. 
6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic opportunities. 
6.1.5.EconNM.5:.Explain how the availability of private and public goods and services is influenced by the government and the global economy. 
6.1.5.EconNM.6:.Examine the qualities of entrepreneurs in a capitalistic society. 
6.1.5.EconNM.7:.Describe the role and relationship among households, businesses, laborers, and governments within the economic system. 
6.1.5.EconGE.2:.Illustrate how production, distribution, and consumption of goods and services are interrelated and are affected by the global market and events in 
the world community. 
6.1.5.EconGE.3:.Use economic data to explain how trade leads to increasing economic interdependence among nations. 
6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently. 
6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States. 
6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time. 
6.1.5.HistoryCC.3:.Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin Franklin, and Governor William Livingston have impacted 
state and national governments over time. 
6.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective cultures. 
6.1.5.HistoryCC.7:.Evaluate the initial and lasting impact of slavery using sources that represent multiple perspectives. 
6.1.5.HistoryCC.14:.Compare the practice of slavery and indentured servitude in Colonial labor systems. 
6.1.5.HistoryCC.15:.Analyze key historical documents to determine the role they played in past and present-day government and citizenship (i.e., the Mayflower 
Compact, the Declaration of Independence, the United States Constitution, the Bill of Rights). 
6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from multiple 
perspectives to describe the challenges they encountered. 
6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups. 
6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events. 
6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives. 
6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the American 
identity. 
6.3.5.CivicsPD.1:.Develop an action plan that addresses issues related to climate change and share with school and/or community members. 
6.3.5.CivicsPD.3:.Propose a solution to a local issue after considering evidence and the perspectives of different groups, including community members and local 
officials. 
6.3.5.GeoHE.1:.Plan and participate in an advocacy project to inform others about the impact of climate change at the local or state level and propose possible 
solutions. 

Accommodations and Modifications:  



 Accommodations and Modifications for Civics and Economics in America

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 
 

 

https://docs.google.com/document/d/1Qi4sf-nHYDibFnsjff1-_SPtVWpebnyX0aIEZ20FNoU/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

Unit: Manifest Destiny to Today 

Pacing: 10 - 20 days  

Unit Description/Overview/Expectation:  
How did technology transform the United States? 
 
TCI Storyline: 
President Lincoln was a 19th-century techie. In fact, Lincoln is the only president to have held a patent for an invention! Lincoln was especially fond of the 
telegraph. Some historians credit his use of the telegraph as one reason the Union won the Civil War. Lincoln would gather the latest news sent by telegraph and 
then use it to issue orders. For example, in 1864, he sent the following telegram to General Ulysses S. Grant, whose army had surrounded the Confederates at 
Petersburg, Virginia, “Hold on with a bull-dog grip, and chew & choke, as much as possible.” 

Interdisciplinary Connections  
Language (L) 

●​ L.RF.5.3: Know and apply grade‑level phonics and word analysis skills in decoding and encoding words—use context, roots, and affixes to understand 
terms like “telegraph,” “patent,” and “transmit.”  

●​ L.RF.5.4: Read with sufficient accuracy and fluency to support comprehension—read telegraph-related historical texts with expression and 
understanding. 

●​ L.KL.5.1: Acquire and use domain-specific words and phrases (e.g., “telegram,” “Morse code,” “communication network”). 
●​ L.VL.5.2: Determine meanings of unknown academic and domain‑specific words using context and reference materials.  

Reading — Informational Text (RI) 
●​ RI.5.1: Quote accurately from a text when explaining content or making inferences—students cite telegraph examples in historical texts. 
●​ RI.5.2: Identify two or more main ideas and summarize—summarize how the telegraph enabled fast decision-making during the Civil War. 
●​ RI.5.3: Explain relationships among events or ideas—describe how telegraph communication influenced Lincoln’s wartime strategies. 
●​ RI.5.4: Determine meaning of domain‑specific words and phrases—clarify terms like “telegram” or “communication infrastructure.” 
●​ RI.5.5: Compare and contrast text structures—analyze cause/effect texts about telegraph innovation and national expansion. 
●​ RI.5.6: Analyze multiple accounts of the same event—compare northern and southern perspectives on technological advancements. 
●​ RI.5.7: Draw from multiple sources to answer questions—use primary documents, historical summaries, and technological descriptions to explore 

