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Philosophy 
 
Social Studies is the integrated study of the social sciences and humanities in order to promote civic 
competence, patriotism, and the values of our American heritage.   A well- articulated K-8 Social 
Studies program should include a coordinated, systematic study of civics, U.S. and World History, 
economics, geography, and cultures of the past and present. 
 
Our vision as educators is to provide solid content, student-centered instructional methods, and 
varied assessment.   This will include research- based strategies and teacher- designed classroom 
activities fostering critical thinking.  Our democratic society is one of continuity and change, 
diversity and commonality, adversity and opportunity. Such a society needs knowledgeable, 
thoughtful, and ethical participation by its citizens in an effort to promote the common good and 
increase the general welfare of its citizens.  
 

 



Social Studies Practices  
Practice Description 

1.​ Developing 
Questions and 
Planning 
Inquiry 

Developing insightful questions and planning effective inquiry involves identifying the purposes of 
different questions to understand the human experience, which requires addressing real world 
issues. Inquiries incorporating questions from various social science disciplines build understanding 
of the past, present and future; these inquiries investigate the complexity and diversity of 
individuals, groups, and societies. 

2.​ Gathering and 
Evaluating 
Sources 

Finding, evaluating and organizing information and evidence from multiple sources and 
perspectives are the core of inquiry.  Effective practice requires evaluating the credibility of primary 
and secondary sources, assessing the reliability of information, analyzing the context of 
information, and corroborating evidence across sources. Discerning opinion from fact and 
interpreting the significance of information requires thinking critically about ourselves and the 
world. 

3.​ Seeking 
Diverse 
Perspectives 

Making sense of research findings requires thinking about what information is included, whether 
the information answers the question, and what may be missing, often resulting in the need to 
complete additional research. Developing an understanding of our own and others’ perspectives 
builds understanding about the complexity of each person and the diversity in the world. Exploring 
diverse perspectives assists students in empathizing with other individuals and groups of people; 
quantitative and qualitative information provides insights into specific people, places, and events, as 
well as national, regional, and global trends. 

4.​ Developing 
Claims and 
Using 
Evidence 

Developing claims requires careful consideration of evidence, logical organization of information, 
self-awareness about biases, application of analysis skills, and a willingness to revise conclusions 
based on the strength of evidence. Using evidence responsibly means developing claims based on 
factual evidence, valid reasoning, and a respect for human rights. 

5.​ Presenting 
Arguments and 
Explanations 

Using a variety of formats designed for a purpose and an authentic audience forms the basis for 
clear communication. Strong arguments contain claims with organized evidence and valid 
reasoning that respects the diversity of the world and the dignity of each person. Writing findings 
and engaging in civil discussion with an audience provides a key step in the process of thinking 
critically about conclusions and continued inquiry. 

6.​ Engaging in 
Civil Discourse 
and Critiquing 
Conclusions 

Assessing and refining conclusions through metacognition, further research, and deliberative 
discussions with diverse perspectives sharpens the conclusions and improves thinking as a vital 
part of the process of sensemaking. Responsible citizenship requires respectfully listening to and 
critiquing claims by analyzing the evidence and reasoning supporting them. Listening to and 
understanding contrary views can deepen learning and lay the groundwork for seeking consensus. 

7.​ Taking 
Informed 
Action 

After thoroughly investigating questions, taking informed action means building consensus about 
possible actions and planning strategically to implement change. Democracy requires citizens to 
practice discussion, negotiation, coalition- seeking, and peaceful conflict resolution. When 
appropriate, taking informed action involves creating and/or implementing action plans designed 
to solve problems and create positive change. 

 



 
Standards in Action 

 

The regional districts believe in offering an interdisciplinary approach to teaching and learning 
because students are able to make connections and relationships by bringing together separate 
content disciplines, skills and knowledge around common themes, issues, or problems.  The NJ 
Department of Education mandates the following be identified as areas of study beneficial to 
integration into all grade levels and content areas.  
 
