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Philosophy

Social Studies is the integrated study of the social sciences and humanities in order to promote civic
competence, patriotism, and the values of our American heritage. A well- articulated K-8 Social
Studies program should include a coordinated, systematic study of civics, U.S. and World History,
economics, geography, and cultures of the past and present.

Our vision as educators is to provide solid content, student-centered instructional methods, and
varied assessment. This will include research- based strategies and teacher- designed classroom
activities fostering critical thinking. Our democratic society is one of continuity and change,
diversity and commonality, adversity and opportunity. Such a society needs knowledgeable,
thoughtful, and ethical participation by its citizens in an effort to promote the common good and

increase the general welfare of its citizens.



Social Studies Practices

Practice Description
Developing Developing insightful questions and planning effective inquiry involves identifying the purposes of
Questions and | different questions to understand the human experience, which requires addressing real world
Planning issues. Inquiries incorporating questions from various social science disciplines build understanding
Inquiry of the past, present and future; these inquiries investigate the complexity and diversity of
individuals, groups, and societies.
Gathering and | Finding, evaluating and organizing information and evidence from multiple sources and
Evaluating perspectives are the core of inquiry. Effective practice requires evaluating the credibility of primary
Sources and secondary sources, assessing the reliability of information, analyzing the context of
information, and corroborating evidence across sources. Discerning opinion from fact and
interpreting the significance of information requires thinking critically about ourselves and the
world.
Seeking Making sense of research findings requires thinking about what information is included, whether
Diverse the information answers the question, and what may be missing, often resulting in the need to
Perspectives complete additional research. Developing an understanding of our own and others’ perspectives
builds understanding about the complexity of each person and the diversity in the world. Exploring
diverse perspectives assists students in empathizing with other individuals and groups of people;
quantitative and qualitative information provides insights into specific people, places, and events, as
well as national, regional, and global trends.
Developing Developing claims requires careful consideration of evidence, logical organization of information,
Claims and self-awareness about biases, application of analysis skills, and a willingness to revise conclusions
Using based on the strength of evidence. Using evidence responsibly means developing claims based on
Evidence factual evidence, valid reasoning, and a respect for human rights.
Presenting Using a variety of formats designed for a purpose and an authentic audience forms the basis for
Arguments and | clear communication. Strong arguments contain claims with organized evidence and valid
Explanations reasoning that respects the diversity of the world and the dignity of each person. Writing findings
and engaging in civil discussion with an audience provides a key step in the process of thinking
critically about conclusions and continued inquiry.
Engaging in Assessing and refining conclusions through metacognition, further research, and deliberative
Civil Discourse | discussions with diverse perspectives sharpens the conclusions and improves thinking as a vital
and Critiquing | part of the process of sensemaking. Responsible citizenship requires respectfully listening to and
Conclusions critiquing claims by analyzing the evidence and reasoning supporting them. Listening to and
understanding contrary views can deepen learning and lay the groundwork for seeking consensus.
Taking After thoroughly investigating questions, taking informed action means building consensus about
Informed possible actions and planning strategically to implement change. Democracy requires citizens to
Action practice discussion, negotiation, coalition- seeking, and peaceful conflict resolution. When

appropriate, taking informed action involves creating and/or implementing action plans designed
to solve problems and create positive change.




Standards in Action

The regional districts believe in offering an interdisciplinary approach to teaching and learning
because students are able to make connections and relationships by bringing together separate
content disciplines, skills and knowledge around common themes, issues, or problems. The NJ
Department of Education mandates the following be identified as areas of study beneficial to

integration into all grade levels and content areas.

Please click the hyperlink for further information on each area:

Career Readiness, Life Literacies, and Key Skills

Climate Change Education
Contributions of Disabled and I.GBT Individuals

Holocaust Education

Amistad Commission

Social and Emotional I.earning
Diversity, Equity and Inclusion

Asian American Pacific Islander

Types of Assessments

Students will be assessed across the units and year in a variety of ways. The link below indicates
resources for developing assessments and general examples of assessments that teachers may utilize
across all of the content areas.

Formative, Summative, Alternative, and Benchmark Assessments



https://docs.google.com/document/d/1dL7WMl329LHB2-AnnBqiUFDybl9rxCljsrty9XcGH_w/edit?usp=sharing
https://docs.google.com/document/d/1K_nmSpSDdq1fQt0dVA_czjrW8gqUrV19mOShwlSOoGQ/edit?usp=sharing
https://docs.google.com/document/d/1ACzNC3jC19aSaVVLnvDUXaCpKVkEK3BXk7CvfDfvp_k/edit?usp=sharing
https://docs.google.com/document/d/174uzG47H7iMpLf-poH8y1puFrjJcyHf1VauVr8G4dUs/edit?usp=sharing
https://docs.google.com/document/d/1jpoxCNHNkO92LlnF9SYE5PVKOdnUVrE9IH5R_5__yh8/edit?usp=sharing
https://docs.google.com/document/d/1M5tyww4wGziIphGQ05McWydxgf_JIPibxwoGmY33eGU/edit?usp=sharing
https://docs.google.com/document/d/1YaZ-sC1t8-d5JDxo2MoK6NfXdiFm9Gq1dgaRA-_xTMQ/edit?usp=sharing
https://docs.google.com/document/d/1NwL8a_6164xA2hhn4ZLNQVQX6dGXmNpBRrNSpa9WQr8/edit?usp=sharing
https://docs.google.com/document/d/1fJ-J6Kbgw_ml8ijfqf3WNn-WznPaCuMJQ4BY0OE9dgo/edit?usp=sharing

All Grades Units of Instruction

Unit Title: 3rd - 5th School Advocacy and Service

Pacing: to be determined based on advocacy

Unit Description/Overview/Expectation:
Advocacy and Service projects provide an opportunity for the students to have a positive impact on the lives of self and others. The Social Studies curriculum
includes standards connected to climate change to address advocacy and service and active citizenship. School service projects are completed throughout the
school year through activities which will be developed based on each classroom’s students interests and additional connections through Science and English
Language Arts.

Interdisciplinary Connections

Grade 3 Science Standards

3-ESS3-1 — Earth & Human Activity

Make a claim about the merit of a design solution that reduces the impacts of a weather-related hazard.
Connection: Students evaluate or design solutions for climate-related community issues (flooding, heat, storms).
3-LS4-4 — Biological Evolution: Unity & Diversity

Make a claim about how human activities can affect the environment.

Connection: Students examine how community actions impact local ecosystems.

3-5-ETS1-1 — Engineering Design

Define a simple design problem reflecting a need or want that includes criteria for success and constraints.
Connection: Students identify a community need and design a service project.

3-5-ETS1-2 — Engineering Design

Generate and compare multiple possible solutions to a problem.

Connection: Students brainstorm and evaluate advocacy or service solutions.

3-5-ETS1-3 — Engineering Design

Plan and carry out fair tests in which variables are controlled.

Connection: Students test environmental or community-based solutions.

Grade 4 Science Standards

4-ESS3-1 — Earth & Human Activity

Obtain and combine information to desctibe that energy and fuels ate derived from natural resources and their uses affect the environment.
Connection: Students explore how resource use impacts climate and communities.

4-ESS3-2 — Earth & Human Activity

Generate and compare solutions to reduce human impact on Earth’s systems.

Connection: Students design service projects that reduce environmental impact.




4-ESS2-2 — Earth’s Systems

Analyze and interpret data from maps to describe patterns of Earth’s features.
Connection: Students use maps to identify local environmental needs.

4-1.81-1 / 4-1.S81-2 — Structure & Function

Construct arguments about how organisms survive in changing environments.
Connection: Students explore how climate change affects living things.

Grade 5 Science Standards

5-ESS3-1 — Earth & Human Activity

Obtain and combine information about ways communities protect Earth’s resources and environment.
Connection: Students research and participate in community service projects.

5-ESS2-1 — Earth’s Systems

Develop a model to describe interactions among Harth’s systems.

Connection: Students examine how climate, water, land, and human systems interact.

5-ESS2-2 — Earth’s Systems

Describe and graph amounts of saltwater and freshwater in various reservoirs.

Connection: Students explore water conservation or watershed protection projects.

5-PS3-1 — Energy

Use models to describe how energy from the sun is used by plants.

Connection: Students may explore school gardens, green spaces, or sustainability projects.

5-LS2-1 — Ecosystems: Interactions, Energy, and Dynamics

Develop a model to describe the movement of matter among plants, animals, decomposers, and the environment.
Connection: Students explore composting, recycling, or food-waste reduction.

NJDOE Climate Change Education Standards (Grades 3-5)

Climate Change: Science (K-12 Progression)

3-5.CC1

Explain how climate change affects ecosystems, weather patterns, and human communities.
Connection: Students identify climate-related community needs.

3-5.CC.2

Analyze how human activities contribute to climate change.

Connection: Students investigate local sources of emissions or waste.

3-5.CC3

Evaluate solutions that reduce human impact on climate.

Connection: Students design service projects that reduce environmental impact.
Climate Change: Social & Emotional Learning




3-5.CCSEL.1

Identify emotions related to climate issues and develop strategies for action.

Connection: Students channel concern into advocacy and service.

Climate Change: Climate Justice & Equity

3-5.CCJ.1

Explain how climate change disproportionately affects certain communities.

Connection: Students explore equity in access to resources and environmental protection.
Climate Change: Active Citizenship

3-5.CCAC.1

Identify ways individuals and groups can take action to address climate change.
Connection: Students plan and implement service projects.

3-5.CCAC.2

Participate in civic processes to support climate solutions.

Connection: Students write letters, create campaigns, or collaborate with community partners.

Grades 3—-5 Computer Science Standards

Computing Systems (CS) Students use digital tools to research issues, create advocacy materials, and collaborate.
8.1.5.CS.1 Model how hardware and software work together as a system to accomplish tasks.

Connection: Students use devices and apps to plan, design, and share service projects.

8.1.5.CS.2 Explain how computing devices connect to form systems and networks.

Connection: Students explore how digital communication supports advocacy and community action.

Data & Analysis (DA) Students gather, analyze, and interpret data about community needs, climate issues, and service impact.
8.1.5.DA.1 Collect and organize data in various formats.

Connection: Students gather data about community needs or climate impacts.

8.1.5.DA.2 Compare the accuracy of data collected from different sources.

Connection: Students evaluate sources when researching issues.

8.1.5.DA.3 Support a claim with data.

Connection: Students justify their service project using evidence.

8.1.5.DA.4 Use data to highlight or propose solutions to problems.

Connection: Students analyze data to propose advocacy or service actions.

Algorithms & Programming (AP)

Students design step-by-step plans, create digital models, or code simple simulations related to service or climate issues.
8.1.5.AP.1 Break down problems into smaller steps.

Connection: Students break their service project into actionable tasks.




8.1.5.AP.2 Create and test algorithms to solve problems.

Connection: Students design and test processes for service activities (e.g., recycling systems, energy-saving routines).
8.1.5.AP.3 Create programs that use sequencing, events, loops, and conditionals.

Connection: Students may code simple models or simulations related to climate or community issues.

8.1.5.AP.4 Debug and improve programs.

Connection: Students revise digital tools or models used in their advocacy work.

Impacts of Computing (IC)

8.2.5.1C.1 Model how computing tools can be used to solve problems.

Connection: Students use technology to address community or climate issues.

8.2.5.1C.2 Identify how computing has changed the world and improved lives.

Connection: Students explore how technology supports advocacy, communication, and environmental action.
8.2.5.IC.3 Analyze how computing can help or harm individuals and communities.

Connection: Students consider ethical use of technology in service projects.

8.2.5.1C.4 Explain how technology can be used to support collaboration.

Connection: Students collaborate digitally to plan and implement service projects.

Engineering Design (ED)

Service projects often involve designing solutions to real-world problems.

8.2.5.ED.1 Identify and define a problem that reflects a need.

Connection: Students identify a community or climate-related need.

8.2.5.ED.2 Generate and compare multiple solutions.

Connection: Students brainstorm service project ideas.

8.2.5.ED.3Plan and carry out a project using an engineering design process.
Connection: Students design and implement their advocacy or service project.
8.2.5.ED.4 Evaluate and improve solutions.

Connection: Students reflect on the impact of their service and revise their approach.

Benchmark/Formative Assessments:

Pre Assess students knowledge of the advocacy project identified as the focus
Identify, discuss and create actions for advocacy

Understand and actively participate in the reduction of unfair or discriminatory acts

Closing/Summative Assessments Task:
Completion of advocacy project




Materials and Resources:
Dependent up on advocacy project

Career Awareness, Life Literacies and Key Skills
WRK.K-12.P.1 Act as a responsible and contributing community member and employee.

WRK.K-12.Consider the environmental, social and economic impacts of decisions.

WRK.K-12.P.4 Demonstrate creativity and innovation.

WRK.K-12.P.5 Utilize critical thinking to make sense of problems and persevere in solving them.
WRK.K-12.P.6 Model integrity, ethical leadership and effective management.

WRK.K-12.P.8 Use technology to enhance productivity, increase collaboration and communicate effectively.
WRK.K-12.P9 Work productively in teams while using cultural/global competence.

2026 Revised Career Awareness, Life Literacies and Key Skills
9.1 Career Readiness (Grades 3-5)
Career Exploration
9.1.CE.3-5.1 — Explain why some jobs require specific training,
e Connection: Students explore roles in environmental work, community leadership, and service organizations.
9.1.CE.3-5.2 — Identify how personal interests and strengths align with various jobs and fields.
e  Connection: Students identify their strengths when choosing a service project.
9.1.CE.3-5.3 — Compate required and recommended credentials for different jobs.
e Connection: Students examine roles in advocacy, public service, and environmental science.
Career Navigation
9.1.CN.3-5.1 — Describe laws and rules that keep workers safe and ensure fair treatment.
e Connection: Students learn how laws protect communities and the environment.
9.1.CN.3-5.2 — Research job opportunities in New Jersey’s key industries.
e Connection: Students explore careers in sustainability, conservation, and community services.
9.1.CN.3-5.3 — Participate in community activities using personal skills and talents.
e Connection: Students engage in service projects that benefit others.
9.2 Personal Financial Literacy (Grades 3-5)
Earning & Spending
9.2.ES.3-5.1 — Explain how job responsibilities and earnings impact life.
e Connection: Students explore how community helpers and nonprofits support others.
9.2.ES.3-5.4 — Explain how income is divided between spending, saving, and contributing to community needs.
e Connection: Students learn how donations and taxes support community programs.
9.2.ES.3-5.5 — Explain how circumstances affect a personal budget.
e Connection: Students consider how families impacted by climate or community issues make choices.
9.2.ES.3-5.7 — Explain how individuals make thoughtful financial decisions.




e Connection: Students plan service projects requiring budgeting or resource allocation.
9.2.ES.3-5.10 — Identify benefits and drawbacks of spending money locally.

e Connection: Students explore how supporting local organizations strengthens communities.
Building Wealth
9.2.BW.3-5.3 — Complete a personal budget.

e Connection: Students may budget for a service project or fundraiser.
9.3 Information Literacy (Grades 3-5)
Information Need
9.3.IN.3-5.1 — Identify and prioritize information needed to address a prompt.

e Connection: Students determine what they need to know about a community or climate issue.
9.3.IN.3-5.2 — Compare background knowledge to information needs.

e Connection: Students reflect on what they already know about a problem.
9.3.IN.3-5.3 — Develop a research question and adjust the scope of inquiry.

e Connection: Students create guiding questions for their advocacy project.
Information Identification & Evaluation
9.3.IE.3-5.1 — Implement the steps of a research process to locate and evaluate sources.

e Connection: Students research community needs, climate issues, or service opportunities.
9.3.IE.3-5.2 — Determine if more information is needed.

e Connection: Students refine their understanding of the issue they’re addressing,
9.3.IE.3-5.3 — Demonstrate safe searching habits.

e Connection: Students research responsibly when learning about community issues.
Information Use
9.3.1U.3-5.1 — Use multiple sources of evidence to support a claim.

e Connection: Students justify why their service project matters.
9.3.1U.3-5.2 — Cite information using an educator-provided format.

e Connection: Students cite sources in presentations ot repotts.
Information Creation & Distribution
9.3.CD.3-5.1 — Create and distribute information appropriate for audience and purpose.

e Connection: Students create posters, presentations, or campaigns.
9.3.CD.3-5.2 — Attribute original and paraphrased content.

e Connection: Students credit sources in advocacy materials.
9.3.CD.3-5.3 — Explain consequences of using unverified information.

e Connection: Students learn why accuracy matters in advocacy.
9.3.CD.3-5.4 — Reflect on accuracy of self-created work.

e Connection: Students revise their service project materials.
9.4 Life Literacies & Key Skills (Grades 3-5)
Key Competencies
9.4 KC.3-5.1 — Use positive social skills to support equitable collaboration.

e Connection: Students work together on service projects.




9.4 KC.3-5.2 — Set goals, persist through challenges, and adapt behavior.
e Connection: Students plan and carry out long-term advocacy work.
Critical Awarenesses

9.4.CA.3°5.1

Delineate the distinguishing characteristics of common spaces and how to keep shared resources healthy.

e Connection: Students explore environmental stewardship and community spaces.

9.4.CA.3-5.2

Investigate local and global cultures and demonstrate understanding of diverse perspectives.

e Connection: Students consider how issues affect different groups.
Key Skills
9.4.KS.3-5.1 — Share ideas clearly with people who support learning or goals.
e Connection: Students present their service project plans.
9.4.KS8.3-5.2 — Plan, organize, and complete tasks using strategies for success.
e Connection: Students manage the steps of their advocacy project.

NJSLS Social Studies Standards

Core Idea

Performance Expectations

Human activities affect environmental characteristics of places or regions
resulting in positive and negative impacts.