telegraph impact.  
●​ RI.5.8: Explain how authors use reasons and evidence—students identify supporting details in texts linking telegraph use to outcomes.  
●​ RI.5.9: Integrate information from several texts—synthesize findings from technical and historical accounts to write or discuss telegraph’s transformative 

effects.  
●​ RI.5.10: Read complex informational texts independently—comprehend Civil War communications and telegraph infrastructure texts. 

https://www.nj.gov/education/standards/ela/2023/5.shtml
https://www.nj.gov/education/standards/ela/2023/5.shtml
https://www.studenthandouts.com/05-grade-five/ela-english-language-arts/reading-informational-text/
https://www.studenthandouts.com/05-grade-five/ela-english-language-arts/reading-informational-text/
https://www.studenthandouts.com/05-grade-five/ela-english-language-arts/reading-informational-text/


Visual Arts 
●​ Anchor Standard 1: Generating and Conceptualizing Ideas​

Students brainstorm visual representations of technological innovations (e.g., telegraph lines, railroads) and their impact on U.S. expansion. 
●​ Anchor Standard 2: Organizing and Developing Ideas​

Learners plan sketches, diagrams, or infographics showing how technology connected regions and influenced Manifest Destiny. 
●​ Anchor Standard 3: Refining and Completing Artistic Work​

Students create final art pieces—maps, posters, or mixed-media projects—depicting Lincoln’s telegraph use and other tech advancements. 
●​ Anchor Standard 7: Perceiving and Analyzing Artistic Work​

Analyze historical images, political cartoons, and paintings from the 19th century to interpret how artists represented technology and progress. 
●​ Anchor Standard 10: Synthesizing Knowledge and Personal Experiences​

Connect historical themes to modern technology by creating comparative artwork (e.g., telegraph vs. smartphone). 
●​ Anchor Standard 11: Relating Artistic Ideas to Contexts​

Discuss how art and design reflected societal changes during westward expansion and technological growth. 
Performing Arts (Theatre, Music, Dance) 

●​ Anchor Standard 4: Selecting, Analyzing, and Interpreting Work​
Students choose historical speeches or telegrams (like Lincoln’s message) to dramatize, interpreting tone and urgency. 

●​ Anchor Standard 5: Developing and Refining Techniques​
Practice expressive reading or performance of telegrams and Civil War communications. 

●​ Anchor Standard 6: Conveying Meaning Through Performance​
Role-play scenarios showing how technology influenced military decisions and everyday life. 

Benchmark 
Linkit 
TCI Unit Pre Tests  
 
Formative Assessments 
Social Studies Stories Cherokee Trail of Tears, Laura Ingalls Wilder on the Prairie, Harriet Beecher Stowe’s Book, Life After Slavery in the South, Buying Goods: 
Then and Now, Challenges and Hope for Immigrants 
 
Summative Assessments  

Unit Inquiry Project: Manifest Destiny to Today 
How did technology transform the United States? 
Construct an Argument and Take Informed Action create a poster, a presentation, or a video to share with your classmates or with adults in the 
community. 

 
Alternate Assessments 



Create a visual or oral presentation answering the question: How might a frayed rope be a metaphor for the relationship between Great Britain and the 
colonies? 

Materials and Resources:  
TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 
Library of Congress  
CommonLit  
I Civics  
NEH-Edsitement 
Smithsonian's History Explorer 
SHEG: www.inquirygroup.org 

https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org


Career Awareness, Life Literacies and Key Skills 
Standard 9.2 – Career Awareness, Exploration, Preparation & Training 

●​ 9.2.5.CAP.1 An individual’s passions, aptitude and skills can affect his/her employment and income potential. 
●​ 9.2.5.CAP.2 Income and benefits can vary depending on the employer and type of job/career. 
●​ 9.2.5.CAP.3 There are a variety of factors to consider before starting a business 

Standard 9.4 – Life Literacies & Key Skills 
Creativity & Innovation 

●​ 9.4.5.CI.1 Brainstorming can create new, innovative ideas. 
●​ 9.4.5.CI.2 Collaboration with individuals with diverse perspectives can result in new ways of thinking and/or innovative solutions. 