Please click the hyperlink for further information on each area:  

Career Readiness, Life Literacies, and Key Skills​
Climate Change Education​
Contributions of Disabled and LGBT Individuals​
Holocaust Education ​
Amistad Commission​
Social and Emotional Learning ​
Diversity, Equity and Inclusion ​
Asian American Pacific Islander  

 

Types of Assessments 
Students will be assessed across the units and year in a variety of ways. The link below indicates 
resources for developing assessments and general examples of assessments that teachers may utilize 
across all of the content areas.  
 
Formative, Summative, Alternative, and Benchmark Assessment 
 

https://docs.google.com/document/d/1dL7WMl329LHB2-AnnBqiUFDybl9rxCljsrty9XcGH_w/edit?usp=sharing
https://docs.google.com/document/d/1K_nmSpSDdq1fQt0dVA_czjrW8gqUrV19mOShwlSOoGQ/edit?usp=sharing
https://docs.google.com/document/d/1ACzNC3jC19aSaVVLnvDUXaCpKVkEK3BXk7CvfDfvp_k/edit?usp=sharing
https://docs.google.com/document/d/174uzG47H7iMpLf-poH8y1puFrjJcyHf1VauVr8G4dUs/edit?usp=sharing
https://docs.google.com/document/d/1jpoxCNHNkO92LlnF9SYE5PVKOdnUVrE9IH5R_5__yh8/edit?usp=sharing
https://docs.google.com/document/d/1M5tyww4wGziIphGQ05McWydxgf_JIPibxwoGmY33eGU/edit?usp=sharing
https://docs.google.com/document/d/1YaZ-sC1t8-d5JDxo2MoK6NfXdiFm9Gq1dgaRA-_xTMQ/edit?usp=sharing
https://docs.google.com/document/d/1NwL8a_6164xA2hhn4ZLNQVQX6dGXmNpBRrNSpa9WQr8/edit?usp=sharing
https://docs.google.com/document/d/1fJ-J6Kbgw_ml8ijfqf3WNn-WznPaCuMJQ4BY0OE9dgo/edit?usp=sharing


All Grades Units of Instruction  
Unit Title: 3rd - 5th School Advocacy and Service  

Pacing: to be determined based on advocacy  

Unit Description/Overview/Expectation:  
Advocacy and Service projects provide an opportunity for the students to have a positive impact on the lives of self and others. The Social Studies 
curriculum includes standards connected to climate change to address advocacy and service and active citizenship. School service projects are 
completed throughout the school year through activities which will be developed based on each classroom’s students interests and additional 
connections through Science and English Language Arts.  

Interdisciplinary Connections  
Grade 3 Science Standards 
3-ESS3-1 — Earth & Human Activity 
Make a claim about the merit of a design solution that reduces the impacts of a weather‑related hazard.   
Connection: Students evaluate or design solutions for climate‑related community issues (flooding, heat, storms). 
3-LS4-4 — Biological Evolution: Unity & Diversity 
Make a claim about how human activities can affect the environment.   
Connection: Students examine how community actions impact local ecosystems. 
3-5-ETS1-1 — Engineering Design 
Define a simple design problem reflecting a need or want that includes criteria for success and constraints.   
Connection: Students identify a community need and design a service project. 
3-5-ETS1-2 — Engineering Design 
Generate and compare multiple possible solutions to a problem.   
Connection: Students brainstorm and evaluate advocacy or service solutions. 
3-5-ETS1-3 — Engineering Design 
Plan and carry out fair tests in which variables are controlled.   
Connection: Students test environmental or community‑based solutions. 
 
Grade 4 Science Standards 
4-ESS3-1 — Earth & Human Activity 
Obtain and combine information to describe that energy and fuels are derived from natural resources and their uses affect the environment.   
Connection: Students explore how resource use impacts climate and communities. 
4-ESS3-2 — Earth & Human Activity 
Generate and compare solutions to reduce human impact on Earth’s systems.   
Connection: Students design service projects that reduce environmental impact. 