6.3.5.GeoHE.1: Plan and participate in an advocacy project to inform others about
the impact of climate change at the local or state level and propose possible solutions.

In an interconnected world, increased collaboration is needed by
individuals, groups, and nations to solve global issues.

6.3.5.GeoGI.1: Use technology to collaborate with others who have different
perspectives to examine global issues, including climate change and propose possible
solutions.

Accommodations and Modifications:

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit Title K — 4 Geography and Map Skills

Transfer Goal: Students will be increasingly able to independently use their learning to. ..
e To identify with the world in spatial terms, and be able to identify and use basic map and geography skills.

Rationale CPDI’s
Content Statement Students will be able to . . .

To read and apply map skills helps us Read and Apply Map/Globe Skills
to understand geographical and spatial
relationships. 5 Parts to a Map

® Map key and symbols

' Scale (identify and use)

To read ano.l apply map skills develo.ps Map title

understanding and enables these skills to , , , L
. i Compass rose (cardinal and intermediate directions

be integrated into all content areas.

Inset maps

Map grids

Create a map

Identify seven continents and five oceans

Identify the four hemispheres equator, prime meridian lines of latitude (parallels) and longitude (meridians)

United States Map Skills: 50 states, Major Rivers, Natural Boundaries, Regions, National Boundaries

Essential Questions Enduring Understanding
Students will keep considering. .. Students will understand that ...




How do map skills help us to understand geographical and spatial
relationships?

Map skills help us recognize the many characteristics and features of the

world.

Grade K
1. How do you identify land and water on a map ot/and globe?

Grade K
1. Land and water ate identified by color on a map/globe.

Grade 1
1. How do you read a map/globe (compass rose, cardinal directions,
simple map key, symbols)? How do you apply map/globe skills?
(compass rose, cardinal directions, simple map key, symbols)
2. How do you make a map? (title, key, compass rose)
3. What are the seven continents and five oceans? And where ore

Grade 1
1. A map has parts that help us read and use a map.
2. A map is made of parts (title, key, compass rose)
3. Identify the seven continents and the 5 oceans on a map/globe
4. Identify the United States map/globe. Identify New Jersey on a map.

they on a map/globe?
4. Where is the United States on a map? Where is New Jersey on a
map?
Grade 2 Grade 2

1. How do you read a map/globe (compass rose, cardinal directions,
simple map key, symbols, scale, and map grids)? How do you
apply map/globe skills? (compass rose, cardinal directions, simple
map key, symbols, map grids)

2. How do you make a map that demonstrates spatial awareness?
(title, key, compass rose, map grids)

3. Where is the United States on a map? Where is New Jersey on a
map? Where is Sussex County? Where is my town?

1. A map has parts that help us read and use a map. (title, key,
compass rose, scale, map grids)

2. A map is made of parts and recognizes size and distance (title, key,
compass rose, map grids.

3. Locate and label the United States on a map/globe. Locate and
label New Jersey on a map. Locate and label Sussex County on a
map. Locate and label my town on a map.




Grade 3 Grade 3

1. How do you read a map/globe (compass rose, cardinal and 1. A map has parts that help us read and use a map. (title, key, compass
intermediate directions, map key, symbols, scale, map grids and inset rose, scale, inset map, map grids, cardinal and intermediate
maps)? directions)

2. How do you apply map/globe skills? (Compass rose, cardinal 2. A map is made of parts and recognizes size and distance (title, key,
directions, cardinal intermediate directions, map key, symbols, scale, compass rose, map key, scale, map grids, cardinal and intermediate
and inset maps)? How do you make a map that demonstrates spatial directions)
awareness? (title, compass rose, map key, scale) 3. The earth is made up of four hemispheres defined by the prime

3. Why are the four hemispheres important in identifying the meridian and the equator.
continents and oceans? 4. Locate and identify the prime meridian and equator on a

4. How do we identify the four hemispheres? (equator and prime globe/map. Locate and identify the four hemispheres on a
meridian) map/globe. Identify where the continents and oceans lie in relation

to the four hemispheres.
Grade 4 Grade 4

1. How do you read a complex map/globe (compass rose, cardinal 1. A complex map has multiple symbols and a variety of features
directions, cardinal and intermediate directions, map key, symbols, 2. A complex map has multiple symbols and a variety of features to
scale, and inset maps)? apply and understand. A complex map is made of multiple symbols

2. How do you make a complex map that demonstrates complex and various features and explains location and spatial relationships.
spatial awareness? (title, compass rose, map key, scale) 3. Continents and oceans show relationships in terms of: absolute and

3. How do the continents and oceans show relationship to relative location, equator and prime meridian, lines of latitude and
coordinates (absolute and relative location, equator and prime longitude.
meridian, lines of latitude and longitude) 4. Geographers use absolute and relative location, equator and prime

4. Why do geographers use absolute and relative location, equator meridian, and lines of latitude and longitude to identify various
and prime meridian, and lines of latitude and longitude? places on the earth.

5. How is New Jersey divided geographically and politically 5. New Jersey is divided into regions and counties using natural

6. How does New Jersey compare in relationship to other US States boundaries and/or state boundaties.
using various types of map? 6. Maps can illustrate how New Jersey compares to other states:

culturally, economically, geographically, and historically.




4th Grade Units of Instruction

Unit 1: Regions of Our Country: Discovering the Social Sciences

Pacing: 10 days

Unit Description/Overview/Expectation:
Compelling Question:
How can the four core social sciences help us learn about our region of the country?

TCI Storyline:
The United States map you see here is split into five regions. A region is an area that shares similar features. Each region is named after its location in the United
States. Throughout this program, you’ll study these regions to learn about their history, economics, civics, and geography.

Interdisciplinary Connections
2023 NJSLS-ELA Standards
Reading: Informational Text (RI)
® RI.CR.4.1 — Refer to details and examples when explaining what a text says explicitly and when drawing inferences.
RI.CI1.4.2 — Determine the main idea and explain how it is supported by key details; summarize the text.
RI.IT.4.3 — Explain events, procedures, ideas, or concepts in a text, including what happened and why.
RI.TS.4.4 — Describe the overall structure of events, ideas, concepts, or information in a text.
RI.PP4.5 — Compare and contrast a firsthand and secondhand account of the same event or topic.
RI.MFE4.6 — Interpret information presented visually, orally, or quantitatively (maps, charts, timelines).
RI.CT 4.7 — Integrate information from two texts on the same topic.
Writing (W)
WIW.4.2 — Write informative/explanatory texts to examine a topic and convey ideas clearly.
W.WP4.3 — Plan, revise, edit, and publish writing,
W.WR.4.4 — Conduct short research projects that build knowledge on a topic.
W.SE.4.5 — Gather information from multiple sources and take notes.
® WRW.4.6 — Write routinely for a range of tasks and purposes.
Speaking & Listening (SL)
e SL.PE.4.1 — Engage effectively in discussions, building on others’ ideas.
e SL.II4.2 — Paraphrase and summarize information presented in diverse media (maps, videos, charts).
e SL.PL4.3 — Report on a topic or text, using appropriate facts and details.
o SL.UM.4.4 — Add visual displays (maps, charts, diagrams) to presentations.




e SL.AS.4.5 — Differentiate between formal and informal speaking,
Language (L)
® 1.5S.4.1 — Demonstrate command of grammar, usage, capitalization, punctuation, and spelling.
e [.KI.4.2— Use knowledge of language to make effective choices for meaning and style.
® [.VL.4.3 — Determine the meaning of unknown words using context, affixes, and reference materials.
o [..VI.4.4 — Demonstrate understanding of figurative language and word relationships.

2023 NJSLS—Mathematics Standards
Data Literacy (DL)
o 4.DL.A.1 — Represent data using tables, line plots, bar graphs, and pictographs.
e 4DL.A.2 — Interpret data to answer questions, including multi-step problems.
o 4 DL.A.3 — Generate numerical data and create appropriate visual representations.
o 4DL.A4— Analyze patterns or trends in data.
Measurement (M)
® 4M.A.1— Use appropriate tools to measure length, weight, and volume.
® 4.M.A.2— Solve word problems involving measurement conversions (e.g,, miles, kilometers).
o 4.MA.3— Apply area and perimeter formulas to real-world contexts.
® 4.M.A.4— Interpret measurement information in maps, diagrams, and scale models.
Number & Operations in Base Ten (NBT)
® 4NBT.A.1 — Understand place value for multi-digit numbers.
® 4NBT.A.2 — Read, write, and compare multi-digit numbers.
e 4NBT.B.3 — Use place value to round numbers.
e 4NBT.B.4 — Add and subtract multi-digit numbers with accuracy and efficiency.
Operations & Algebraic Thinking (OA)
o 4.0A.A.1 — Interpret multiplication as comparison (e.g,, “The West has 3 times more farmland”).
® 4.0A.A.2 — Solve multi-step word problems using all four operations.
® 4.0A.B.3 — Generate and analyze patterns.
Geometry (G)
o 4.G.A.1 — Draw and identify lines, angles, and shapes.
® 4.G.A.2 — Classify shapes by properties.
® 4.G.A.3 — Recognize symmetry in shapes.

2020 Visual Arts (VA)
These standards support mapmaking, regional symbols, cultural art traditions, and visual representations of regional features.
Creating




® VA.3-5.Crl.1 — Generate and conceptualize artistic ideas based on themes or real-world observations.
O Perfect for creating regional posters, landform illustrations, or state symbol art.
® VA.3-5.Cr2.1 — Organize and develop artistic ideas using materials, tools, and techniques.
O Supports map design, collage of regional resources, or infographics.
Presenting
® VA.3-5.Pr4.1 — Select artworks for presentation and explain the reasons for their choices.
O Ideal for gallery walks of regional projects.
Responding
® VA.3-5.Re7.1 — Analyze how visual elements convey meaning.
o Connects to analyzing regional maps, flags, cultural artifacts, and landform images.
Connecting
® VA.3-5.Cn10.1 — Create art that reflects community, culture, or history.
O Perfect for exploring regional cultural traditions, Native American art, or regional industries.
® VA.3-5.Cnl1.1 — Relate artistic ideas to personal or societal experiences.
O Supports comparing regional lifestyles, traditions, and community roles.
2023 Music (MU) — Cultural & Regional Connections
These standards support learning about regional music traditions, folk songs, and cultural identity.
Creating
o MU3-5.Cr1.1 — Generate musical ideas based on purpose and context.
O Students can create music inspired by regional cultures.
Responding
® MU.3-5.Re7.2 — Desctribe how music relates to purpose and cultural context.
o  Connects to Appalachian music, jazz in the South, Northeast folk traditions, etc.
Connecting
e MU3-5.Cn10.1 — Demonstrate how music connects to personal, societal, cultural, or historical contexts.
O Perfect for exploring regional identity through music.
2023 Theatre (TH) — History, Civics, and Cultural Traditions
These standards support role-play, historical reenactments, and civic scenarios.
Creating
® TH.3-5.Crl.1 — Create roles and scenarios that explore real or imagined experiences.
O Students can dramatize regional histories, migration stories, or community roles.
Performing
® TH.3-5.Pr4.1 — Use voice and movement to communicate character and setting.
0 Useful for regional storytelling or state-based skits.
Responding




® TH.3-5.Re7.1 — Explain how theatre connects to community and culture.
O Supports understanding regional cultural traditions.
2023 Dance (DA) — Cultural & Regional Expression
These standards support exploring regional cultural dances, movement traditions, and community identity.
Creating
® DA.3-5.Crl.1 — Explore movement inspired by ideas, feelings, or environments.
O Students can create dances inspired by regional landscapes (mountains, plains, coasts).
Connecting
® DA.3-5.Cn10.1 — Relate dance to cultural and historical contexts.
O Perfect for learning about regional cultural dances (e.g., square dance, Native American dances).

Benchmark
Linkit
T'CI Unit Pre Tests

Formative Assessments

TCI Lesson Assessments

Community Cleanup Vocabulary Game
Cosmic Squares Lesson Review Game

Summative Assessments
TCI Unit Inquiry Project:

How can the four core social sciences help us learn about our region of the country? A region is an area that shares similar features. Each region is named after
its location in the United States. This inquiry will apply what you learned about their history, economics, civics, and geography.

Alternate Assessments
For the above inquiry project with support from adults and peers, create a digital presentation, or a video to share with your classmates or with adults in the
community.

Materials and Resources:

TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER
Google Suite, iCivics, Local events, Epic leveled social studies readers

Al for lowering lexile levels for reading prompts

Primary and Secondary Resources



https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge

TCI

Library of Congress
CommonlLit

I Civics

NEH-Edsitement
Smithsonian's History FExplorer

SHEG: www.inquityeroup.ore

2026 Revised Career Awareness, Life Literacies and Key Skills
Information Literacy (Researching Regions)

® 9.3.IN.3-5.1 — Identify and prioritize information needed to answer a question or task.
® 9.3.IN.3-5.2 — Compare background knowledge to information needs to determine what else must be learned.
® 9.3.IN.3-5.3 — Develop a research question and conduct an investigation, adjusting the scope as needed.

Information Identification & Evaluation (Maps, Sources, Data)
o 9.3.IE.3-5.1 — Implement a research process using search terms, curated sources, and evaluation criteria.
® 9.3.]E.3-5.2 — Determine if more information is needed to fully answer a geographic question.

Critical Awareness (Shared Spaces & Resources)
® 9.4.CA.3-5.1 — Delineate characteristics of common spaces (rivers, wilderness) and what keeps them healthy.

Critical Awareness (Culture)
® 9.4.CA.3-5.2 — Investigate local and global cultures and demonstrate understanding/appreciation of cultural elements.

Information Use (Historical Evidence)
e 9.3.1U.3-5.1 — Use multiple sources of evidence to support a claim or explanation.
® 9.3.1U.3-5.2 — Cite information using a teacher-provided format.

Earning & Spending (Economic Systems & Industries)

e 9.2.FES.3-5.1 — Explain how job responsibilities and schedules impact life.
9.2.ES.3-5.2 — Describe different types of jobs and how earnings vary.
9.2.ES.3-5.3 — Identify reasons for starting a business.
9.2.ES.3-5.4 — Describe how income is divided between spending, saving, and taxes.
9.2.ES.3-5.10 — Identify benefits and drawbacks of spending locally.



https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org

® 9.2.FES.3-5.11 — Trace the life cycle of a product and consider where materials go after use.

Career Readiness (Regional Jobs & Industries)
o 9.1.CE.3-5.1 — Explain why some jobs require specific training.
o 9.1.CE.3-5.2 — Identify how personal interests align with jobs.
® 9.1.CN.3-5.2 — Research job opportunities in NJ’s key industries.

Career Navigation (Community Roles)
® 9.1.CN.3-5.1 — Describe laws and rules that keep workers safe.
® 9.1.CN.3-5.3 — Participate in community activities aligned with interests.

Critical Awareness (Shared Resources & Responsibilities)
® 9.4.CA.3-5.1 — Explain how shared resources are kept healthy.

Key Competencies
® 9.4.KC.3-5.1 — Use positive social skills to collaborate and respect diverse perspectives.
® 9.4KC.3-5.2 — Set goals and adapt to challenges.

Key Skills
® 9.4KS8.3-5.1 — Share ideas clearly with different audiences.
® 9.4KS8.3-5.2 — Plan, organize, and complete tasks.

NJSLS Social Studies Standards 2020:

4.PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain claims
with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil discussion
with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry.

4.GAES.1 Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice requires
evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and corroborating evidence
across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about ourselves and the world.

4.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what may be
missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds understanding about




the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other individuals and groups of
people; quantitative and qualitative information provides insights into specific people, places, and events, as well as national, regional, and global trends.

4 DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of analysis
skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual evidence,
valid reasoning, and a respect for human rights.

4 PAAE.1 .Using a vatiety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain claims
with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil discussion
with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry.

6.1.5.CivicsPI.2:.Investigate different ways individuals participate in government (e.g., voters, jurors, taxpayers).

60.1.5.CivicsP1.3:. Explain how the United States functions as a representative democracy and describe the roles of elected representatives and how they interact with
citizens at local, state, and national levels.

6.1.5.CivicsPL.4:. Describe the services our government provides the people in the community, state and across the United States.
6.1.5.CivicsPL.5:. Explain how government functions at the local, county, and state level.
6.1.5.CivicsPD.1:.Describe the roles of elected representatives and explain how individuals at local, state, and national levels can interact with them.

6.1.5.Civic. DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and national
government (e.g., fairness, equality, common good).

6.1.5.CivicsPR.1:.Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society.
6.1.5.CivicsPR.2:.Describe the process by which immigrants can become United States citizens.

6.1.5.CivicsPR.3:.Evaluate school and community rules, laws and/or policies and determine if they meet their intended purpose.
6.1.5.CivicsPR.4:. Explain how policies are developed to address public problems.

6.1.5.CivicsHR.3:.Cite examples from a variety of sources to describe how national and international leaders, businesses, and global organizations promote human
rights and aid individuals and nations in need.

6.1.5.CivicsHR 4:.Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such actions.

6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of their
community and country.




6.1.5.CivicsCM.4:. Examine the responsibilities of differing positions of authority and identify criteria that are likely to make leaders qualified for those positions.
6.1.5.CivicsCM.5:. Investigate the lives of New Jersey individuals with diverse experiences who have contributed to the improvement of society.
6.1.5.CivicsCM.6:.Cite evidence from a variety of soutces to desctibe how a democracy depends upon and responds to individuals' participation.

6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to understand the
concept of regionalism.

6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different regions
of New Jersey and the United States.

6.1.5.GeoPP.3:.Use geographic models to describe how human movement relates to the location of natural resources and sometimes results in conflict.

6.1.5.GeoPP.4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that might attract
individuals to that space.