Critical Thinking & Problem-Solving 
●​ 9.4.5.CT.1 Critical thinking involves the ability to use various types of reasoning… making judgments and decisions by analyzing evidence, claims, points 

of view then communicating interpretations and conclusions. 
●​ 9.4.5.CT.2 Problem solving occurs through one’s use of initiative and flexibility to use trial and error to solve a problem until a successful solution is 

found. 
Communication & Collaboration 

●​ 9.4.5.CC.1 Communicating while collaborating in a group is crucial to function effectively. 
Information & Media Literacy 

●​ Students must discern valid historical sources, identify bias, and apply critical thinking to interpret information accurately. 
Digital Citizenship & Ethics 

●​ Learners determine the validity of online sources, engage respectfully online and leverage technology to amplify voices and perspectives. 
 
2026 Revised Career Awareness, Life Literacies and Key Skills 
Career Awareness & Planning (9.2.5.CAP) 
9.2.5.CAP.1 – Students analyze how westward expansion shaped economic opportunity. 
9.2.5.CAP.4 – Students connect historical skills to modern careers. 
 
Financial Literacy (9.2.5.FIN) 
9.2.5.FIN.3 – Students examine goods, services, and trade routes. 
9.2.5.FIN.4 – Students compare economic systems across eras. 
 
Global & Cultural Awareness (9.4.5.GCA) 
9.4.5.GCA.1 – Students analyze cultural perspectives on expansion. 
9.4.5.GCA.2 – Students compare how groups responded to environmental and social change. 



 
Critical Thinking (9.4.5.CT) 
9.4.5.CT.3 – Students evaluate the effectiveness of historical decisions. 

NJSLS Social Studies Standards 2020:  
5.DQAPI.1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human 
experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build understanding of the past, 
present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies. 
5.GAES.1 .Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice 
requires evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and 
corroborating evidence across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about ourselves 
and the world. 
5.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what may 
be missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds understanding 
about the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other individuals and 
groups of people; quantitative and qualitative information provides insights into specific people, places, and events, as well as national, regional, and global trends. 
5.DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of 
analysis skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual 
evidence, valid reasoning, and a respect for human rights. 
5.PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain 
claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil 
discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry. 
6.1.5.CivicsPI.3:.Explain how the United States functions as a representative democracy and describe the roles of elected representatives and how they interact 
with citizens at local, state, and national levels. 
6.1.5.CivicsPI.5:.Explain how government functions at the local, county, and state level. 
6.1.5.CivicsPI.6:.Distinguish the roles and responsibilities of the three branches of the national government. 
6.1.5.CivicsPI.7:.Explain how national and state governments share power in the federal system of government. 
6.1.5.CivicsPI.8:.Describe how the United States Constitution defines and limits the power of government. 
6.1.5.CivicsPD.1:.Describe the roles of elected representatives and explain how individuals at local, state, and national levels can interact with them. 
6.1.5.CivicsPD.3:.Explain how and why it is important that people from diverse cultures collaborate to find solutions to community, state, national, and global 
challenges. 
6.1.5.CivicsPD.4:.Compare the qualifications of candidates running for local, state, or national public office with the responsibilities of the position. 
6.1.5.Civic.DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and national 
government (e.g., fairness, equality, common good). 
6.1.5.CivicsDP.2:.Compare and contrast responses of individuals and groups, past and present, to violations of fundamental rights (e.g., fairness, civil rights, 
human rights). 