4-ESS2-2 — Earth’s Systems 
Analyze and interpret data from maps to describe patterns of Earth’s features.   
Connection: Students use maps to identify local environmental needs. 
4-LS1-1 / 4-LS1-2 — Structure & Function 
Construct arguments about how organisms survive in changing environments.   
Connection: Students explore how climate change affects living things. 
 
Grade 5 Science Standards 
5-ESS3-1 — Earth & Human Activity 
Obtain and combine information about ways communities protect Earth’s resources and environment.   
Connection: Students research and participate in community service projects. 
5-ESS2-1 — Earth’s Systems 
Develop a model to describe interactions among Earth’s systems.   
Connection: Students examine how climate, water, land, and human systems interact. 
5-ESS2-2 — Earth’s Systems 
Describe and graph amounts of saltwater and freshwater in various reservoirs.   
Connection: Students explore water conservation or watershed protection projects. 
5-PS3-1 — Energy 
Use models to describe how energy from the sun is used by plants.   
Connection: Students may explore school gardens, green spaces, or sustainability projects. 
5-LS2-1 — Ecosystems: Interactions, Energy, and Dynamics 
Develop a model to describe the movement of matter among plants, animals, decomposers, and the environment.   
Connection: Students explore composting, recycling, or food‑waste reduction. 
 
NJDOE Climate Change Education Standards (Grades 3–5) 
Climate Change: Science (K–12 Progression) 
3-5.CC.1   
Explain how climate change affects ecosystems, weather patterns, and human communities.   
Connection: Students identify climate‑related community needs. 
3-5.CC.2   
Analyze how human activities contribute to climate change.   
Connection: Students investigate local sources of emissions or waste. 
3-5.CC.3   
Evaluate solutions that reduce human impact on climate.   
Connection: Students design service projects that reduce environmental impact. 
Climate Change: Social & Emotional Learning 



3-5.CCSEL.1   
Identify emotions related to climate issues and develop strategies for action.   
Connection: Students channel concern into advocacy and service. 
Climate Change: Climate Justice & Equity 
3-5.CCJ.1   
Explain how climate change disproportionately affects certain communities.   
Connection: Students explore equity in access to resources and environmental protection. 
Climate Change: Active Citizenship 
3-5.CCAC.1   
Identify ways individuals and groups can take action to address climate change.   
Connection: Students plan and implement service projects. 
3-5.CCAC.2   
Participate in civic processes to support climate solutions.   
Connection: Students write letters, create campaigns, or collaborate with community partners. 
 
Grades 3–5 Computer Science Standards 
Computing Systems (CS) Students use digital tools to research issues, create advocacy materials, and collaborate. 
8.1.5.CS.1 Model how hardware and software work together as a system to accomplish tasks. 
Connection: Students use devices and apps to plan, design, and share service projects. 
8.1.5.CS.2 Explain how computing devices connect to form systems and networks. 
Connection: Students explore how digital communication supports advocacy and community action. 
 
Data & Analysis (DA) Students gather, analyze, and interpret data about community needs, climate issues, and service impact. 
8.1.5.DA.1 Collect and organize data in various formats. 
Connection: Students gather data about community needs or climate impacts. 
8.1.5.DA.2 Compare the accuracy of data collected from different sources. 
Connection: Students evaluate sources when researching issues. 
8.1.5.DA.3 Support a claim with data. 
Connection: Students justify their service project using evidence. 
8.1.5.DA.4 Use data to highlight or propose solutions to problems. 
Connection: Students analyze data to propose advocacy or service actions. 
 
Algorithms & Programming (AP) 
Students design step‑by‑step plans, create digital models, or code simple simulations related to service or climate issues. 
8.1.5.AP.1 Break down problems into smaller steps. 
Connection: Students break their service project into actionable tasks. 



8.1.5.AP.2 Create and test algorithms to solve problems. 
Connection: Students design and test processes for service activities (e.g., recycling systems, energy‑saving routines). 
8.1.5.AP.3 Create programs that use sequencing, events, loops, and conditionals. 
Connection: Students may code simple models or simulations related to climate or community issues. 
8.1.5.AP.4 Debug and improve programs. 
Connection: Students revise digital tools or models used in their advocacy work. 
 