6.1.5.GeoPP.5:.Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western Hemisphere.

6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their experiences

differed.

6.1.5.GeoSV.1:.Identify the maps ot types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a community, to
determine the shortest route from one town to another town, to compare the number of people living at two or more locations).

6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other counttries.

6.1.5.GeoSV.3:. Demonstrate how to use digital geographic tools, maps and globes to measure distances and determine time zones, and locations using latitude and
longitude.

6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and the
world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS).

6.1.5.GeoHE.1:.Use a variety of sources from multiple perspectives, including aerial photographs or satellite images to describe how human activity has impacted
the physical environment during different periods of time in New Jersey and the United States.

6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g:, energy, transportation,
communications).

6.1.5.GeoGI.1:.Use multiple sources to evaluate the impact of the movement of people from place to place on individuals, communities, and regions.




6.1.5.GeoGlL.3:.Use geographic tools to determine factors that impacted emigration, settlement patterns, and regional identities of the US colonies.
6.1.5.GeoGlL.4:.Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.
6.1.5.EconET.3:.Explain how scarcity and choice influence decisions made by individuals, communities, and nations.

6.1.5.EconEM.2:.Identify examples of the variety of resources that are used to produce goods and services (i.e., human capital, physical capital, natural resources).
6.1.5.EconEM.3:.Describe how supply and demand influence price and output of products.

6.1.5.EconEM.4:.Compare different regions of New Jersey to determine the role that geography, natural resources, climate, transportation, technology, and/or the
labor force play in economic opportunities.

6.1.5.EconNM.3:.Describe how the development of different transportation systems impacted the economies of New Jersey and the United States.
6.1.5.EconNM.5:. Explain how the availability of private and public goods and services is influenced by the government and the global economy.

6.1.5.EconGE.2: Illustrate how production, distribution, and consumption of goods and services are interrelated and are affected by the global market and events
in the world community.

6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently.

6.1.5.HistoryCC.1:. Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States.
6.1.5.HistoryCC.2:.Use a variety of soutces to illustrate how the American identity has evolved over time.

6.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective cultures.
6.1.5.HistoryCC.5:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas.

6.1.5.HistoryCC.6:.Use multiple sources to make evidence-based inferences on the impact of European colonization on Native American populations, including
the Lenni Lenape of New Jersey.

6.1.5.HistoryCC.7:. Evaluate the initial and lasting impact of slavery using sources that represent multiple perspectives.

6.1.5.HistoryCC.8:. Make evidence-based inferences to describe how the influence of Native American groups, including the Lenni Lenape culture, is manifested in
different regions of New Jersey.

6.1.5.HistoryCC.10:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas.

6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native American
groups had on government structures.




6.1.5.HistoryCC.12:.Determine the roles of religious freedom and participatory government in various North American colonies.
6.1.5.HistoryCC.14:.Compare the practice of slavery and indentured servitude in Colonial labor systems.

6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from multiple
perspectives to describe the challenges they encountered.

6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups.
6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups.
6.1.5.HistoryUP.5:.Compatre and contrast historians' interpretations of important historical ideas, resources and events.

6.1.5.HistoryUP.6:. Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives.
6.1.5.HistoryUP.7:.Describe why it is important to understand the perspectives of other cultures in an interconnected world.

6.1.5.HistorySE.1:. Examine multiple accounts of eatly European explorations of North America including major land and water routes, reasons for exploration,
and the impact the exploration had.

6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the American
identity.

6.3.5.CivicsPD.3:.Propose a solution to a local issue after considering evidence and the perspectives of different groups, including community members and local
officials.

Accommodations and Modifications Specific for this unit of instruction
B Accommodations and Modifications Discovering the Social Sciences
General Accommodations and Modifications

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1-_LmGNlRkcHkG5s3fmcD-nJKxV2CAkprH7vMxhe7vt4/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit 2: Regions of Our Country The Northeast

Pacing: 6 - 8 days

Unit Description/Overview/Expectation:
Compelling Question:
What is it like to live in the Northeast region and how does it compare to my own?

TCI Storyline:
New York City is sometimes described as the “city that never sleeps.” Most people that live in urban areas like New York have non-agricultural jobs. However, the
Northeast does have areas that are rural. Which do you think is more common? How does it compare to where you live?

Interdisciplinary Connections
2023 NJSLS-ELA Standards
Reading: Informational Text (RI)
o RI.CR.4.1 — Refer to details and examples when explaining what a text says and when drawing inferences.
RI.CI.4.2 — Determine the main idea and explain how it is supported by key details; summarize.
RI.IT.4.3 — Explain events, ideas, or concepts in a text, including what happened and why.
RI.TS.4.4 — Describe the overall structure of events, ideas, concepts, ot information.
RI.PP4.5 — Compeate firsthand and secondhand accounts of the same event or topic.
RI.MFE4.6 — Interpret information presented visually, orally, or quantitatively (maps, charts, timelines, graphs).
e RI.CT4.7 — Integrate information from two texts on the same topic.

Writing (W)

o WIW4.2 — Write informative/explanatory texts to examine a topic and convey ideas cleatly.
® WWP4.3 — Plan, revise, edit, and publish writing.

® WWR.4.4 — Conduct short research projects that build knowledge.

® WSE.4.5 — Gather information from multiple sources and take notes.

o WRW.4.6 — Write routinely for a range of tasks and purposes.

Speaking & Listening (SL)

SL.PE.4.1 — Engage effectively in discussions, building on others’ ideas.

SL.I1.4.2 — Paraphrase and summarize information presented in diverse media (maps, videos, charts).
SL.P1.4.3 — Report on a topic using appropriate facts and details.

SL.UM.4.4 — Add visual displays (maps, charts, diagrams) to presentations.

SL.AS.4.5 — Adapt speech to a variety of contexts and tasks.




Language (L)

o 1.5S5.4.1 — Demonstrate command of grammar, usage, capitalization, punctuation, and spelling.

e [.KIL.4.2— Use knowledge of language to make effective choices for meaning and style.

e [.VL.4.3 — Determine the meaning of unknown words using context, affixes, and reference materials.
e [.VI.4.4— Demonstrate understanding of figurative language and word relationships.

2023 NJSLS—-Mathematics Standards
Data Literacy (DL)
o 4DL.A.1 — Represent data using tables, line plots, bar graphs, and pictographs.
e 4DL.A.2 — Interpret data to answer questions, including multi-step problems.
o 4DIL.A.3 — Generate numerical data and create approptiate visual representations.
o 4.DL.A.4 — Analyze patterns or trends in data.
Measurement (M)
These standards support map skills, distances, land area, and geographic comparisons.
® 4M.A.1— Use appropriate tools to measure length, weight, and volume.
® 4M.A.2— Solve word problems involving measurement conversions (e.g., miles, kilometers).
o 4M.A.3 — Apply area and perimeter formulas to real-world contexts.
o 4.MA.4— Interpret measurement information in maps, diagrams, and scale models.
Number & Operations in Base Ten (NBT)
e 4NBT.A.1 — Understand place value for multi-digit numbers.
o 4NBT.A.2 — Read, write, and compare multi-digit numbers.
e 4NBT.B.3 — Use place value to round numbers.
e 4NBT.B.4 — Add and subtract multi-digit numbers with accuracy and efficiency.
Operations & Algebraic Thinking (OA)
o 4.0A.A.1 — Interpret multiplication as compatrison (e.g., “NYC’s population is 3 times larger than ___”).
® 4.0OA.A.2 — Solve multi-step word problems using all four operations.
® 4.0OA.B.3 — Generate and analyze patterns.
Geometry (G)
® 4.G.A.1 — Draw and identify lines, angles, and shapes.
® 4.G.A.2 — Classify shapes by properties.
® 4.G.A.3 — Recognize symmetry in shapes.

2020 Visual and Performing Arts
Creating
® VA.3-5.Crl.1 — Generate and conceptualize artistic ideas based on themes or real-world observations..




® VA.3-5.Cr2.1 — Organize and develop artistic ideas using materials, tools, and techniques.
Presenting
® VA.3-5Pr4.1 — Select artworks for presentation and explain choices.
Responding
® VA.3-5Re7.1 — Analyze how visual elements convey meaning.
Connecting
® VA.3-5.Cn10.1 — Create art that reflects community, culture, or history.
® VA.3-5.Cnl11.1 — Relate artistic ideas to personal or societal experiences.
Music (MU)
Responding
MU.3-5.Re7.2 — Describe how music relates to purpose and cultural context.
Connecting
e MU3-5.Cn10.1 — Demonstrate how music connects to personal, societal, cultural, or historical contexts.
Theatre (TH)
Creating
® TH.3-5.Crl.1 — Create roles and scenarios that explore real or imagined expetiences.
Performing
TH.3-5.Pr4.1 — Use voice and movement to communicate character and setting.
Responding
® TH.3-5.Re7.1 — Explain how theatre connects to community and culture.
Dance (DA) Movement, Culture, and Environment
Creating
DA.3-5.Cr1.1 — Explore movement inspired by ideas, feelings, or environments.
Connecting
® DA.3-5.Cn10.1 — Relate dance to cultural and historical contexts.

Benchmark

Linkit

TCI Unit Pre Tests
Formative Assessments
TCI Lesson Assessments

Community Cleanup Vocabulary Game
Cosmic Squares Lesson Review Game

Summative Assessments



https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge

TCI Unit Inquiry Project: The Northeast

® What is it like to live in the Northeast region and how does it compare to my own?
® New York City is sometimes described as the “city that never sleeps.” Most people that live in urban areas like New York have non-agricultural jobs.
However, the Northeast does have areas that are rural. Which do you think is more common? How does it compare to where you live?

Alternate Assessments
With assistance make a poster, a digital presentation, or a video and share your presentation with your classmates or with adults in the community.

Materials and Resources:

TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER
Google Suite, iCivics, Local events, Epic leveled social studies readers

Al for lowering lexile levels for reading prompts

Primary and Secondary Resources
TCI

Library of Congress

CommonlLit

I Civies

~+ ~

Smithsonian's History Explorer

SHEG: www.inquitygroup.org

2026 Revi Career Awaren Life Literacies and Key Skill
Career Readiness & Life Literacies (WRK.K-12)
WRK.K-12.P.3 — Considering environmental and economic impacts of human activity.
WRK.K-12.P4 — Demonstrating creativity in geographic modeling.
WRK.K-12.P.5 — Applying critical thinking to environmental problems.
WRK.K-12.P.8 — Using technology to analyze maps and data.
WRK.K-12.P.9 — Collaborating with cultural/global competence.
9.1 Career Readiness
e 9.1.CE.3-5.1 — Explain why some jobs require specific training, skills, or certifications.
o 9.1.CE.3-5.2 — Identify how personal interests and strengths align with various jobs and career fields.
e 9.1.CE.3-5.3 — Examine and compare required credentials, responsibilities, and salary expectations across jobs.
9.1 Career Readiness



https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org

® 9.1.CN.3-5.1 — Describe basic laws and rules that keep workers safe and ensure fair treatment.
® 9.1.CN.3-5.2 — Research job opportunities in New Jersey’s key industries to assess labor market demands.
® 9.1.CN.3-5.3 — Participate in community activities by leveraging skills and talents in roles aligned with interests.
9.2 Personal Financial Literacy
e 9.2.ES.3-5.1 — Explain how job responsibilities, schedules, and earnings impact life outside of work.
9.2.ES.3-5.2 — Describe different types of jobs and how earnings vary.
9.2.ES.3-5.4 — Describe how income is divided between spending, saving, and taxes.
9.2.E8.3-5.9 — Identify additional costs associated with spending (taxes, tips).
9.2.E8.3-5.10 — Identify benefits and drawbacks of spending money locally.
9.2.ES.3-5.11 — Trace the life cycle of a product and consider where materials go after use.
9.2 Personal Financial Literacy
9.2.BW.3-5.1 — Compare different payment methods (cash, card, digital).
9.2.BW.3-5.2 — Explain how banks help people save, borrow, and manage money.
® 9.2.BW3-5.3 — Complete a personal savings plan.
9.3 Information Literacy
Information Need (IN)
® 9.3.IN.3-5.1 — Identify and prioritize information needed to answer a question.
® 9.3.IN.3-5.3 — Develop a research question and conduct an investigation.
Information Identification & Evaluation (IE)
® 9.3.IE.3-5.1 — Use seatch terms and evaluate sources.
o 9.3.IE.3-5.2 — Determine if more information is needed.
Information Use (IU)
® 9.3.1U3-5.1 — Use multiple sources of evidence to support a claim.
e 9.3.1U.3-5.2 — Cite information using a teacher-provided format.
Information Creation & Distribution (CD)
® 9.3.CD.3-5.1 — Create content using appropriate tools and formats.
® 9.3.CD.3-5.2 — Share information ethically and effectively.
9.4 Key Competencies & Skills
Key Competencies (KC)
o 9.4.KC.3-5.1 — Use positive social skills to collaborate and respect diverse perspectives.
® 9.4KC.3-5.2 — Set goals and adapt to challenges.
Critical Awarenesses (CA)
® 9.4.CA.3-5.1 — Describe characteristics of common spaces (rivers, wilderness) and how to keep them healthy.

® 9.4.CA.3-5.2 — Investigate local and global cultures and demonstrate understanding,
Key Skills (KS)




® 9.4.KS.3-5.1 — Share ideas clearly with different audiences.
® 9.4.KS.3-5.2 — Plan, organize, and complete tasks

NJSLS Social Studies Standards 2020:

4 DQAPIL1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human
experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build understanding of the past,
present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies.

4.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what may be
missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds understanding about
the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other individuals and groups of
people; quantitative and qualitative information provides insights into specific people, places, and events, as well as national, regional, and global trends.

4 DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of analysis
skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual evidence,
valid reasoning, and a respect for human rights.

4 PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain claims

with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil discussion
with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry.

4. TTIA.1 .After thoroughly investigating questions, taking informed action means building consensus about possible actions and planning strategically to implement

change. Democracy requires citizens to practice discussion, negotiation, coalition-seeking, and peaceful conflict resolution. When appropriate, taking informed

action involves creating and/or implementing action plans designed to solve problems and create positive change.

6.1.5.CivicsPI.1:.Describe ways in which people benefit from and are challenged by working together, including through government, workplaces, voluntary
organizations, and families.

6.1.5.CivicsP1.2: Investigate different ways individuals participate in government (e.g., voters, jurors, taxpayers).

6.1.5.CivicsP1.3:.Explain how the United States functions as a representative democracy and describe the roles of elected representatives and how they interact with
citizens at local, state, and national levels.

6.1.5.CivicsPL.5:. Explain how government functions at the local, county, and state level.




6.1.5.CivicsPL.6:. Distinguish the roles and responsibilities of the three branches of the national government.
6.1.5.CivicsP1.8:.Describe how the United States Constitution defines and limits the power of government.
6.1.5.CivicsPD.1:.Describe the roles of elected representatives and explain how individuals at local, state, and national levels can interact with them.

6.1.5.CivicsPD.2:.Explain how individuals can initiate and/or influence local, state, or national public policymaking (e.g;, petitions, proposing laws, contacting elected
officials).

6.1.5.Civic. DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and national government
(e.g., fairness, equality, common good).

6.1.5.CivicsDP.2:.Compare and contrast responses of individuals and groups, past and present, to violations of fundamental rights (e.g., fairness, civil rights, human

rights).

6.1.5.CivicsPR.1:.Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society.
6.1.5.CivicsPR.3:.Evaluate school and community rules, laws and/or policies and determine if they meet their intended purpose.

6.1.5.CivicsHR.1:.Describe how fundamental rights guaranteed by the United States Constitution and the Bill of Rights contribute to the improvement of American
democracy (i.e., freedom of expression, freedom of religion, freedom of the press, freedom of assembly, freedom of petition, the right to vote, and the right to due
process).

6.1.5.CivicsHR .4:.1dentify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such actions.

6.1.5.CivicsCM.2:.Use evidence from multiple sources to construct a claim about how self-discipline and civility contribute to the common good.
0.1.5.CivicsCM.4:.Examine the responsibilities of differing positions of authority and identify criteria that are likely to make leaders qualified for those positions.
6.1.5.CivicsCM.5:.Investigate the lives of New Jersey individuals with diverse experiences who have contributed to the improvement of society.

6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation.

0.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to understand the
concept of regionalism.




6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different regions
of New Jersey and the United States.

6.1.5.GeoPP4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that might attract
individuals to that space.

0.1.5.GeoPP.5:.Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western Hemisphere.
6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their experiences differed.

6.1.5.GeoSV.1:.1dentify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a community, to
determine the shortest route from one town to another town, to compare the number of people living at two or more locations).

0.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other countries.

0.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and the world
(e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS).

0.1.5.GeoHE.1:.Use a variety of sources from multiple perspectives, including aerial photographs or satellite images to describe how human activity has impacted
the physical environment during different periods of time in New Jersey and the United States.

6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g, energy, transportation,
communications).

0.1.5.GeoGl.4:. Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.

6.1.5.EconEM.4:.Compare different regions of New Jersey to determine the role that geography, natural resources, climate, transportation, technology, and/or the
labor force play in economic opportunities.

6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic opportunities.
0.1.5.EconNM.3:.Describe how the development of different transportation systems impacted the economies of New Jersey and the United States.
6.1.5.EconNM.4:.Explain how creativity and innovation resulted in scientific achievement and inventions in many cultures during different historical periods.

6.1.5.EconNM.5:.Explain how the availability of private and public goods and services is influenced by the government and the global economy.




6.1.5.EconGE.1:.Explain how the development of communication systems has led to increased collaboration and the spread of ideas throughout the United States
and the world.

6.1.5.EconGE.2: llustrate how production, distribution, and consumption of goods and services are interrelated and are affected by the global market and events in
the world community.