6.1.5.CivicsDP.3:.Describe the role of religious freedom and participatory government in various North American colonies. 
6.1.5.CivicsPR.3:.Evaluate school and community rules, laws and/or policies and determine if they meet their intended purpose. 
6.1.5.CivicsPR.4:.Explain how policies are developed to address public problems. 
6.1.5.CivicsHR.1:.Describe how fundamental rights guaranteed by the United States Constitution and the Bill of Rights contribute to the improvement of 
American democracy (i.e., freedom of expression, freedom of religion, freedom of the press, freedom of assembly, freedom of petition, the right to vote, and the 
right to due process). 
6.1.5.CivicsHR.2:.Research and cite evidence for the actions of Dr. Martin Luther King, Jr. and other historical civil rights leaders served as catalysts for social 
change, inspiring social activism in subsequent generations. 
6.1.5.CivicsHR.3:.Cite examples from a variety of sources to describe how national and international leaders, businesses, and global organizations promote human 
rights and aid individuals and nations in need. 
6.1.5.CivicsHR.4:.Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such actions. 
6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of their 
community and country. 
6.1.5.CivicsCM.3:.Identify the types of behaviors that promote collaboration and problem solving with others who have different perspectives. 
6.1.5.CivicsCM.4:.Examine the responsibilities of differing positions of authority and identify criteria that are likely to make leaders qualified for those positions. 
6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation. 
6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to understand the 
concept of regionalism. 
6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different 
regions of New Jersey and the United States. 
6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their experiences 
differed. 
6.1.5.GeoSV.1:.Identify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a community, to 
determine the shortest route from one town to another town, to compare the number of people living at two or more locations). 
6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other countries. 
6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and the 
world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS). 
6.1.5.GeoSV.5:.Use geographic data to examine how the search for natural resources resulted in conflict and cooperation among European colonists and Native 
Americans resulting in changes to conditions. 
6.1.5.GeoHE.1:.Use a variety of sources from multiple perspectives, including aerial photographs or satellite images to describe how human activity has impacted 
the physical environment during different periods of time in New Jersey and the United States. 
6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g., energy, transportation, 
communications). 
6.1.5.GeoGI.3:.Use geographic tools to determine factors that impacted emigration, settlement patterns, and regional identities of the US colonies. 
6.1.5.GeoGI.4:.Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas. 
6.1.5.EconEM.3:.Describe how supply and demand influence price and output of products. 



6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic 
opportunities. 
6.1.5.EconNM.3:.Describe how the development of different transportation systems impacted the economies of New Jersey and the United States. 
6.1.5.EconNM.4:.Explain how creativity and innovation resulted in scientific achievement and inventions in many cultures during different historical periods. 
6.1.5.EconGE.1:.Explain how the development of communication systems has led to increased collaboration and the spread of ideas throughout the United 
States and the world. 
6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently. 
6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States. 
6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time. 
6.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective cultures. 
6.1.5.HistoryCC.5:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
6.1.5.HistoryCC.6:.Use multiple sources to make evidence-based inferences on the impact of European colonization on Native American populations, including 
the Lenni Lenape of New Jersey. 
6.1.5.HistoryCC.10:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native American 
groups had on government structures. 
6.1.5.HistoryCC.12:.Determine the roles of religious freedom and participatory government in various North American colonies. 
6.1.5.HistoryCC.15:.Analyze key historical documents to determine the role they played in past and present-day government and citizenship (i.e., the Mayflower 
Compact, the Declaration of Independence, the United States Constitution, the Bill of Rights). 
6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from multiple 
perspectives to describe the challenges they encountered. 
6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups. 
6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups. 
6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events. 
6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives. 
6.1.5.HistorySE.1:.Examine multiple accounts of early European explorations of North America including major land and water routes, reasons for exploration, 
and the impact the exploration had. 
6.1.5.HistoryCA.1:.Craft an argument, supported with historical evidence, for how factors such as demographics (e.g., race, gender, religion, and economic status) 
affected social, economic, and political opportunities during the Colonial era. 
6.1.5.HistoryCC.9:.Evaluate the impact of ideas, inventions, and other contributions of prominent figures who lived in New Jersey. 

Accommodations and Modifications:  
 Accommodations and Modifications for SS Unit: Manifest Destiny to Today

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 

https://docs.google.com/document/d/1hxPLfLa35baTXbcheBZI1n9kVEJAMvuXiaiTZvLS_4M/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing
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