Impacts of Computing (IC) 
8.2.5.IC.1 Model how computing tools can be used to solve problems. 
Connection: Students use technology to address community or climate issues. 
8.2.5.IC.2 Identify how computing has changed the world and improved lives. 
Connection: Students explore how technology supports advocacy, communication, and environmental action. 
8.2.5.IC.3 Analyze how computing can help or harm individuals and communities. 
Connection: Students consider ethical use of technology in service projects. 
8.2.5.IC.4 Explain how technology can be used to support collaboration. 
Connection: Students collaborate digitally to plan and implement service projects. 
 
Engineering Design (ED) 
Service projects often involve designing solutions to real‑world problems. 
8.2.5.ED.1 Identify and define a problem that reflects a need. 
Connection: Students identify a community or climate‑related need. 
8.2.5.ED.2 Generate and compare multiple solutions. 
Connection: Students brainstorm service project ideas. 
8.2.5.ED.3Plan and carry out a project using an engineering design process. 
Connection: Students design and implement their advocacy or service project. 
8.2.5.ED.4 Evaluate and improve solutions. 
Connection: Students reflect on the impact of their service and revise their approach. 

Benchmark/Formative Assessments:  
Pre Assess students knowledge of the advocacy project identified as the focus  
Identify, discuss and create actions for advocacy 
Understand and actively participate in the reduction of unfair or discriminatory acts 

Closing/Summative Assessments Task:  
Completion of advocacy project  



Materials and Resources:  
Dependent up on advocacy project  

Career Awareness, Life Literacies and Key Skills 
WRK.K-12.P.1 Act as a responsible and contributing community member and employee. 
WRK.K-12.Consider the environmental, social and economic impacts of decisions. 
WRK.K-12.P.4 Demonstrate creativity and innovation. 
WRK.K-12.P.5 Utilize critical thinking to make sense of problems and persevere in solving them. 
WRK.K-12.P.6 Model integrity, ethical leadership and effective management. 
WRK.K-12.P.8 Use technology to enhance productivity, increase collaboration and communicate effectively. 
WRK.K-12.P.9 Work productively in teams while using cultural/global competence. 
 
2026 Revised Career Awareness, Life Literacies and Key Skills 
9.1 Career Readiness (Grades 3–5) 
Career Exploration 
9.1.CE.3‑5.1 – Explain why some jobs require specific training. 

●​ Connection: Students explore roles in environmental work, community leadership, and service organizations. 
9.1.CE.3‑5.2 – Identify how personal interests and strengths align with various jobs and fields. 

●​ Connection: Students identify their strengths when choosing a service project. 
9.1.CE.3‑5.3 – Compare required and recommended credentials for different jobs. 

●​ Connection: Students examine roles in advocacy, public service, and environmental science. 
Career Navigation 
9.1.CN.3‑5.1 – Describe laws and rules that keep workers safe and ensure fair treatment. 

●​ Connection: Students learn how laws protect communities and the environment. 
9.1.CN.3‑5.2 – Research job opportunities in New Jersey’s key industries. 

●​ Connection: Students explore careers in sustainability, conservation, and community services. 
9.1.CN.3‑5.3 – Participate in community activities using personal skills and talents. 

●​ Connection: Students engage in service projects that benefit others. 
9.2 Personal Financial Literacy (Grades 3–5) 
Earning & Spending 
9.2.ES.3‑5.1 – Explain how job responsibilities and earnings impact life. 

●​ Connection: Students explore how community helpers and nonprofits support others. 
9.2.ES.3‑5.4 – Explain how income is divided between spending, saving, and contributing to community needs. 

●​ Connection: Students learn how donations and taxes support community programs. 
9.2.ES.3‑5.5 – Explain how circumstances affect a personal budget. 