0.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States.
6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time.

6.1.5.HistoryCC.3:.Use multiple sources to describe how George Washington, Thomas Jefferson, Benjamin Franklin, and Governor William Livingston have
impacted state and national governments over time.

6.1.5.HistoryCC.6:.Use multiple sources to make evidence-based inferences on the impact of European colonization on Native American populations, including the
Lenni Lenape of New Jersey.

6.1.5.HistoryCC.8:.Make evidence-based inferences to describe how the influence of Native American groups, including the Lenni Lenape culture, is manifested in
different regions of New Jersey.

6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native American
groups had on government structures.

6.1.5.HistoryCC.12:.Determine the roles of religious freedom and participatory government in various North American colonies.

6.1.5.HistoryCC.15:.Analyze key historical documents to determine the role they played in past and present-day government and citizenship (i.e., the Mayflower
Compact, the Declaration of Independence, the United States Constitution, the Bill of Rights).

6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from multiple
perspectives to desctibe the challenges they encountered.

6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups.
6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups.

0.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events.




6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives.
6.1.5.HistoryUP.7:.Describe why it is important to understand the perspectives of other cultures in an interconnected world.

6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the American
identity.

Accommodations and Modifications specific to this unit of instruction:
B Accommodations and Modifications The Northwest

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1vQXqS0nfgUrQSXVn9AyglDn0cZLQ9PWzlWEott68Crw/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit: The Southeast

Pacing: 4 - 6 days

Unit Description/Overview/Expectation:

What is it like to live in the Southeast region and how does it compare to my own?

TCI Storyline:

The Southeast region of the United States has many rivers winding through the Appalachian mountains and along the coastal plains. But heavy rains sometimes
cause flooding. In response to flooding, the Tennessee Valley Authority (TVA) was established in 1933. This group was responsible for damming rivers to control
water flow and flooding. A byproduct of the dams was hydroelectric power and the creation of recreational areas. The geography of the Southeast plays an
important role in how people live.

Interdisciplinary Connections
Measurement & Data (MD)
4 MD.A — Solve problems involving measurement and conversion of measurements
o 4.MD.A.1 - Students convert units (e.g., feet to yards, inches to feet) when analyzing river lengths, dam heights, or rainfall amounts.
o 4.MD.A.2 — Students solve word problems involving distances, intervals of time, liquid volume, and mass—perfect for:
O rainfall totals
o river flow
o  water levels before/after dams
o flood compatisons
e 4.MD.A.3 — Students apply area and perimeter to real-world contexts such as:
©  mapping floodplains
O calculating land area affected by flooding
O designing recreational areas created by TVA reservoirs
4.MD.B — Represent and interpret data
o 4.MD.B.4 — Students make line plots to display rainfall data, river depth measurements, or seasonal flooding patterns.
4.MD.C — Geometry and angles
o 4.MD.C.5-7 — Students use angles and geometric reasoning to:
o understand dam structure
o analyze slope of land in the Appalachian Mountains
O explore how water flow direction changes with elevation
Operations & Algebraic Thinking (OA)
Useful for modeling TVA-related problems.




4.0OA.A — Use the four operations with whole numbers
o 4.0A.A.1-3 — Students solve multi-step word problems involving:
O population changes in communities before/after TVA
O comparing electricity production
0 calculating miles of rivers managed
© analyzing rainfall totals over time
4.0OA.B — Factors and multiples
® 4.0A.B.4 — Students explore factors/multiples through:
O grouping data (e.g., rainfall by week, month, season)
O organizing dam construction timelines
4.0A.C — Patterns
® 4.0A.C.5 — Students identify patterns in:
o seasonal flooding
O electricity output
o river flow rates
Number & Operations—Fractions (NF)
Fractions connect naturally to water flow, rainfall, and land use.
4 NEB — Fraction equivalence and ordering
® Students compare fractions representing:
O rainfall amounts
o0 portions of land affected by flooding
o0 percent of energy produced by hydroelectric power
4 NE.C — Decimal notation for fractions
® Students use decimals to interpret:
o rainfall in tenths/hundredths
O river depth measurements
O electricity output data
Geometry (G)
®  Geography and mapping provide strong geometry connections.
4.G.A — Draw and identify lines and angles, classify shapes

Visual Arts
1.1.5.Cr1 — Generating and conceptualizing artistic ideas
Students brainstorm visual representations of:

® river systems




flooding patterns
dam structures
hydroelectric power

how geography shapes communities
1.1.5.Ct2 — Organizing and developing artistic ideas
Students plan maps, diagrams, or artistic models of:

® the Tennessee River

e TVA dams

® Dbefore/after flooding landscapes
1.1.5.Ct3 — Refining and completing artistic work
Students revise artwork based on new learning about:

® crosion

® water flow

® clevation

® human modification of land
1.1.5.Pt5 — Developing and refining artistic techniques
Students use artistic techniques to show:

® texture of mountains vs. coastal plains

® movement of water

® contrast between natural and human-made features
1.1.5.Re7 — Perceiving and analyzing artistic work
Students analyze maps, photographs, and WPA/TVA historical posters as visual texts.
1.1.5.Cn10 — Connecting art to personal and external contexts
Students explore how art communicates:

® regional identity

® environmental change

® community resilience
1.1.5.Cn11 — Relating artistic ideas to societal, cultural, and historical contexts
Students examine:

® New Deal artwork depicting TVA projects

® how artists documented the transformation of the Southeast

® how art reflects human interaction with geography
Theatre
1.1.5.Cr1 — Generate and conceptualize ideas for dramatic play
Students create dramatizations of:




® 2 community responding to flooding
® TVA workers planning a dam
e families adapting to new electricity access
1.1.5.Ct2 — Organize and develop dramatic ideas
Students script or improvise scenes showing:
® cause/effect of flooding
® debates about building dams
® how geography influences daily life
1.1.5.Re7 — Analyze how theatre conveys meaning
Students examine how performance can show:
® environmental challenges
® community problem-solving
e cultural traditions of the Southeast
1.1.5.Cn10 — Connect theatre to personal and external contexts
Students compare:
® how different communities respond to natural disasters
® how storytelling preserves regional history
Music
1.1.5.Cn10 — Connecting music to cultural and historical contexts
Students explore:
e musical traditions of the Southeast (bluegrass, gospel, blues)
® how geography influences musical styles
® how songs tell stories of rivers, work, and community
1.1.5.Re7 — Perceiving and analyzing music
Students analyze songs that reference:
® rivers (e.g, “Tennessee River”)
® Appalachian culture
® work songs connected to labor and regional identity
1.1.5.Cr1 — Generating musical ideas
Students create soundscapes representing:
® rushing water
e rainfall
e dam turbines
® mountain vs. coastal environments
Dance




1.1.5.Cr1 — Generate movement ideas
Students create movement sequences showing:
e flowing rivers
® rising water during floods
® the energy of hydroelectric power
® the shape of the Appalachian Mountains
1.1.5.Pr5 — Refine movement techniques
Students explore:
® pathways (curved like rivers)
® Jevels (mountains vs. plains)
® tempo (slow water vs. fast flooding)
1.1.5.Cn10 — Connect dance to cultural contexts
Students learn about:
® Southeastern dance traditions (square dance, clogging)
® how dance reflects regional identity and community life
Reading Informational Text (RI)
® RI4.1— Use details to explain how geography (rivers, flooding, TVA) affects life in the Southeast.
RI.4.2 — Determine the main idea of texts about flooding, dams, and regional geography.
RI.4.3 — Explain cause/effect (heavy rains — flooding — TVA creation).
RI.4.4 — Determine meanings of domain-specific words (hydroelectric, floodplain, valley).
RI.4.5 — Describe text structure (problem/solution in TVA history).
RI.4.7 — Interpret maps, diagrams of dams, and multimedia about the region.
RI.4.9 — Integrate information from multiple sources about the Southeast.
® RI.4.10 — Read and comprehend grade-level informational texts.
Writing (W)
® W42 — Write informative pieces explaining how geography shapes life in the Southeast.
® W4.4-4.6 — Produce clear writing and use technology for presentations.
e W4.7 — Conduct short research on TVA, flooding, or regional geography.
o  W4.8-4.9 — Gather information and cite evidence when comparing regions.
Speaking & Listening (SL)
e SL.4.1— Engage in discussions about how people adapt to flooding.
® SL.4.2 — Summarize information from videos or maps.
® SL.4.4-4.5 — Present findings with visuals (maps, diagrams).
Language (L)
® .44 — Determine meanings of geography-related vocabulary.




® 1.4.6 — Use academic vocabulary (region, erosion, hydroelectric, floodplain).

Assessments:
Benchmark
Linkit

T'CI Unit Pre Tests

Formative Assessments

TCI Lesson Assessments

Community Cleanup Vocabulary Game
Cosmic Squares Lesson Review Game

Summative Assessments
TCI Unit Inquiry Project: The Southeast

® What is it like to live in the Southeast region and how does it compare to my own?

® The Southeast region of the United States has many rivers winding through the Appalachian mountains and along the coastal plains. But heavy rains
sometimes cause flooding; In response to flooding, the Tennessee Valley Authority (TVA) was established in 1933. This group was responsible for
damming rivers to control water flow and flooding. A byproduct of the dams was hydroelectric power and the creation of recreational areas. The
geography of the Southeast plays an important role in how people live.

Alternate Assessments
With assistance make a poster, a digital presentation, or a video and share your presentation with your classmates or with adults in the community.

Materials and Resources:

TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER
Google Suite, iCivics, Local events, Epic leveled social studies readers

Al for lowering lexile levels for reading prompts

Primary and Secondary Resources
TCI

Library of Congress

Commonlit

I Civics

NEH-Edsitement

Smithsonian's History Explorer



https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge
https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD

SHEG: www.inquirygroup.org

2026 Revised Career Awareness, Life Literacies and Key Skills
Career Readiness & Life Literacies (WRK.K-12)

WRK.K-12.P.1 — Acting as responsible community members when evaluating civic responsibilities.
WRK.K-12.P.3 — Considering social and economic impacts of civic decisions.

WRK.K-12.P.4 — Demonstrating creativity in civic projects.

WRK.K-12.P.5 — Using critical thinking to compare candidates and evaluate policies.
WRK.K-12.P.6 — Modeling ethical leadership and civic integrity.

WRK.K-12.P.8 — Using technology to research government structures.

WRK.K-12.P9 — Collaborating with cultural/global competence.

Career Exploration

9.1.CE.3-5.1 — Students learn why certain jobs require specialized training (e.g., engineers, hydrologists, dam operators working for TVA).
9.1.CE.3-5.2 — Students identify how personal interests/strengths align with jobs related to geography, environment, and enetgy.
9.1.CE.3-5.3 — Students compare credentials needed for jobs in environmental management, energy production, and public service.
Career Navigation

9.1.CN.3-5.1 — Students examine safety rules and protections in jobs related to dam construction, flood control, and public works.
9.1.CN.3-5.2 — Students research job opportunities in regional industries (e.g., energy, tourism, environmental conservation).
9.1.CN.3-5.3 — Students participate in community-oriented roles (e.g., understanding how TVA served the public).

9.2 Personal Financial Literacy

Earning and Spending

9.2.ES.3-5.1 — Students explore how TVA jobs affected workers’ lives and schedules.

9.2.ES.3-5.2 — Students compare types of jobs in the Southeast (agriculture, tourism, energy).

9.2.E8.3-5.3 — Students identify why TVA was created as a government-supported “business” to solve a regional problem.
9.2.ES.3-5.4 — Students understand how taxes fund public projects like dams and flood control.

9.2.ES.3-5.5 — Students examine how natural disasters (flooding) affect personal and community budgets.

9.2.ES.3-5.10 — Students consider benefits/drawbacks of spending locally in rural Southeastern communities.

9.2.ES.3-5.11 — Students trace the life cycle of hydroelectric energy and its environmental impact.

Building Wealth

9.2.BW.3-5.2 — Students learn how government institutions (like TVA) help communities manage resources and finances.
Financial Protections

9.2.FP.3-5.6 — Students identify risks (flooding) and how insurance protects communities.

9.2.FP.3-5.7 — Students explain how insurance helps people recover from natural disasters.

9.3 Information Literacy

Information Need



http://www.inquirygroup.org

9.3.IN.3-5.1 — Students identify information needed to answer: How does geography affect how pegple live?
9.3.IN.3-5.2 — Students compare background knowledge about rivers, flooding, and energy.

9.3.IN.3-5.3 — Students develop research questions about TVA, hydroelectric power, or regional geography.
Information Identification & Evaluation

9.3.1E.3-5.1 — Students use maps, articles, and diagrams to research the Southeast and TVA.

9.3.IE.3-5.2 — Students determine if more information is needed to understand flooding or energy production.
9.3.1E.3-5.3 — Students practice safe and responsible online research.

Information Use

9.3.1U0.3-5.1 — Students use multiple sources (maps, texts, videos) to explain TVA’s impact.

9.3.IU.3-5.2 — Students cite sources when explaining how geography affects communities.

Information Creation & Distribution

9.3.CD.3-5.1 — Students create presentations or written explanations about the Southeast.

9.3.CD.3-5.2 — Students cite sources when describing TVA or hydroelectric power.

9.3.CD.3-5.4 — Students revise work as they learn more about the region.

9.4 Key Competencies & Skills

Key Competencies

9.4.KC.3-5.1 — Students collaborate to analyze maps, flooding scenarios, or TVA case studies.
9.4.KC.3-5.2 — Students set goals and persist through inquiry tasks.

Critical Awarenesses

9.4.CA.3-5.1 — Students explore how rivers and shared natural resources must be protected and managed.
9.4.CA.3-5.2 — Students investigate cultural traditions and lifestyles in the Southeast.

Key Skills

9.4.KS.3-5.1 — Students communicate findings clearly to peers or teachers.

9.4.KS.3-5.2 — Students organize research, maps, and notes to complete the unit tasks.

NJSLS Social Studies Standards 2020:

4. DQAPIL1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human
experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build understanding of the past,
present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies.

4.GAES.1 Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice requires
evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and corroborating
evidence across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about ourselves and the world.

4.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what may be
missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds understanding about




the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other individuals and groups of
people; quantitative and qualitative information provides insights into specific people, places, and events, as well as national, regional, and global trends.

4 DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of analysis
skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual evidence,
valid reasoning, and a respect for human rights.

4 PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain
claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil
discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry.

4.TIA.1 .After thoroughly investigating questions, taking informed action means building consensus about possible actions and planning strategically to
implement change. Democracy requires citizens to practice discussion, negotiation, coalition-seeking, and peaceful conflict resolution. When appropriate, taking
informed action involves creating and/or implementing action plans designed to solve problems and create positive change.

6.1.5.CivicsPI.1:.Describe ways in which people benefit from and are challenged by working together, including through government, workplaces, voluntary
organizations, and families.

60.1.5.CivicsPI.2:.Investigate different ways individuals participate in government (e.g., voters, jurots, taxpayers).

6.1.5.CivicsPD.2:.Explain how individuals can initiate and/or influence local, state, or national public policymaking (e.g:, petitions, proposing laws, contacting
elected officials).

6.1.5.CivicsPD.3:.Explain how and why it is important that people from diverse cultures collaborate to find solutions to community, state, national, and global
challenges.

6.1.5.CivicsDP.2:.Compare and contrast responses of individuals and groups, past and present, to violations of fundamental rights (e.g., fairness, civil rights,
human rights).

Unit 3 - Lesson 6 - A Tour of the Southeast

6.1.5.CivicsHR.2: Research and cite evidence for the actions of Dr. Martin Luther King, Jr. and other historical civil rights leaders served as catalysts for social
change, inspired social activism in subsequent generations.

6.1.5.CivicsHR .4:.Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such actions.

6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of their
community and country.




6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation.

6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to understand the
concept of regionalism.

0.1.5.GeoPP.2:. Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different regions
of New Jersey and the United States.

6.1.5.GeoPP4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that might attract
individuals to that space.

6.1.5.GeoPP.5:.Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western Hemisphere.

6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their experiences

differed.

6.1.5.GeoSV.1:.Identify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a community, to
determine the shortest route from one town to another town, to compare the number of people living at two or more locations).

6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other countries.

0.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and the
world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS).

6.1.5.GeoHE.1:.Use a variety of sources from multiple perspectives, including aerial photographs or satellite images to describe how human activity has impacted
the physical environment during different periods of time in New Jersey and the United States.

6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g, energy, transportation,
communications).

6.1.5.GeoHE.3:. Analyze the effects of catastrophic environmental and technological events on human settlements and migration.
0.1.5.GeoGl.3:.Use geographic tools to determine factors that impacted emigration, settlement patterns, and regional identities of the US colonies.

6.1.5.GeoGl.4:. Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.




6.1.5.EconEM.2:.Identify examples of the variety of resources that are used to produce goods and services (i.e., human capital, physical capital, natural resources).

6.1.5.EconEM.4:.Compare different regions of New Jersey to determine the role that geography, natural resources, climate, transportation, technology, and/or the
labor force play in economic opportunities.

6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic
opportunities.

6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently.

6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States.
6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time.

0.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective cultures.
6.1.5.HistoryCC.7:.Evaluate the initial and lasting impact of slavery using sources that represent multiple perspectives.

6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native American
groups had on government structures.

6.1.5.HistoryCC.14:.Compare the practice of slavery and indentured servitude in Colonial labor systems.

6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from multiple
perspectives to desctibe the challenges they encountered.

6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups.
60.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups.
0.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events.

6.1.5.HistoryUP.6:. Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives.




6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the American
identity.