●​ Connection: Students consider how families impacted by climate or community issues make choices. 
9.2.ES.3‑5.7 – Explain how individuals make thoughtful financial decisions. 



●​ Connection: Students plan service projects requiring budgeting or resource allocation. 
9.2.ES.3‑5.10 – Identify benefits and drawbacks of spending money locally. 

●​ Connection: Students explore how supporting local organizations strengthens communities. 
Building Wealth 
9.2.BW.3‑5.3 – Complete a personal budget. 

●​ Connection: Students may budget for a service project or fundraiser. 
9.3 Information Literacy (Grades 3–5) 
Information Need 
9.3.IN.3‑5.1 – Identify and prioritize information needed to address a prompt. 

●​ Connection: Students determine what they need to know about a community or climate issue. 
9.3.IN.3‑5.2 – Compare background knowledge to information needs. 

●​ Connection: Students reflect on what they already know about a problem. 
9.3.IN.3‑5.3 – Develop a research question and adjust the scope of inquiry. 

●​ Connection: Students create guiding questions for their advocacy project. 
Information Identification & Evaluation 
9.3.IE.3‑5.1 – Implement the steps of a research process to locate and evaluate sources. 

●​ Connection: Students research community needs, climate issues, or service opportunities. 
9.3.IE.3‑5.2 – Determine if more information is needed. 

●​ Connection: Students refine their understanding of the issue they’re addressing. 
9.3.IE.3‑5.3 – Demonstrate safe searching habits. 

●​ Connection: Students research responsibly when learning about community issues. 
Information Use 
9.3.IU.3‑5.1 – Use multiple sources of evidence to support a claim. 

●​ Connection: Students justify why their service project matters. 
9.3.IU.3‑5.2 – Cite information using an educator‑provided format. 

●​ Connection: Students cite sources in presentations or reports. 
Information Creation & Distribution 
9.3.CD.3‑5.1 – Create and distribute information appropriate for audience and purpose. 

●​ Connection: Students create posters, presentations, or campaigns. 
9.3.CD.3‑5.2 – Attribute original and paraphrased content. 

●​ Connection: Students credit sources in advocacy materials. 
9.3.CD.3‑5.3 – Explain consequences of using unverified information. 

●​ Connection: Students learn why accuracy matters in advocacy. 
9.3.CD.3‑5.4 – Reflect on accuracy of self‑created work. 

●​ Connection: Students revise their service project materials. 
9.4 Life Literacies & Key Skills (Grades 3–5) 
Key Competencies 
9.4.KC.3‑5.1 – Use positive social skills to support equitable collaboration. 

●​ Connection: Students work together on service projects. 



9.4.KC.3‑5.2 – Set goals, persist through challenges, and adapt behavior. 
●​ Connection: Students plan and carry out long‑term advocacy work. 

Critical Awarenesses 
9.4.CA.3‑5.1   
Delineate the distinguishing characteristics of common spaces and how to keep shared resources healthy.   

●​ Connection: Students explore environmental stewardship and community spaces. 
9.4.CA.3‑5.2   
Investigate local and global cultures and demonstrate understanding of diverse perspectives.   

●​ Connection: Students consider how issues affect different groups. 
Key Skills 
9.4.KS.3‑5.1 – Share ideas clearly with people who support learning or goals. 

●​ Connection: Students present their service project plans. 
9.4.KS.3‑5.2 – Plan, organize, and complete tasks using strategies for success. 

●​ Connection: Students manage the steps of their advocacy project. 

NJSLS Social Studies Standards 

Core Idea  Performance Expectations 

Human activities affect environmental characteristics of places or regions 
resulting in positive and negative impacts. 

6.3.5.GeoHE.1: Plan and participate in an advocacy project to inform 
others about the impact of climate change at the local or state level and 
propose possible solutions. 

In an interconnected world, increased collaboration is needed by 
individuals, groups, and nations to solve global issues. 

6.3.5.GeoGI.1: Use technology to collaborate with others who have 
different perspectives to examine global issues, including climate change 
and propose possible solutions. 