Accommodations and Modifications:
Specific for this unit: The Southeast
B Accommodations and Modifications The South East

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1VgKq9Yevaq2WxkATAlgrXFrbXGpJWi8jMXPxTRYIsoU/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit: The Midwest

Pacing: 6 - 10 days

Unit Description/Overview/Expectation:
What is it like to live in the Midwest region and how does it compare to my own?

TCI Storyline:

The Midwest is known as “America’s Breadbasket” because midwestern farmers grow a lot of the wheat we use to make bread. Crops, such as wheat, and livestock,
such as hogs and cattle, teem through the gentle hills and flat plains. Near these farms are urban centers like Chicago, Detroit, Fargo, and Des Moines. There are many
benefits to living in the Midwest region as a result..

Interdisciplinary Connections

Measurement & Data (MD)

This is the strongest connection because the Midwest unit includes maps, distances, crop production, rainfall, and population data.

4.MD.A — Solve problems involving measurement and conversion

4.MD.A.1

Students convert units (miles <> feet, hours <> minutes) when comparing: distances between Midwest cities (Chicago, Detroit, Fargo, Des Moines lengths of rivers or
transportation routes, farm acreage measurements

4MD.A.2

Students solve real-world word problems involving: crop yields, livestock counts, rainfall amounts, travel time across the region, comparing rural vs. urban distances
4MD.A.3

Students apply area/petimeter to: farmland plots, rectangular fields, mapping agticultural land use, designing a “Midwest farm layout”

4.MD.B — Represent and interpret data

4.MD.B.4 Students create and interpret line plots using:, crop production data, rainfall totals, temperature patterns, livestock counts, population changes in Midwest
cities. This is a perfect match for “America’s Breadbasket” lessons.

4.MD.C — Geometry and angles

4MD.C.5-7 Students use angles and geometric reasoning to:, interpret map grids, understand wind patterns across the plains, analyze the layout of city blocks in
Chicago or Detroit, explore how flat plains differ from hilly regions

Operations & Algebraic Thinking (OA)

Useful for modeling Midwest agriculture, production, and population.

4.0A.A — Use the four operations with whole numbers

4.0A.A.1-3 Students solve multi-step problems involving: comparing crop yields across states, calculating livestock totals, analyzing wheat flour bread production
comparing populations of major Midwest cities, transportation and shipping distances




4.0OA.B — Factors and multiples
4.0A.B4 Students explore factors/multiples through: grouping crops into equal-size fields, organizing livestock into pens, dividing shipments into equal loads
4.0OA.C — Patterns

4.0A.C.5 Students identify patterns in:, seasonal crop cycles, weather patterns across the plains, transportation routes population growth trends

Number & Operations—Fractions (NF)

Fractions appear naturally in agriculture and regional comparisons.

4 NFA & 4.NEB — Fraction equivalence and ordering Students compare fractions representing:, portions of farmland used for different crops, fractions of livestock
types, fractions of the U.S. population living in the Midwest comparing rainfall amounts

4.NFE.C — Decimal notation for fractions Students use decimals to interpret:, rainfall in tenths/hundredths, crop yield data, distances on maps

4. Geometry (G)

Mapping and landforms provide strong geometry connections.

4.G.A — Draw and identify lines and angles, classify shapes

4.G.A.1-3 Students apply geometry to:, map reading (parallel/perpendicular lines in grid maps), identifying shapes in farmland plots, analyzing city layouts,
(rectangular blocks, right angles), comparing flat plains vs. rolling hills

VISUAL ARTS (VA) — Direct Connections
1.1.5.Cr1 — Generate and conceptualize artistic ideas
Students brainstorm visual representations of:

® Midwest farms, wheat fields, livestock

® Chicago skyline vs. rural plains

® “‘America’s Breadbasket” symbolism

® Regional landforms (Great Lakes, plains, prairies)
1.1.5.Cr2 — Organize and develop artistic ideas
Students plan:

® Jllustrated maps of the Midwest

® Farm-to-table process diagrams

® Posters comparing rural and urban life
1.1.5.Ct3 — Refine and complete artistic work
Students revise artwork based on new learning about:

® agricultural cycles

® city growth

® transportation routes
1.1.5.Pr5 — Develop and refine artistic techniques
Students use techniques to show:

® texture of wheat, corn, soil




® perspective in city skylines

® patterns in farmland grids
1.1.5.Re7 — Perceive and analyze artistic work
Students analyze:

® WPA-cera Midwest farming posters

® photographs of Midwest landscapes

e artwork depicting prairie life or industrial cities
1.1.5.Cn10 — Connect art to personal and external contexts
Students explore how art communicates:

® regional identity

® agricultural heritage

® cultural traditions of the Midwest
1.1.5.Cn11 — Relate artistic ideas to societal, cultural, and historical contexts
Students examine:

® how artists documented farming life

® how Midwest culture is reflected in visual art

® how geography influences artistic expression
THEATRE (TH) — Direct Connections
1.1.5.Cr1 — Generate dramatic ideas
Students create dramatizations of:

e life on a Midwest farm

® adayin a Chicago neighborhood

® the journey of wheat from field to bread
1.1.5.Cr2 — Organize and develop dramatic ideas
Students script or improvise scenes showing:

e differences between rural and urban lifestyles

® challenges faced by farmers

® community life in Midwest towns
1.1.5.Re7 — Analyze how theatre conveys meaning
Students examine how performance can show:

® regional culture

e family roles in farming communities

® migration to Midwest cities
1.1.5.Cn10 — Connect theatre to personal and external contexts
Students compare:




® their own daily life to a Midwest child’s
e how different regions tell stories through performance
MUSIC (MU) — Direct Connections
1.1.5.Cn10 — Connect music to cultural and historical contexts
Students explore:
® Midwest musical traditions (blues, jazz, Motown, folk)
® how geography and culture shape music
® how music reflects work, migration, and community
1.1.5.Re7 — Perceive and analyze music
Students analyze songs that reference:
® farming
® prairie life
® Midwest cities (e.g., Chicago blues)
1.1.5.Cr1 — Generate musical ideas
Students create:
® rhythmic patterns inspired by farm machinery
® soundscapes of prairie winds, livestock, or city noise
e simple melodies representing rural vs. urban life
DANCE (DA) — Direct Connections
1.1.5.Cr1 — Generate movement ideas
Students create movement sequences showing:
® the motion of wheat in the wind
® patterns of farm work (planting, harvesting)
® the energy of a busy Midwest city
1.1.5.P1r5 — Refine movement techniques
Students explore:
® pathways that mimic rivers, plains, or city grids
® levels and shapes inspired by landforms
® tempo changes representing rural calm vs. urban bustle
1.1.5.Cn10 — Connect dance to cultural contexts
Students learn about:
® Midwest folk dances
® cultural traditions brought by immigrant communities
® how dance reflects regional identity




Reading Informational Text (RI)
® RI.4.1— Use details to explain why the Midwest is “America’s Breadbasket.”
RI.4.2 — Identify main ideas in texts about agriculture, livestock, and cities.
RI.4.3 — Explain processes (farm — food production).
RI.4.4 — Determine meanings of domain-specific words (prairie, livestock, agriculture).
RI.4.5 — Describe text structure (compare/contrast rural vs. utban Midwest).
RI.4.7 — Interpret maps, charts, and images of farms and cities.
RI1.4.9 — Integrate information from multiple sources about Midwest life.
® RI.4.10 — Read and comprehend grade-level informational texts.
Writing (W)
® W4.2 — Write informative texts about Midwest farming, cities, or culture.
® W4.4-4.6 — Produce clear writing and use digital tools.
® W4.7 — Conduct short research on a Midwest state or industry.
® W4.8-4.9 — Gather information and cite evidence when comparing regions.
Speaking & Listening (SL)
e SL.4.1 — Discuss how geography affects farming and city life.
® SL.4.2 — Summarize information from multimedia (videos of farms, city skylines).
® SL.4.4-4.5 — Present research with visuals (maps, charts).
Language (L)
® [.4.4 — Determine meanings of agriculture-related vocabulary.

® [..4.6 — Use academic vocabulary (region, agriculture, industry, prairie).

Assessments:
Benchmark
Linkit

TCI Unit Pre Tests

Formative Assessments

TCI Lesson Assessments

Community Cleanup Vocabulary Game
Cosmic Squares Lesson Review Game

Summative Assessments
TCI Unit Inquiry Project: The Midwest

e What is it like to live in the Midwest region and how does it compare to my own?



https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge

® The Midwest is known as “America’s Breadbasket” because midwestern farmers grow a lot of the wheat we use to make bread. Crops, such as wheat, and
livestock, such as hogs and cattle, teem through the gentle hills and flat plains. Near these farms are urban centers like Chicago, Detroit, Fargo, and Des
Moines. There are many benefits to living in the Midwest region as a result.

Alternate Assessments
With assistance make a poster, a digital presentation, or a video and share your presentation with your classmates or with adults in the community.

Materials and Resources:

TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER
Google Suite, iCivics, Local events, Epic leveled social studies readers

Al for lowering lexile levels for reading prompts

Primary and Secondary Resources
TCI

Library of Congress

CommonlLit

I Civies

NEH-Fdsitement

Smithsonian's History Explorer

SHEG: www.inquirygroup.org

2026 Revised Career Awareness, Life Literacies and Key Skills
9.1 Career Readiness

Career Exploration

9.1.CE.3-5.1 — Students learn why agricultural jobs (farmers, livestock managers, food scientists) require specific skills and training.
9.1.CE.3-5.2 — Students identify how personal interests/strengths align with jobs in farming, transportation, manufacturing, or urban careets.
9.1.CE.3-5.3 — Students compare credentials needed for careers in agriculture, food production, and city-based industries.

Career Navigation

9.1.CN.3-5.1 — Students explore safety rules in farming, factory work, and transportation industries.

9.1.CN.3-5.2 — Students research job opportunities in major Midwest industries (agriculture, automotive, manufacturing).

9.1.CN.3-5.3 — Students participate in community roles or discussions about how different regions contribute to the national economy.
9.2 Personal Financial Literacy

Earning and Spending

9.2.ES.3-5.1 — Students examine how farm schedules, harvest seasons, and factory shifts affect workers’ lives.

9.2.ES.3-5.2 — Students compare types of jobs (houtly, seasonal farm work, salaried urban jobs).



https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org

9.2.E8.3-5.3 — Students identify reasons for starting agricultural or small-town businesses.

9.2.ES.3-5.4 — Students understand how taxes support public services in rural and urban Midwest communities.
9.2.E8.3-5.5 — Students explore how weather events (droughts, storms) affect budgets and farming income.
9.2.ES.3-5.6 — Students analyze how advertising influences food choices and spending.

9.2.ES.3-5.7 — Students consider how financial decisions support personal well-being in different regions.
9.2.ES.3-5.8 — Students apply smart shopping strategies when comparing food prices or agricultural products.
9.2.ES.3-5.10 — Students evaluate benefits/drawbacks of spending locally in rural vs. urban areas.
9.2.ES.3-5.11 — Students trace the life cycle of agricultural products (wheat — flour — bread).

Building Wealth

9.2.BW.3-5.1 — Students compare payment methods used in rural vs. urban settings.

9.2.BW.3-5.2 — Students learn how banks support farming communities and city residents.

9.2.BW.3-5.3 — Students complete simple budgets related to farming, food production, or city living,
Financial Protections

9.2.FP.3-5.1 — Students explore borrowing for farm equipment or small businesses.

9.2.FP.3-5.3 — Students identify organizations that protect consumers (important in food production and sales).
9.2.FP.3-5.6 — Students identify types of insurance relevant to farming (crop, property).

9.2.FP.3-5.7 — Students explain how insurance helps communities recover from weather-related losses.

9.3 Information Literacy

Information Need

9.3.IN.3-5.1 — Students identify information needed to answer: What is it like to live in the Midwest?

9.3.IN.3-5.2 — Students compare background knowledge to new information about farming, cities, and landforms.
9.3.IN.3-5.3 — Students develop research questions about agriculture, climate, or regional culture.
Information Identification & Evaluation

9.3.IE.3-5.1 — Students use maps, charts, and articles to research Midwest geography and industries.
9.3.1E.3-5.2 — Students determine if more information is needed to compare regions.

9.3.IE.3-5.3 — Students practice safe online research.

Information Use

9.3.1U.3-5.1 — Students use multiple sources to explain how geography affects farming and city life.
9.3.IU.3-5.2 — Students cite sources when comparing the Midwest to their own region.

Information Creation & Distribution

9.3.CD.3-5.1 — Students create presentations, maps, or written comparisons.

9.3.CD.3-5.2 — Students cite sources when describing Midwest agriculture or cities.

9.3.CD.3-5.4 — Students revise work as they learn more about the region.

9.4 Key Competencies & Skills

Key Competencies

9.4.KC.3-5.1 — Students collaborate to analyze maps, agricultural data, or urban/rural comparisons.




9.4.KC.3-5.2 — Students set goals and persist through research tasks.

Critical Awarenesses

9.4.CA.3-5.1 — Students explore how people use and protect shared resources (soil, water, farmland).
9.4.CA.3-5.2 — Students investigate cultural traditions of the Midwest (food, festivals, music).

Key Skills

9.4.KS.3-5.1 — Students communicate findings clearly to peers or teachers.

9.4.KS.3-5.2 — Students organize research, maps, and notes to complete the unit.

NJSLS Social Studies Standards 2020:

4 DQAPI.1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human
experience, which requires addressing real world issues. Inquities incorporating questions from various social science disciplines build understanding of the past,
present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies.

4.GAES.1 Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice requires
evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and corroborating evidence
across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about ourselves and the world.

4.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what may be
missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds understanding about the
complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other individuals and groups of people;
quantitative and qualitative information provides insights into specific people, places, and events, as well as national, regional, and global trends.

4. DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of analysis
skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual evidence, valid
reasoning, and a respect for human rights.

4 PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain claims
with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in civil discussion

with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry.

6.1.5.CivicsDP.2:.Compare and contrast responses of individuals and groups, past and present, to violations of fundamental rights (e.g,, fairness, civil rights, human
rights).

6.1.5.CivicsHR 4:.Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such actions.

6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to understand the




concept of regionalism.

6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different regions of
New Jersey and the United States.

6.1.5.GeoPP.3:.Use geographic models to describe how human movement relates to the location of natural resources and sometimes results in conflict.

6.1.5.GeoPP.4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that might attract
individuals to that space.

0.1.5.GeoPP.5:. Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western Hemisphere.
6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their experiences differed.

6.1.5.GeoSV.1:.1dentify the maps ot types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human featutes in a community, to
determine the shortest route from one town to another town, to compare the number of people living at two or more locations).

6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other countries.

6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and the world
(e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS).

6.1.5.GeoSV.5:.Use geographic data to examine how the search for natural resources resulted in conflict and cooperation among European colonists and Native
American resulting in changes to conditions.

6.1.5.GeoHE.1:.Use a variety of sources from multiple perspectives, including aerial photographs or satellite images to describe how human activity has impacted the
physical environment during different periods of time in New Jersey and the United States.

6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g,, energy, transportation,
communications).

6.1.5.GeoGl.1:.Use multiple sources to evaluate the impact of the movement of people from place to place on individuals, communities, and regions.
6.1.5.GeoGl.4:. Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.

6.1.5.EconEM.1:.Explain why individuals and businesses specialize and trade.




6.1.5.EconEM.2:.Identify examples of the vatiety of resources that are used to produce goods and services (i.e., human capital, physical capital, natural resources).

6.1.5.EconEM.4:.Compare different regions of New Jersey to determine the role that geography, natural resources, climate, transportation, technology, and/or the
labor force play in economic opportunities.

6.1.5.EconEM.5:.Explain why individuals and societies trade, how trade functions, and the role of trade.

6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic opportunities.
6.1.5.EconNM.3:.Describe how the development of different transportation systems impacted the economies of New Jersey and the United States.
6.1.5.EconNM.4:.Explain how creativity and innovation resulted in scientific achievement and inventions in many cultures during different historical periods.

6.1.5.EconGE.2:.Illustrate how production, distribution, and consumption of goods and services are interrelated and are affected by the global market and events in
the wotld community.

6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently.

6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States.
6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time.

6.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective cultures.

6.1.5.HistoryCC.6:.Use multiple sources to make evidence-based inferences on the impact of European colonization on Native American populations, including the
Lenni Lenape of New Jersey.

6.1.5.HistoryCC.7:.Evaluate the initial and lasting impact of slavery using sources that represent multiple perspectives.
6.1.5.HistoryCC.14:.Compare the practice of slavery and indentured servitude in Colonial labor systems.

6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from multiple
perspectives to describe the challenges they encountered.

6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups.




6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups.
6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events.

6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives.

Accommodations and Modifications:
Specific for this unit of instruction
B Accommodations and Modifications The Midwest

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LLEP Student



https://docs.google.com/document/d/1ze-YLO4SfkJkwSajq-FwFN72DxtlSsQQsl2nNV8gYQ8/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit: The Southwest

Pacing: 6 - 10 days

Unit Description/Overview/Expectation:
What is it like to live in the Southwest region and how does it compare to my own?

TCI Storyline:

These petroglyphs, found on Mesa Verde in Colorado, were made by the Anasazi. They date between 600-1300 C.E. Archaeologists believe that the
boxy spiral shape is probably a sipapu, the site where many southwestern Native Americans believe they emerged from the earth, near the Grand
Canyon. History is a collection of stories. Sometimes stories are passed down from generation to generation. Sometimes history is marked by how the
land changes. The Southwest is a region that has many stories to tell.