Accommodations and Modifications:   

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 

https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

Unit Title K – 4 Geography and Map Skills 

Transfer Goal:  Students will be increasingly able to independently use their learning to… 
●​ To identify with the world in spatial terms, and be able to identify and use basic map and geography skills. 

Rationale 
Content Statement 

CPI’s 
Students will be able to . . . 

To read and apply map skills helps us 
to understand geographical and spatial 
relationships. 
  

To read and apply map skills develops 
understanding and enables these skills to 
be integrated into all content areas. 

Read and Apply Map/Globe Skills 
 
5 Parts to a Map 

●​ Map key and symbols 
●​ Scale (identify and use) 
●​ Map title 
●​ Compass rose (cardinal and intermediate directions 
●​ Inset maps 
●​ Map grids 

 
Create a map 
 
Identify seven continents and five oceans  
 
Identify the four hemispheres equator, prime meridian lines of latitude (parallels) and longitude (meridians) 
 
United States Map Skills: 50 states, Major Rivers, Natural Boundaries, Regions, National Boundaries 

Essential Questions 
Students will keep considering… 

Enduring Understanding 
Students will understand that … 



How do map skills help us to understand geographical and spatial 
relationships? 

Map skills help us recognize the many characteristics and features of the 
world. 

Grade K 
1.​ How do you identify land and water on a map or/and globe? 

Grade K 
1.​ Land and water are identified by color on a map/globe. 

Grade 1 
1.​ How do you read a map/globe (compass rose, cardinal directions, 

simple map key, symbols)? How do you apply map/globe skills? 
(compass rose, cardinal directions, simple map key, symbols) 

2.​ How do you make a map? (title, key, compass rose) 
3.​ What are the seven continents and five oceans? And where ore 

they on a map/globe? 
4.​ Where is the United States on a map? Where is New Jersey on a 

map? 

Grade 1 
1.​ A map has parts that help us read and use a map. 
2.​ A map is made of parts (title, key, compass rose) 
3.​  Identify the seven continents and the 5 oceans on a map/globe 
4.​ Identify the United States map/globe. Identify New Jersey on a map. 

Grade 2 
1.​ How do you read a map/globe (compass rose, cardinal directions, 

simple map key, symbols, scale, and map grids)?  How do you 
apply map/globe skills? (compass rose, cardinal directions, simple 
map key, symbols, map grids) 

2.​ How do you make a map that demonstrates spatial awareness? 
(title, key, compass rose, map grids) 

3.​  Where is the United States on a map? Where is New Jersey on a 
map? Where is Sussex County? Where is my town? 

Grade 2 
1.​  A map has parts that help us read and use a map. (title, key, 

compass rose, scale, map grids) 
2.​ A map is made of parts and recognizes size and distance (title, key, 

compass rose, map grids. 
3.​  Locate and label the United States on a map/globe. Locate and 

label New Jersey on a map. Locate and label Sussex County on a 
map. Locate and label my town on a map. 



Grade 3 
1.​ How do you read a map/globe (compass rose, cardinal and 

intermediate directions, map key, symbols, scale, map grids and inset 
maps)? 

2.​ How do you apply map/globe skills? (Compass rose, cardinal 
directions, cardinal intermediate directions, map key, symbols, scale, 
and inset maps)? How do you make a map that demonstrates spatial 
awareness? (title, compass rose, map key, scale) 

3.​  Why are the four hemispheres important in identifying the 
continents and oceans? 

4.​ How do we identify the four hemispheres? (equator and prime 
meridian) 

Grade 3 
1.​ A map has parts that help us read and use a map. (title, key, compass 

rose, scale, inset map, map grids, cardinal and intermediate 
directions) 

2.​ A map is made of parts and recognizes size and distance (title, key, 
compass rose, map key, scale, map grids, cardinal and intermediate 
directions) 

3.​ The earth is made up of four hemispheres defined by the prime 
meridian and the equator. 

4.​ Locate and identify the prime meridian and equator on a 
globe/map. Locate and identify the four hemispheres on a 
map/globe. Identify where the continents and oceans lie in relation 
to the four hemispheres. 

Grade 4 
1.​ How do you read a complex map/globe (compass rose, cardinal 

directions, cardinal and intermediate directions, map key, symbols, 
scale, and inset maps)? 

2.​ How do you make a complex map that demonstrates complex 
spatial awareness? (title, compass rose, map key, scale) 

3.​ How do the continents and oceans show relationship to 
coordinates (absolute and relative location, equator and prime 
meridian, lines of latitude and longitude) 

4.​ Why do geographers use absolute and relative location, equator 
and prime meridian, and lines of latitude and longitude? 

5.​ How is New Jersey divided geographically and politically 
6.​ How does New Jersey compare in relationship to other US States 

using various types of map? 

Grade 4 
1.​ A complex map has multiple symbols and a variety of features 
2.​ A complex map has multiple symbols and a variety of features to 

apply and understand. A complex map is made of multiple symbols 
and various features and explains location and spatial relationships. 

3.​ Continents and oceans show relationships in terms of: absolute and 
relative location, equator and prime meridian, lines of latitude and 
longitude. 

4.​ Geographers use absolute and relative location, equator and prime 
meridian, and lines of latitude and longitude to identify various 
places on the earth. 

5.​ New Jersey is divided into regions and counties using natural 
boundaries and/or state boundaries. 

6.​ Maps can illustrate how New Jersey compares to other states: 
culturally, economically, geographically, and historically. 



3rd Grade Units of Instruction  
 

Unit: Community and Beyond: Geography  

Pacing: 10 - 20 days  

Unit Description/Overview/Expectation:  
How can you use geography skills to solve problems? 
Storyline: 
This photograph was taken in New Jersey. You’re looking at the back side of a famous U.S. monument, the Statue of Liberty. The photo was taken in the 1970s, when 
this area was an abandoned railyard. Today, Liberty State Park is here, and it looks much better! 

 

Interdisciplinary Connections  
Math  
Measurement & Data (MD) 
3.MD.A.1 

Tell and write time to the nearest minute and measure time intervals; solve word problems involving elapsed time. 
Connection: Students compare the 1970s to today and calculate elapsed time between historical events. 

3.MD.A.2 
Measure and estimate liquid volumes and masses of objects using standard units. 
Connection: Useful when discussing environmental cleanup, pollution, or water systems in the park. 

3.MD.B.3 
Draw scaled picture graphs and bar graphs to represent data; solve problems using information in the graphs. 
Connection: Students graph changes in land use, visitors to the park, or types of land cover. 

3.MD.B.4 
Generate measurement data and create line plots. 
Connection: Students measure distances on maps or track changes over time. 

3.MD.C.5 



Recognize area as an attribute of plane figures. 
Connection: Students compare the area of the abandoned railyard vs. the area of Liberty State Park today. 

3.MD.C.6 
Measure areas by counting unit squares. 
Connection: Students calculate the area of different park sections using grid maps. 

3.MD.C.7 
Relate area to multiplication and addition. 
Connection: Students determine how much land was repurposed or restored. 

3.MD.D.8 
Solve real‑world problems involving perimeter. 
Connection: Students calculate the perimeter of park sections, walking paths, or fenced areas. 

2. Geometry (G) 
Geometry connects strongly to map reading, land shapes, and spatial reasoning. 

3.G.A.1 
Understand shapes and their attributes. 
Connection: Students identify shapes in maps (rectangular fields, triangular sections, etc.). 

3.G.A.2 
Partition shapes into equal areas and express the area as a unit fraction. 
Connection: Students divide the park into zones (recreation, conservation, waterfront) and analyze land use. 

Operations & Algebraic Thinking (OA) 
3.OA.A.3 

Use multiplication and division to solve real‑world problems. 
Connection: Students calculate groups of objects (trees planted, benches, train tracks removed). 