Interdisciplinary Connections
Math
Measurement & Data (MD)
4.MD.A — Solve problems involving measurement and conversion
4.MD.A.1 Students convert units (miles <> feet, hours <> minutes) when comparing:
® distances between major Southwest landmarks (Grand Canyon, Mesa Verde, Phoenix, Santa Fe)
® lengths of canyons, mesas, or rivers
® travel time across desert regions
4.MD.A.2 Students solve real-world word problems involving:
® temperature differences (hot desert days vs. cool nights)
® rainfall amounts in desert vs. their own region
® clevation changes across mesas, plateaus, and canyons
® comparing population sizes of Southwest cities
4 MD.A.3 Students apply area/petimeter to:
e mapping Indigenous dwellings (pueblos, cliff dwellings)
® designing a simple layout of a Southwest community
® comparing land area of desert vs. non-desert regions
4.MD.B — Represent and interpret data
4.MD.B.4 Students create and interpret line plots using:
® nainfall data (Southwest vs. their own region)
® temperature patterns across desert seasons




® clevation measurements
® population changes in Southwest cities
This is a perfect match for lessons on climate and landform comparisons.
4.MD.C — Geometry and angles
4.MD.C.5-7 Students use angles and geometric reasoning to:
® interpret map grids of the Southwest
® analyze the angular shapes of mesas, canyons, and cliff dwellings
® cxplore how sun angle affects desert temperature
2. Operations & Algebraic Thinking (OA)
Useful for modeling population, climate, landform data, and regional comparisons.
4.0OA.A — Use the four operations with whole numbers
4.0A.A.1-3 Students solve multi-step problems involving:
® comparing populations of Southwest cities
® analyzing temperature differences
® calculating distances between landmarks
® comparing rainfall totals across regions
4.0OA.B — Factors and multiples
4.0A.B.4 Students explore factors/multiples through:
® grouping artifacts or petroglyph symbols
® organizing climate data into equal intervals
e dividing land areas into equal sections
4.0A.C — Patterns
4.0A.C.5 Students identify patterns in:
® scasonal temperature changes
® rainfall patterns in desert climates
® population growth trends
® crosion patterns in canyons
3. Number & Operations—TFractions (NF)
Fractions appear naturally in climate, land use, and regional comparison.
4 NEA & 4.NEB — Fraction equivalence and ordering
Students compare fractions representing:
® portions of land that are desert vs. non-desert
® fractions of the US. population living in the Southwest
® rainfall amounts in fractional units
® fractions of artifacts or symbols in petroglyphs




4.NFE.C — Decimal notation for fractions
Students use decimals to interpret:
® rainfall in tenths/hundredths
® temperature data
® distances on maps
4. Geometry (G)
Mapping and landforms provide strong geometry connections.
4.G.A — Draw and identify lines and angles, classify shapes
4.G.A.1-3 Students apply geometry to:
® map reading (parallel/perpendicular lines in grid maps)
® identifying shapes in cliff dwellings, pueblos, and canyons
® analyzing geometric patterns in Indigenous art
e comparing landform shapes (plateaus, mesas, canyons)

Visual and Performing Arts

VISUAL ARTS

1.1.5.Cr1 — Generate and conceptualize artistic ideas
Students brainstorm visual representations of:
petroglyph symbols

desert landscapes (canyons, mesas, plateaus)
Indigenous stories and cultural imagery

how the land shapes life in the Southwest
1.1.5.Cr2 — Organize and develop artistic ideas
Students plan:

their own “petroglyph-style” symbols

illustrated maps of the Southwest

artwork showing desert vs. their own region
1.1.5.Cr3 — Refine and complete artistic work
Students revise artwork based on new learning about:
Ancestral Puebloan culture

Southwest landforms

how stories are told through images

1.1.5.Pr5 — Develop and refine artistic techniques
Students use techniques to show:

texture of rock surfaces

patterns in Indigenous art




warm/cool color contrasts in desert environments
1.1.5.Re7 — Perceive and analyze artistic work

Students analyze:

real petroglyphs from Mesa Verde

Indigenous pottery, weaving, and symbolic art

how art communicates cultural stories

1.1.5.Cn10 — Connect art to personal and external contexts
Students explore how art communicates:

cultural identity

regional stories

the relationship between people and land

1.1.5.Cn11 — Relate artistic ideas to societal, cultural, and historical contexts
Students examine:

how petroglyphs preserve history

how Indigenous art reflects beliefs about emergence, land, and ancestors
how geography influences artistic expression

THEATRE

1.1.5.Cr1 — Generate dramatic ideas

Students create dramatizations of:

an Indigenous origin story

daily life in an ancient Southwest community

how stories are passed down through generations

1.1.5.Cr2 — Organize and develop dramatic ideas

Students script or improvise scenes showing:

the meaning of a petroglyph

a family living in a cliff dwelling

a storyteller sharing a cultural legend

1.1.5.Re7 — Analyze how theatre conveys meaning
Students examine how performance can show:

cultural values

relationships between people and land

the importance of oral storytelling

1.1.5.Cn10 — Connect theatre to personal and external contexts
Students compare:

how their own families share stories

how different cultures use performance to preserve history




MUSIC
1.1.5.Cn10 — Connect music to cultural and historical contexts
Students explore:
Indigenous music traditions of the Southwest
how instruments (drums, flutes) reflect environment and culture
how music is used in ceremonies and storytelling
1.1.5.Re7 — Perceive and analyze music
Students analyze:
rhythmic patterns inspired by nature (wind, animals, desert sounds)
songs that reflect cultural identity
1.1.5.Cr1 — Generate musical ideas
Students create:
soundscapes representing desert life
rhythmic patterns inspired by petroglyph symbols
simple melodies that reflect regional stories
DANCE
1.1.5.Cr1 — Generate movement ideas
Students create movement sequences showing:
the flow of desert wind
the shape of canyons or mesas
symbolic movements inspired by petroglyphs
1.1.5.P15 — Refine movement techniques
Students explore:
® pathways that mimic desert trails
® levels and shapes inspired by landforms
® tempo changes representing heat, storms, or storytelling rhythms
1.1.5.Cn10 — Connect dance to cultural contexts
Students learn about:
® Indigenous dance traditions
® how movement expresses cultural beliefs and stories
® how dance is used in ceremonies and celebrations

Reading Informational Text (RI)
® RI.4.1 — Use details to explain how geography and culture shape life in the Southwest.
® RI.4.2 — Identify main ideas in texts about deserts, Indigenous cultures, and landforms.
e RI.4.3 — Explain concepts (how landforms influence settlement).




RI.4.4 — Determine meanings of domain-specific words (mesa, canyon, petroglyph, pueblo).
RI.4.5 — Describe text structure (chronology in Indigenous history).
RI.4.7 — Interpret maps, photos of petroglyphs, and multimedia about the region.
RI.4.9 — Integrate information from multiple sources about Southwest culture and geography.
® RI.4.10 — Read and comprehend grade-level informational texts.
Writing (W)
® W42 — Write informative texts about Indigenous stories, landforms, or desert life.
® W.4.4-4.6 — Produce clear writing and use digital tools.

® W4.7 — Conduct short research on a Southwest tribe, landform, or cultural artifact.

® W4.8-4.9 — Gather information and cite evidence when comparing regions.
Speaking & Listening (SL)

e SL.4.1 — Discuss how stories and landforms shape Southwest culture.

e SL.4.2 — Summarize information from videos or images of petroglyphs.

® SL.4.4-4.5 — Present findings with visuals (maps, artifact images).
Language (L)

® [.4.4 — Determine meanings of cultural and geography vocabulary.

® 1.4.6 — Use academic vocabulary (region, culture, artifact, desert, plateau).

Assessments:
Benchmark
Linkit

T'CI Unit Pre Tests

Formative Assessments

TCI Lesson Assessments

Community Cleanup Vocabulary Game
Cosmic Squares Lesson Review Game

Summative Assessments
TCI Unit Inquiry Project: The Southwest

® Create a claim about: What is it like to live in the Southwest region and how does it compare to my own?

® These petroglyphs, found on Mesa Verde in Colorado, were made by the Anasazi. They date between 600—1300 C.E. Archaeologists believe
that the boxy spiral shape is probably a sipapu, the site where many southwestern Native Americans believe they emerged from the earth,
near the Grand Canyon. History is a collection of stories. Sometimes stories are passed down from generation to generation. Sometimes
history is marked by how the land changes. The Southwest is a region that has many stories to tell.



https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge

Alternate Assessments
With assistance make a poster, a digital presentation, or a video and share your presentation with your classmates or with adults in the
community.

Materials and Resources:

TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER
Google Suite, iCivics, Local events, Epic leveled social studies readers

Al for lowering lexile levels for reading prompts

Primary and Secondary Resources
TCI

Library of Congress

CommonLit

I Civics

NEH-Edsitement

Smithsonian's Historvy Explorer

SHEG: www.inquirygroup.org

2026 Revised Career Awareness, Life Literacies and Key Skills
9.1 Career Readiness

Career Exploration

9.1.CE.3-5.1 Students learn why certain jobs in the Southwest (archaeologists, park rangers, cultural historians, geologists) require specialized training;
9.1.CE.3-5.2 Students identify how personal interests/strengths align with cateers related to archaeology, cultural preservation, toutism, and
environmental science.

9.1.CE.3-5.3 Students compare credentials needed for jobs connected to land management, cultural heritage, and national parks.

Career Navigation

9.1.CN.3-5.1 Students explore safety rules and protections in jobs such as excavation, park services, and desert fieldwork.

9.1.CN.3-5.2 Students research job opportunities in key Southwest industries (tourism, national parks, energy, cultural preservation).
9.1.CN.3-5.3 Students participate in community roles or discussions about how people preserve cultural stories and protect natural spaces.
9.2 Personal Financial Literacy

Earning and Spending

9.2.ES.3-5.1 Students examine how job responsibilities (e.g., archaeologists, park rangers, guides) affect daily life.

9.2.E8.3-5.2 Students compare types of jobs in rural, tribal, and urban Southwest communities.

9.2.ES.3-5.3 Students identify reasons for starting businesses related to tourism, art, or cultural storytelling.



https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org

9.2.E8.3-5.4 Students understand how taxes support public services like national parks, museums, and cultural sites.
9.2.ES.3-5.5 Students explore how natural events (drought, extreme heat) affect budgets and community resources.
9.2.E8.3-5.6 Students analyze how advertising influences tourism and spending in the Southwest.

9.2.ES.3-5.7 Students consider how financial decisions support well-being in desert or rural environments.
9.2.ES.3-5.10 Students evaluate benefits/drawbacks of spending locally in tribal communities or small towns.
9.2.ES.3-5.11 Students trace the life cycle of natural materials used in Southwest art (clay, stone, pigments).
Building Wealth

9.2.BW.3-5.2 Students learn how banks support rural, tribal, and urban communities in the Southwest.
9.2.BW.3-5.3 Students complete simple budgets related to tourism, cultural events, or desert living,

Financial Protections

9.2.FP.3-5.1 Students explore borrowing for small businesses or cultural preservation projects.

9.2.FP.3-5.3 Students identify organizations that protect consumers and cultural resources.

9.2.FP.3-5.6 Students identify types of insurance relevant to desert regions (fire, drought, property).
9.2.FP.3-5.7 Students explain how insurance helps communities recover from natural disasters.

9.3 Information Literacy

Information Need

9.3.IN.3-5.1 Students identify information needed to answer: What is it like to live in the Southwest?

9.3.IN.3-5.2 Students compare background knowledge to new information about Indigenous cultures, climate, and landforms.
9.3.IN.3-5.3 Students develop research questions about petroglyphs, oral traditions, or desert geography.
Information Identification & Evaluation

9.3.IE.3-5.1 Students use maps, artifacts, images, and texts to research the Southwest.

9.3.IE.3-5.2 Students determine if more information is needed to compare the Southwest to their own region.
9.3.1E.3-5.3 Students practice safe online research when exploring cultural sites or historical information.
Information Use

9.3.1U.3-5.1 Students use multiple sources to explain how geography and culture shape life in the Southwest.
9.3.1U.3-5.2 Students cite sources when describing petroglyphs, Indigenous stories, or regional comparisons.
Information Creation & Distribution

9.3.CD.3-5.1 Students create presentations, maps, or written comparisons of regions.

9.3.CD.3-5.2 Students cite sources when explaining cultural artifacts or landforms.

9.3.CD.3-5.4 Students revise work as they learn more about the region’s history and geography.

9.4 Key Competencies & Skills

Key Competencies

9.4.KC.3-5.1 Students collaborate to analyze artifacts, maps, and cultural stories.

9.4.KC.3-5.2 Students set goals and persist through research tasks.

Critical Awarenesses

9.4.CA.3-5.1 Students explore how people use and protect shared resources (water, land, sacred sites).




9.4.CA.3-5.2 Students investigate cultural traditions of the Southwest, including Indigenous stories, art, and beliefs.
Key Skills

9.4.KS.3-5.1 Students communicate findings cleatly to peets ot teachers.

9.4.KS.3-5.2 Students organize research, maps, and notes to complete the unit.

NJSLS Social Studies Standards 2020:

4 DQAPI.1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the
human experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build
understanding of the past, present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies.

4.GAES.1 Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective
practice requires evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of
information, and corroborating evidence across sources. Discerning opinion from fact and interpreting the significance of information requires
thinking critically about ourselves and the world.

4.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and
what may be missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives
builds understanding about the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in
empathizing with other individuals and groups of people; quantitative and qualitative information provides insights into specific people, places, and
events, as well as national, regional, and global trends.

4 DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases,
application of analysis skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing
claims based on factual evidence, valid reasoning, and a respect for human rights.

4 PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments
contain claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings

and engaging in civil discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry.

6.1.5.CivicsPL.3:. Explain how the United States functions as a representative democracy and describe the roles of elected representatives and how
they interact with citizens at local, state, and national levels.

6.1.5.CivicsPI.4:.Describe the services our government provides the people in the community, state and across the United States.




6.1.5.CivicsPL.5:. Explain how government functions at the local, county, and state level.
6.1.5.CivicsPD.1:.Describe the roles of elected representatives and explain how individuals at local, state, and national levels can interact with them.

6.1.5.Civic. DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and
national government (e.g,, fairness, equality, common good).

6.1.5.CivicsPR.4:.Explain how policies are developed to address public problems.
6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to

understand the concept of regionalism.

6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in
different regions of New Jersey and the United States.

6.1.5.GeoPP4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that
might attract individuals to that space.

6.1.5.GeoPP.5:.Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western
Hemisphere.

6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their
experiences differed.

6.1.5.GeoSV.1:.1dentify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human featutes in a
community, to determine the shortest route from one town to another town, to compare the number of people living at two or more locations).

6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other
countries.

06.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States
and the world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS).

6.1.5.GeoHE.1:.Use a variety of sources from multiple perspectives, including aerial photographs or satellite images to describe how human activity
has impacted the physical environment during different periods of time in New Jersey and the United States.

6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g., energy,




transportation, communications).
6.1.5.GeoGl.4:.Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.
6.1.5.EconET.3:.Explain how scarcity and choice influence decisions made by individuals, communities, and nations.

6.1.5.EconEM.4:.Compare different regions of New Jersey to determine the role that geography, natural resources, climate, transportation,
technology, and/or the labor force play in economic opportunities.

6.1.5.EconNM.1:.Explain the ways in which the government pays for the goods and services it provides.

6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic
opportunities.

6.1.5.EconNM.5:.Explain how the availability of private and public goods and services is influenced by the government and the global economy.
6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently.

6.1.5.HistoryCC.1:. Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United
States.

6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time.
6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups.
6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events.

6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect
the American identity.

6.3.5.CivicsPD.1:.Develop an action plan that addresses issues related to climate change and share with school and/or community members.

6.3.5.GeoHE.1:.Plan and participate in an advocacy project to inform others about the impact of climate change at the local or state level and
propose possible solutions.

Accommodations and Modifications:




Specific for this unit of instruction B Accommodations and Modifications The Southwest

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1na44XKezJcABqT3UxFFv7gSI1XlArZV2JGysZNGuqRc/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit: The West

Pacing: 6 - 8 days

Unit Description/Overview/Expectation:
What is it like to live in the West region and how does it compare to my own?
Storyline:
The Spirit of Boise Balloon Classic takes place in Boise, Idaho each fall. Attendees can get free balloon rides, live music, and a variety of food
from local vendors. As many as 30—40 balloons take to the sky at different times during the festival, providing people a chance to look down
on the area where they live. It’s truly a birds-eye view of life. The American West is a vast region that stretches thousands of miles and
includes many amazing geographic features, from tall mountains to endless salt flats. The cities can also sport many different features and
characteristics too.

Interdisciplinary Connections
Measurement & Data
4.MD.A — Solve problems involving measurement and conversion
4MD.A1
Students convert units (miles <> feet, hours <> minutes) when comparing:
® distances between major Western landmarks (Boise, Seattle, Los Angeles, Salt Lake City)
® lengths of mountain ranges or coastlines
® travel time across the region
4MD.A.2
Students solve real-world word problems involving:
® temperature differences across Western climates (coastal vs. desert vs. mountain)
® rainfall amounts
® clevation changes (mountains, valleys, salt flats)
® population comparisons of Western cities
4MD.A.3
Students apply atea/perimetert to:
® mapping Western landforms
® designing a simple layout of a festival site (like the Boise Balloon Classic)
® comparing land area of states or geographic features
4.MD.B — Represent and interpret data
4MD.B.4




Students create and interpret line plots using:
® temperature patterns across Western states
® rainfall totals
® clevation measurements
® balloon flight data (heights, durations)
® population changes in Western cities
4.MD.C — Geometry and angles
4.MD.C.5-7
Students use angles and geometric reasoning to:
® interpret map grids of the West
® analyze the angles of mountain slopes
® cxplore how balloon flight paths change direction
® understand sun angle differences in desert vs. coastal areas

Operations & Algebraic Thinking
Useful for modeling population, climate, landform data, and festival logistics.
4.0OA.A — Use the four operations with whole numbers
4.0A.A1-3
Students solve multi-step problems involving:
® comparing populations of Western cities
® analyzing temperature differences
® calculating distances between landmarks
® comparing rainfall totals across regions
e festival data (number of balloons, visitors, vendors)
4.0OA.B — Factors and multiples
4.0A.B4
Students explore factors/multiples through:
® grouping balloons into launch groups
® organizing climate data into equal intervals
e dividing land areas into equal sections
4.0A.C — Patterns
4.0A.C.5
Students identify patterns in:
® scasonal climate changes
® clevation patterns across mountain ranges




® population growth trends
® balloon launch schedules

Number & Operations—Fractions
Fractions appear naturally in climate, land use, and regional comparison.
4 NFA & 4.NEB — Fraction equivalence and ordering
Students compare fractions representing:
® portions of land that are desert, mountain, forest, or coastal
® fractions of the US. population living in the West
® rainfall amounts in fractional units
® fractions of balloons launched at different times
4.NFE.C — Decimal notation for fractions
Students use decimals to interpret:
e nainfall in tenths/hundredths
® temperature data
® distances on maps
® clevation measurements

Geometry
Mapping and landforms provide strong geometry connections.
4.G.A — Draw and identify lines and angles, classify shapes
4.GA1-3
Students apply geometry to:
® map reading (parallel/perpendicular lines in grid maps)
o identifying shapes in Western landforms (plateaus, valleys, salt flats)
® analyzing geometric patterns in city layouts
® comparing landform shapes across regions

Reading Informational Text (RI)

RI.4.1 — Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences.
Students use details from texts about the West (mountains, salt flats, cities, festivals) to explain what life is like there.
RI.4.2 — Determine the main idea and explain how it is supported by key details.

Students identify the main idea of passages about Western geography, climate, or culture.

RI1.4.3 — Explain events, procedures, ideas, or concepts in a text.

Students explain:




® how balloon festivals work
® how geography shapes life in the West
® how landforms influence travel, jobs, and recreation
RI.4.4 — Determine the meaning of general academic and domain-specific words.
Vocabulary includes: elevation, salt flats, festival, region, climate, canyon, coast, mountain range.
RI.4.5 — Describe the overall structure of events, ideas, concepts, or information.
Students analyze how texts about the West are organized (cause/effect, compare/contrast, sequence).
RI.4.7 — Interpret information from maps, charts, photographs, and multimedia.
Students use maps of the West, festival videos, and images of landforms to deepen understanding,
RIL.4.9 — Integrate information from two texts on the same topic.
Students compare information from:
® a2 text about Western geography
® 2 text about Western cities or festivals
RI.4.10 — Read and comprehend informational texts at grade level.

Writing (W)
W.4.2 — Write informative/explanatory texts.
Students write about:

® what it’s like to live in the West

® how the West compares to their own region

® how geography shapes culture and daily life
W.4.4 — Produce clear and coherent writing;
W.4.5 — Develop and strengthen writing with guidance and support.
W.4.6 — Use technology to produce and publish writing,
Students create digital presentations or region comparison slides.
W.4.7 — Conduct short research projects.
Students research a Western state, landform, or cultural event.
W.4.8 — Gather information from print and digital sources.
Students use maps, articles, videos, and teacher-curated resources.
W.4.9 — Draw evidence from texts to support analysis.
Students cite evidence when comparing regions or describing Western features.

Speaking & Listening (SL)
SL.4.1 — Engage effectively in collaborative discussions.
Students discuss:

® what life is like in the West




® how geography affects culture

® how the West compares to their own region
SL.4.2 — Paraphrase portions of a text read aloud or information presented in diverse media.
Students summarize videos of the Boise Balloon Classic or multimedia about Western landforms.
SL.4.4 — Report on a topic or text in an organized manner.
Students present their research on a Western state or landform.
SL.4.5 — Add audio/visual displays to presentations.
Students include maps, images, or charts in their region comparison projects.

Language (L)

L.4.4 — Determine or clarify the meaning of unknown words.

Students decode domain-specific vocabulary related to geography and culture.

L.4.6 — Acquire and use grade-appropriate academic and domain-specific vocabulary.
Words include: region, elevation, climate, festival, canyon, platean, coast, valley.

VISUAL ARTS (VA)
1.1.5.Cr1 — Generate and conceptualize artistic ideas
Students brainstorm visual representations of:
® hot air balloons and aerial perspectives
® Western landforms (mountains, salt flats, forests, coastlines)
® festival scenes and regional culture
® how geography shapes life in the West
1.1.5.Cr2 — Organize and develop artistic ideas
Students plan:
o illustrated maps of the West
balloon-festival posters
landscape drawings showing elevation and terrain
art comparing their region to the West
1.1.5.Ct3 — Refine and complete artistic work
Students revise artwork based on new learning about:

® Western geography

® color, texture, and perspective in landscapes

® how aerial views change artistic composition
1.1.5.Pr5 — Develop and refine artistic techniques
Students use techniques to show:




® shading for mountains and valleys

® patterns and colors of hot air balloons

® perspective from a bird’s-eye view
1.1.5.Re7 — Perceive and analyze artistic work
Students analyze:

® photographs of the Boise Balloon Classic

e artwork depicting Western landscapes

® how artists use perspective to show vastness
1.1.5.Cn10 — Connect art to personal and external contexts
Students explore how art communicates:

® regional identity

® the experience of seeing the world from above

® how geography influences culture and events
1.1.5.Cn11 — Relate artistic ideas to societal, cultural, and historical contexts
Students examine:

® how festivals and landscapes inspire regional art

® how Western culture is reflected in visual art

® how artists document natural features and cityscapes

THEATRE (TH)
1.1.5.Cr1 — Generate dramatic ideas
Students create dramatizations of:
® attending a balloon festival
e life in a Western city vs. their own
® cxploring a Western landform (mountain, canyon, coast)
1.1.5.Cr2 — Organize and develop dramatic ideas
Students script or improvise scenes showing:
® festival experiences
® how geography shapes daily life
® stories inspired by Western landscapes
1.1.5.Re7 — Analyze how theatre conveys meaning
Students examine how performance can show:
® excitement of festivals
® challenges of living in diverse Western environments
® cultural traditions of the region




1.1.5.Cn10 — Connect theatre to personal and external contexts
Students compare:
® celebrations in their own region to Western festivals
® how different communities express identity through performance

MUSIC (MU)
1.1.5.Cn10 — Connect music to cultural and historical contexts
Students explore:
® Western musical traditions (folk, country, surf rock, Indigenous music)
® music used at festivals and community events
® how geography influences musical style
1.1.5.Re7 — Perceive and analyze music
Students analyze:
® songs that reflect Western landscapes or culture
® music used in balloon festivals or outdoor events
1.1.5.Cr1 — Generate musical ideas
Students create:
® soundscapes representing mountains, coastlines, deserts
® rhythmic patterns inspired by balloon launches or festival energy

DANCE (DA)
1.1.5.Cr1 — Generate movement ideas
Students create movement sequences showing:
® the rising and drifting of hot air balloons
® the shapes and pathways of Western landforms
® the energy of Western festivals
1.1.5.Pr5 — Refine movement techniques
Students explore:
® pathways inspired by mountain trails or coastlines
® Jevels and shapes reflecting elevation changes
® tempo changes representing wind, weather, or festival rhythms
1.1.5.Cn10 — Connect dance to cultural contexts
Students learn about:
® Western dance traditions (square dance, line dance, Indigenous dance)




Assessments:
Benchmark
Linkit

TCI Unit Pre Tests

Formative Assessments

TCI Lesson Assessments

Community Cleanup Vocabulary Game
Cosmic Squares Lesson Review Game

Summative Assessments
TCI Unit Inquiry Project: The West
What is it like to live in the West region and how does it compare to my own?

The Spirit of Boise Balloon Classic takes place in Boise, Idaho each fall. Attendees can get free balloon rides, live music, and a variety of food
from local vendors. As many as 30—40 balloons take to the sky at different times during the festival, providing people a chance to look down
on the area where they live. It’s truly a birds-eye view of life. The American West is a vast region that stretches thousands of miles and
includes many amazing geographic features, from tall mountains to endless salt flats. The cities can also sport many different features and
characteristics too.

Alternate Assessments

With assistance make a poster, a digital presentation, or a video and share your presentation with your classmates or with adults in the
community.

Materials and Resources:

TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER
Google Suite, iCivics, Local events, Epic leveled social studies readers

Al for lowering lexile levels for reading prompts

Primary and Secondary Resources
TCI

Library of Congress

CommonlLit

I Civics

NEH-Edsitement



https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge
https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF

Smithsonian's History Explorer

SHEG: www.inquirygroup.org

2026 Revised Career Awareness, Life Literacies and Key Skills

9.1 Career Readiness

Career Exploration

9.1.CE.3-5.1

Students learn why certain jobs in the West (pilots, balloon operators, park rangers, geologists, tourism workers) require specific training.
9.1.CE.3-5.2

Students identify how personal interests/strengths align with careers related to aviation, outdoor recreation, environmental science, or event planning.
9.1.CE.3-5.3

Students compare credentials needed for jobs connected to national parks, tourism, and Western industries.
Career Navigation

9.1.CN.3-5.1

Students explore safety rules and protections in jobs such as balloon piloting, mountain rescue, and park services.
9.1.CN.3-5.2

Students research job opportunities in major Western industries (technology, tourism, agriculture, entertainment).
9.1.CN.3-5.3

Students participate in community roles or discussions about how people use and protect Western landscapes.
9.2 Personal Financial Literacy

Earning and Spending

9.2.E8.3-5.1

Students examine how job responsibilities (e.g:, festival workers, park rangers, pilots) affect daily life.

9.2.ES.3-5.2

Students compare types of jobs in rural, mountainous, coastal, and urban Western communities.

9.2.68.3-5.3

Students identify reasons for starting businesses trelated to toutism, outdoor recreation, or local festivals.
9.2.68.3-5.4

Students understand how taxes support public services like national parks, transportation, and emergency services.
9.2.68.3-5.5

Students explore how natural events (wildfires, droughts, snowstorms) affect budgets and community resources.
9.2.E8.3-5.6

Students analyze how advertising influences tourism and spending in Western cities and festivals.

9.2.E8.3-5.7

Students consider how financial decisions support well-being in diverse Western environments.

9.2.E8.3-5.10



https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org

Students evaluate benefits/drawbacks of spending locally in small towns vs. large Western cities.
9.2.ES.3-5.11

Students trace the life cycle of Western products (timber, produce, minerals).

Building Wealth

9.2.BW.3-5.2

Students learn how banks support rural, mountain, and urban communities in the West.
9.2.BW.3-5.3

Students complete simple budgets related to travel, festivals, or Western living.

Financial Protections

9.2.FP3-5.1

Students explore borrowing for small businesses or tourism-related ventures.

9.2.FP3-5.3

Students identify organizations that protect consumers and natural resources.

9.2.FP3-5.6

Students identify types of insurance relevant to Western regions (wildfire, flood, property).
9.2.FP3-5.7

Students explain how insurance helps communities recover from natural disasters.

9.3 Information Literacy

Information Need

9.3.IN.3-5.1

Students identify information needed to answer: What is it like to live in the West?
9.3.IN.3-5.2

Students compare background knowledge to new information about Western landforms, climate, and culture.
9.3.IN.3-5.3

Students develop research questions about festivals, mountains, deserts, or city life.
Information Identification & Evaluation

9.3.1E.3-5.1

Students use maps, images, and texts to research the West.

9.31E.3-5.2

Students determine if more information is needed to compare the West to their own region.
9.3.1E.3-5.3

Students practice safe online research when exploring Western cities or landmarks.
Information Use

9.3.1U.3-5.1

Students use multiple sources to explain how geography shapes life in the West.
9.3.1U.3-5.2




Students cite sources when describing Western landforms, festivals, or regional comparisons.
Information Creation & Distribution

9.3.CD.3-5.1

Students create presentations, maps, or written comparisons of regions.

9.3.CD.3-5.2

Students cite sources when explaining Western culture or geography.

9.3.CD.3-5.4

Students revise work as they learn more about the region.

9.4 Key Competencies & Skills

Key Competencies

9.4KC.3-5.1

Students collaborate to analyze maps, festival information, and geographic features.

9.4 KC.3-5.2

Students set goals and persist through research tasks.

Critical Awarenesses

9.4.CA3-5.1

Students explore how people use and protect shared resources (mountains, forests, water).
9.4.CA3-5.2

Students investigate cultural traditions of the West, including festivals, food, and regional identity.

Key Skills

9.4KS8.3-5.1

Students communicate findings clearly to peers or teachers.
9.4KS.3-5.2

Students organize research, maps, and notes to complete the unit.

NJSLS Social Studies Standards 2020:

4. DQAPIL1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the

human experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build

understanding of the past, present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies.

4.GAES.1 Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective

practice requires evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of

information, and corroborating evidence across sources. Discerning opinion from fact and interpreting the significance of information requires

thinking critically about ourselves and the world.




4.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and
what may be missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives
builds understanding about the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in
empathizing with other individuals and groups of people; quantitative and qualitative information provides insights into specific people, places, and
events, as well as national, regional, and global trends.

4. DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases,
application of analysis skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing
claims based on factual evidence, valid reasoning, and a respect for human rights.

4. PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments
contain claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings
and engaging in civil discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry.

6.1.5.CivicsCM.5:.Investigate the lives of New Jersey individuals with diverse experiences who have contributed to the improvement of society.

6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to
understand the concept of regionalism.

6.1.5.GeoPP.2:. Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in
different regions of New Jersey and the United States.

0.1.5.GeoPP.4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that
might attract individuals to that space.

6.1.5.GeoPP.5:.Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western
Hemisphere.

6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their
experiences differed.

0.1.5.GeoSV.1:.1dentify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a




community, to determine the shortest route from one town to another town, to compare the number of people living at two or more locations).

6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other

countties.

6.1.5.GeoSV.3:. Demonstrate how to use digital geographic tools, maps and globes to measure distances and determine time zones, and locations

using latitude and longitude.

06.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States
and the world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS).

6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g,, energy,
transportation, communications).

6.1.5.GeoGl.4:. Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.

6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic

opportunities.
6.1.5.EconNM.3:.Describe how the development of different transportation systems impacted the economies of New Jersey and the United States.

6.1.5.EconNM.4:.Explain how creativity and innovation resulted in scientific achievement and inventions in many cultures during different historical
periods.

6.1.5.EconGE.1:.Explain how the development of communication systems has led to increased collaboration and the spread of ideas throughout the
United States and the world.

6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently.
6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United

States.

6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time




6.1.5.HistoryCC.14:.Compare the practice of slavery and indentured servitude in Colonial labor systems.

6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from

multiple perspectives to describe the challenges they encountered.
6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups.

6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events.

Accommodations and Modifications:
Specific to this unit of instruction
B Accommodations and Modifications The West

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1MSYS9leruqjW6784QNLV8C4h6lqSwZW3enH5n7C5_o4/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing

Unit: Studying Your State

Pacing: 9 - 12 days

Unit Description/Overview/Expectation:
How can I use inquiry to learn about my state?

TCI Storyline:

The internet, modern computers, and smartphones have made inquiry a lot easier these days. When your grandparents were in school,
learning about state history meant reading thick textbooks, taking a trip to the library, or interviewing experts. Today, it can be as simple as
typing in a search field in a browser. While powerful, it can also be dizzying. There is so much information available quickly, you have to
consider: What sources can you trust? Where is the best place to get information? What can you do with the information once you find it?

Interdisciplinary Connections
Reading Informational Text (RI)
RI.4.1 — Refer to details and examples in a text when explaining what the text says explicitly and when drawing inferences.
Students use details from state websites, articles, and digital sources to answer inquiry questions.
RI.4.2 — Determine the main idea and explain how it is supported by key details.
Students identify the main idea of texts about state history, geography, or government.
RI1.4.3 — Explain events, procedures, ideas, ot concepts in a text.
Students explain:
® how to conduct research
® how to evaluate sources
® how information about the state is organized
RI.4.4 — Determine the meaning of general academic and domain-specific words.
Vocabulary includes: inguiry, source, credibility, primary sonrce, evidence, research.
RI.4.5 — Desctibe the overall structure of events, ideas, concepts, or information.
Students analyze how informational texts are organized (chronology, problem/solution, compare/contrast).
RI.4.7 — Interpret information presented visually, orally, or quantitatively.
Students use:
® maps
® charts
® timelines




® state websites

® multimedia resources
RI.4.9 — Integrate information from two texts on the same topic.
Students compare information from:

® state websites

® encyclopedias

® videos

® digital articles
RI.4.10 — Read and comprehend informational texts at grade level.

Writing (W)
W.4.2 — Write informative/explanatory texts.
Students write about what they learned through inquiry about their state.
W.4.4 — Produce clear and coherent writing,
W.4.5 — Develop and strengthen writing with guidance and support.
W.4.6 — Use technology to produce and publish writing,
Students create digital presentations, slides, or reports using online research.
W.4.7 — Conduct short research projects.
This is the core of the unit:

® asking questions

® gathering information

® cvaluating sources

® presenting findings
W.4.8 — Gather relevant information from print and digital sources.
Students:

® take notes

® organize information

® cvaluate credibility

® cite sources
W.4.9 — Draw evidence from texts to support analysis.
Students support claims about their state using evidence from multiple sources.

Speaking & Listening (SL)
SL.4.1 — Engage effectively in collaborative discussions.
Students discuss:




® how to evaluate sources
® what makes a source trustworthy
® what they learned about their state
SL.4.2 — Paraphrase portions of a text read aloud or information presented in diverse media.
Students summarize videos, websites, or digital articles.
SL.4.4 — Report on a topic or text in an organized manner.
Students present their inquiry findings.
SL.4.5 — Add audio/visual displays to presentations.
Students include:

® maps

® images

® charts

® website screenshots

Language (L)

L.4.4 — Determine or clarify the meaning of unknown words.

Students decode vocabulary related to research and state history.

L.4.6 — Acquire and use grade-appropriate academic and domain-specific vocabulary.
Words include: inguiry, evidence, credibility, primary source, digital source, research question.

Measurement & Data (MD)
4.MD.A — Solve problems involving measurement and conversion
4MD.A1
Students convert units (miles <> feet, hours <> minutes) when analyzing:
® distances between cities in their state
® travel times
® gcographic comparisons
4MD.A.2
Students solve real-world word problems using:
® population data
® climate data
® distances on state maps

e timelines of state history
4MD.A.3
Students apply area/petrimeter concepts to:




® mapping regions of their state
® comparing land areas
® designing a “state information poster” layout
4. MD.B — Represent and interpret data
4MD.B.4
Students create and interpret line plots using data they gather during inquiry, such as:
® population changes
® nrainfall or temperature patterns
® clevation data
® tourism statistics
® historical timelines converted into numerical data
4.MD.C — Geometry and angles
4.MD.C.5-7
Students use angles and geometric reasoning to:
® interpret map grids
® understand compass directions
® analyze shapes of counties or regions
® read maps with angular features (roads, borders, coastlines)

Operations & Algebraic Thinking (OA)
Useful for analyzing state statistics, comparing numbers, and interpreting data.
4.0OA.A — Use the four operations with whole numbers
4.0A.A1-3
Students solve multi-step problems involving:
® comparing populations of cities
® analyzing climate differences
® calculating distances
® interpreting state-level statistics
4.0OA.B — Factors and multiples
4. 0OABA4
Students explore factors/multiples through:
® organizing data into equal groups
® creating intervals for timelines or charts
4.0A.C — Patterns
4.0A.C5




Students identify patterns in:
® historical events
® climate trends
® population growth
® economic data

Number & Operations—TFractions (NF)
Fractions appear naturally in state data, climate information, and compatrisons.
4 NFA & 4.NEB — Fraction equivalence and ordering
Students compare fractions representing:
® portions of land types (forest, farmland, urban)
® fractions of the state population
® rainfall amounts in fractional units
4NFE.C — Decimal notation for fractions
Students use decimals to interpret:
® climate data
® distances
® population statistics

Geometry (G)
Mapping and spatial reasoning are essential to state inquiry.
4.G.A — Draw and identify lines and angles, classify shapes
4.GA1-3
Students apply geometry to:
® map reading (parallel/perpendicular lines in grid maps)
e identifying shapes of counties, regions, or landforms
® analyzing geometric features in state symbols or landmarks

VISUAL ARTS (VA)

1.1.5.Cr1 — Generate and conceptualize artistic ideas

Students brainstorm visual ways to represent:
® their state’s symbols, landmarks, or history
® what inquiry looks like (magnifying glass, search bar, maps)
® how information can be organized visually

1.1.5.Cr2 — Organize and develop artistic ideas




Students plan:
e illustrated state maps
® posters showing credible vs. non-credible sources
® visual timelines of state history
1.1.5.Cr3 — Refine and complete artistic work
Students revise visuals used in their inquiry projects (maps, diagrams, posters).
1.1.5.Pt5 — Develop and refine artistic techniques
Students use techniques to:
® create clear, readable visuals for presentations
® design icons, symbols, or infographics representing state information
1.1.5.Re7 — Perceive and analyze artistic work
Students analyze:
® state flags, seals, and symbols
® historical images or artwork related to their state
® visual features of trustworthy vs. untrustworthy websites
1.1.5.Cn10 — Connect art to personal and external contexts
Students explore how visuals communicate:
® state identity
® historical events
e cultural values
1.1.5.Cn11 — Relate artistic ideas to societal, cultural, and historical contexts
Students examine how art and imagery preserve state history and tell stories.

THEATRE (TH) — Communication & Presentation Connections
1.1.5.Cr1 — Generate dramatic ideas
Students create dramatizations of:
® interviewing a historical figure
® presenting research findings
® cxploring how people learned about the state in the past vs. today
1.1.5.Cr2 — Organize and develop dramatic ideas
Students script or improvise scenes showing:
® how to evaluate sources
® how inquiry has changed over time
1.1.5.Re7 — Analyze how theatre conveys meaning
Students examine how performance can communicate information clearly and persuasively.




1.1.5.Cn10 — Connect theatre to personal and external contexts
Students compare how people share information through storytelling, interviews, and presentations.

MUSIC (MU) — Cultural & Multimedia Connections
1.1.5.Cn10 — Connect music to cultural and historical contexts
Students explore:
® state songs
® music connected to state history or cultural groups
® how music is used in documentaries or informational videos
1.1.5.Re7 — Perceive and analyze music
Students analyze music used in multimedia soutrces about their state.
1.1.5.Cr1 — Generate musical ideas
Students create simple sound cues or background music for their state presentations.

DANCE (DA) — Movement & Communication Connections
1.1.5.Cr1 — Generate movement ideas
Students create movement sequences representing:
® cxploration
® scarching for information
® state symbols or landmarks
1.1.5.Pr5 — Refine movement techniques
Students refine movement used in presentations or dramatizations.
1.1.5.Cn10 — Connect dance to cultural contexts
Students explore traditional or cultural dances connected to their state’s history.

Assessments:
Benchmark

Linkit

T'CI Unit Pre Tests
Formative Assessments
T'CI Lesson Assessments

Community Cleanup Vocabulary Game
Cosmic Squares Lesson Review Game

Summative Assessments



https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge

TCI Unit Inquiry Project: About my State

How can I use inquiry to learn about my state?

TCI Storyline:

The internet, modern computers, and smartphones have made inquiry a lot easier these days. When your grandparents were in school,
learning about state history meant reading thick textbooks, taking a trip to the library, or interviewing experts. Today, it can be as simple as
typing in a search field in a browser. While powerful, it can also be dizzying. There is so much information available quickly, you have to
consider: What sources can you trust? Where is the best place to get information? What can you do with the information once you find it?

Alternate Assessments

With assistance make a poster, a digital presentation, or a video and share your presentation with your classmates or with adults in the
community.

Materials and Resources:

TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER
Google Suite, iCivics, Local events, Epic leveled social studies readers

Al for lowering lexile levels for reading prompts

Primary and Secondary Resources
TCI

Library of Congress

CommonlLit

I Civies

NEH-FEdsitement

Smithsonian's History Fxplorer
SHEG: www.inquiryoroup.oro

2026 Revised Career Awareness, Life Literacies and Key Skills
9.1 Career Readiness

Career Exploration

9.1.CE.3-5.1

Students learn why certain careers (historians, researchers, journalists, librarians) require strong inquiry and research skills.
9.1.CE.3-5.2

Students identify how their own interests/strengths align with inquiry-based careers.



https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org

Career Navigation

9.1.CN.3-5.1

Students explore safe and responsible behaviors when using digital tools for research.

9.1.CN.3-5.2

Students research roles in their community that rely on accurate information (local government, tourism, education).
9.1.CN.3-5.3

Students participate in discussions about how people use information to make decisions.

9.2 Personal Financial Literacy

Even though this unit is not finance-focused, several standards connect through evaluating sources, making informed decisions, and understanding
how information influences choices.

Earning & Spending

9.2.E8.3-5.6

Students analyze how advertising and online content influence decisions — a perfect match for evaluating trustworthy sources.
9.2.E8.3-5.7

Students consider how informed decision-making supports personal well-being.

Financial Protections

9.2.FP3-5.3

Students identify organizations that protect consumers — connected to evaluating credible sources.
9.2.FP3-5.6

Students learn about risks of misinformation and how to protect themselves online.

9.3 Information Literacy (Strongest Alignment)

This is the core of the unit. Every standard in this strand aligns directly.

Information Need

9.3.IN.3-5.1

Students identify what information they need to answer inquiry questions about their state.
9.3.IN.3-5.2

Students compare what they already know to new information they find.

9.3IN.3-5.3

Students develop research questions about their state’s history, geography, culture, and government.
Information Identification & Evaluation

9.3.1E.3-5.1

Students use digital tools, maps, websites, and texts to locate information about their state.
9.31E.3-5.2

Students determine whether they need more information to answer their inquiry questions.
9.3.1E.3-5.3

Students practice safe, responsible, and ethical online research.




Information Use

9.3.1U.3-5.1

Students use multiple sources to explain what they learned about their state.
9.3.1U.3-5.2

Students cite sources when presenting their findings.

Information Creation & Distribution

9.3.CD.3-5.1

Students create presentations, reports, or digital products to share what they learned.
9.3.CD.3-5.2

Students cite soutces in their final products.

9.3.CD.3-5.4

Students revise their work as they gather more information.

9.4 Key Competencies & Skills

Key Competencies

9.4KC.3-5.1

Students collaborate to research, evaluate sources, and share findings.

9.4KC.3-5.2

Students set goals and persist through the inquiry process.

Critical Awarenesses

9.4.CA3-5.1

Students explore how people use and protect shared information resources (libraries, archives, digital databases).
9.4.CA.3-5.2

Students investigate how culture and community shape the stories told about their state.
Key Skills

9.4.KS.3-5.1

Students communicate their findings clearly in writing, speaking, or multimedia.
9.4K8.3-5.2

Students organize notes, sources, and research materials effectively.

NJSLS Social Studies Standards 2020:
4.DQAPL1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the

human experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build
understanding of the past, present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies.
4.GAES.1 Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective
practice requires evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of

information, and corroborating evidence across sources. Discerning opinion from fact and interpreting the significance of information requires




thinking critically about ourselves and the world.

4.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and
what may be missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives
builds understanding about the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in
empathizing with other individuals and groups of people; quantitative and qualitative information provides insights into specific people, places, and
events, as well as national, regional, and global trends.

4. DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases,
application of analysis skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing
claims based on factual evidence, valid reasoning, and a respect for human rights.

4 PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments
contain claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings
and engaging in civil discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry.

4 EICDA.1 .Assessing and refining conclusions through metacognition, further research, and deliberative discussions with diverse perspectives
sharpens the conclusions and improves thinking as a vital part of the process of sensemaking. Responsible citizenship requires respectfully listening to
and critiquing claims by analyzing the evidence and reasoning supporting them. Listening to and understanding contrary views can deepen learning
and lay the groundwork for seeking consensus.

4. TTIA.1 .After thoroughly investigating questions, taking informed action means building consensus about possible actions and planning strategically
to implement change. Democracy requires citizens to practice discussion, negotiation, coalition-seeking, and peaceful conflict resolution. When
appropriate, taking informed action involves creating and/or implementing action plans designed to solve problems and create positive change.
6.1.5.CivicsPI.1:.Describe ways in which people benefit from and are challenged by working together, including through government, workplaces,
voluntary organizations, and families.

6.1.5.CivicsPI.2: Investigate different ways individuals participate in government (e.g., voters, jurors, taxpayers).

6.1.5.CivicsPI.3:. Explain how the United States functions as a representative democracy and describe the roles of elected representatives and how
they interact with citizens at local, state, and national levels.

6.1.5.CivicsPI.4:.Describe the services our government provides the people in the community, state and across the United States.

6.1.5.CivicsPL5:. Explain how government functions at the local, county, and state level.

6.1.5.CivicsPL.6:. Distinguish the roles and responsibilities of the three branches of the national government.

6.1.5.CivicsP1.7:. Explain how national and state governments share power in the federal system of government.

6.1.5.CivicsPL.8:.Describe how the United States Constitution defines and limits the power of government.

6.1.5.CivicsPD.1:.Describe the roles of elected representatives and explain how individuals at local, state, and national levels can interact with them.
6.1.5.CivicsPD.2:.Explain how individuals can initiate and/or influence local, state, or national public policymaking (e.g,, petitions, proposing laws,
contacting elected officials).




6.1.5.CivicsPD.4:.Compare the qualifications of candidates running for local, state, or national public office with the responsibilities of the position.
6.1.5.Civic. DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and
national government (e.g,, fairness, equality, common good).

6.1.5.CivicsDP.2:.Compare and contrast responses of individuals and groups, past and present, to violations of fundamental rights (e.g., fairness, civil
rights, human rights).

0.1.5.CivicsPR.1:.Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society.
6.1.5.CivicsPR.2:.Describe the process by which immigrants can become United States citizens.

6.1.5.CivicsPR.3:.Evaluate school and community rules, laws and/or policies and determine if they meet their intended purpose.

Unit 7 - Lesson 16 - The Economy of Your State

Unit 7 - Lesson 17 - The Government of Your State

6.1.5.CivicsPR.4:.Explain how policies are developed to address public problems.

6.1.5.CivicsHR.1: Describe how fundamental rights guaranteed by the United States Constitution and the Bill of Rights contribute to the
improvement of American democracy (i.e., freedom of expression, freedom of religion, freedom of the press, freedom of assembly, freedom of
petition, the right to vote, and the right to due process).

6.1.5.CivicsHR.2:.Research and cite evidence for how the actions of Dr. Martin Luther King, Jr. and other historical civil rights leaders served as
catalysts for social change, inspired social activism in subsequent generations.

6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of
their community and country.

6.1.5.CivicsCM.2:.Use evidence from multiple sources to construct a claim about how self-discipline and civility contribute to the common good.
6.1.5.CivicsCM.3:.Identify the types of behaviors that promote collaboration and problem solving with others who have ditferent perspectives.
6.1.5.CivicsCM.4:. Examine the responsibilities of differing positions of authority and identify criteria that are likely to make leaders qualified for those
positions.

6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation.
6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to
understand the concept of regionalism.

6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in
different regions of New Jersey and the United States.

6.1.5.GeoPP4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that
might attract individuals to that space.

6.1.5.GeoPP.5:.Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western
Hemisphere.

06.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their




experiences differed.

6.1.5.GeoSV.1:.1dentify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a
community, to determine the shortest route from one town to another town, to compare the number of people living at two or more locations).
6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other
countries.

6.1.5.GeoSV.3:. Demonstrate how to use digital geographic tools, maps and globes to measure distances and determine time zones, and locations
using latitude and longitude.

6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States
and the world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS).

6.1.5.GeoHE.1:.Use a variety of sources from multiple perspectives, including aerial photographs or satellite images to describe how human activity
has impacted the physical environment during different periods of time in New Jersey and the United States.

6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g,, energy,
transportation, communications).

6.1.5.GeoGlL.3:.Use geographic tools to determine factors that impacted emigration, settlement patterns, and regional identities of the US colonies.
6.1.5.GeoGl.4:. Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas.
6.1.5.EconET.1:Identify positive and negative incentives that influence the decisions people make.

6.1.5.EconET.2:.Use quantitative data to engage in cost benefit analyses of decisions that impact the individual and/or community.
6.1.5.EconET.3:.Explain how scarcity and choice influence decisions made by individuals, communities, and nations.

6.1.5.EconEM.1:.Explain why individuals and businesses specialize and trade.

6.1.5.EconEM.2:.Identify examples of the variety of resources that are used to produce goods and services (i.e., human capital, physical capital,
natural resources).

6.1.5.EconEM.3:.Describe how supply and demand influence price and output of products.

6.1.5.EconEM.4:.Compare different regions of New Jersey to determine the role that geography, natural resources, climate, transportation,
technology, and/or the labor force play in economic opportunities.

6.1.5.EconEM.5:. Explain why individuals and societies trade, how trade functions, and the role of trade.

6.1.5.EconNM.1:.Explain the ways in which the government pays for the goods and services it provides.

6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic
opportunities.

6.1.5.EconNM.3:.Describe how the development of different transportation systems impacted the economies of New Jersey and the United States.
6.1.5.EconNM.5:.Explain how the availability of private and public goods and services is influenced by the government and the global economy.
6.1.5.EconNM.6:. Examine the qualities of entrepreneurs in a capitalistic society.

6.1.5.EconNM.7:.Describe the role and relationship among households, businesses, laborers, and governments within the economic system.




6.1.5.EconGE.2:Illustrate how production, distribution, and consumption of goods and services are interrelated and are affected by the global
market and events in the world community.

6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently.

6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United
States.

6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time.

6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native
American groups had on government structures.

6.1.5.HistoryCC.12:.Determine the roles of religious freedom and participatory government in various North American colonies.
6.1.5.HistoryCC.14:.Compare the practice of slavery and indentured servitude in Colonial labor systems.

6.1.5.HistoryCC.15:.Analyze key historical documents to determine the role they played in past and present-day government and citizenship (i.e., the
Mayflower Compact, the Declaration of Independence, the United States Constitution, the Bill of Rights).

6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from
multiple perspectives to describe the challenges they encountered.

6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups.
6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events.

6.1.5.HistoryUP.6:. Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual
perspectives.

6.1.5.HistorySE.1:. Examine multiple accounts of early European explorations of North America including major land and water routes, reasons for
exploration, and the impact the exploration had.

6.3.5.CivicsPD.3:.Propose a solution to a local issue after considering evidence and the perspectives of different groups, including community
members and local officials.

6.1.5.CivicsP1.9:.Research and compare the differences and similarities between the United States and other nations' governments, customs, and laws.

6.1.5.CivicsPI.9:.Research and compare the differences and similarities between the United States and other nations' governments, customs, and laws.

Accommodations and Modifications:
Specific for this unit of instruction
Bl Accommodations and Modifications Your State

B Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student



https://docs.google.com/document/d/1sxzpK8u8xQXFwgR37i1ay4zF1Qd33trj5krK6hpEF1k/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing
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