3.OA.D.8 
Solve two‑step word problems using the four operations. 
Connection: Students solve multi‑step problems about land restoration, visitor numbers, or distances. 

Number & Operations in Base Ten (NBT) 
3.NBT.A.2 

Fluently add and subtract within 1000. 
Connection: Students compare population changes, distances, or years. 

3.NBT.A.3 
Multiply one‑digit numbers by multiples of 10. 
Connection: Students work with scaled maps (e.g., 1 inch = 10 miles). 
 

English Language Arts  
Reading Informational Text (RI) 



●​ RI.3.1 – Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for answers. 
●​ RI.3.2 – Determine the main idea of a text; recount key details and explain how they support the main idea. 
●​ RI.3.3 – Describe the relationship between a series of historical events, scientific ideas, or steps in technical procedures. 
●​ RI.3.4 – Determine the meaning of general academic and domain‑specific words and phrases. 
●​ RI.3.5 – Use text features and search tools to locate information relevant to a topic. 
●​ RI.3.6 – Distinguish one’s own point of view from that of the author. 
●​ RI.3.7 – Use information gained from illustrations (maps, photographs) and the words in a text to demonstrate understanding. 
●​ RI.3.8 – Describe the logical connection between particular sentences and paragraphs. 
●​ RI.3.9 – Compare and contrast the most important points and key details presented in two texts on the same topic. 
●​ RI.3.10 – Read and comprehend informational texts at grade level. 

Reading Literature (RL) 
●​ RL.3.1 – Ask and answer questions, referring explicitly to the text. 
●​ RL.3.2 – Recount stories and determine the central message. 
●​ RL.3.3 – Describe characters and explain how their actions contribute to the sequence of events. 
●​ RL.3.4 – Determine the meaning of words and phrases as they are used in a text. 
●​ RL.3.7 – Explain how illustrations contribute to the meaning of a story. 
●​ RL.3.9 – Compare and contrast themes, settings, and plots of stories. 

Writing (W) 
●​ W.3.1 – Write opinion pieces supporting a point of view with reasons. 
●​ W.3.2 – Write informative/explanatory texts to examine a topic and convey ideas clearly. 
●​ W.3.3 – Write narratives to develop real or imagined experiences. 
●​ W.3.4 – Produce writing appropriate to task and purpose. 
●​ W.3.5 – With guidance, develop and strengthen writing through planning, revising, and editing. 
●​ W.3.6 – Use technology to produce and publish writing. 
●​ W.3.7 – Conduct short research projects that build knowledge about a topic. 
●​ W.3.8 – Recall information from experiences or gather information from print/digital sources. 
●​ W.3.10 – Write routinely for a range of tasks and purposes. 

Speaking & Listening (SL) 
●​ SL.3.1 – Engage effectively in collaborative discussions. 
●​ SL.3.2 – Determine the main ideas and supporting details of information presented visually or orally. 
●​ SL.3.3 – Ask and answer questions about information from a speaker. 
●​ SL.3.4 – Report on a topic or text with appropriate facts and details. 
●​ SL.3.5 – Create audio recordings or visual displays to clarify ideas. 
●​ SL.3.6 – Speak in complete sentences appropriate to task and situation. 



Language (L) 
●​ L.3.1 – Demonstrate command of grammar and usage. 
●​ L.3.2 – Demonstrate command of capitalization, punctuation, and spelling. 
●​ L.3.3 – Use knowledge of language and its conventions. 
●​ L.3.4 – Determine or clarify the meaning of unknown words. 
●​ L.3.5 – Demonstrate understanding of figurative language and word relationships. 
●​ L.3.6 – Acquire and use grade‑appropriate academic and domain‑specific vocabulary. 

Benchmark 
Linkit 
TCI Unit Pre Tests  
 
Formative Assessments 
TCI Lesson Assessments  
Community Cleanup Vocabulary Game 
Cosmic Squares Lesson Review Game 
 
Summative Assessment 
TCI Unit Inquiry Project:  

How can you use geography skills to solve problems? 
Gather and evaluate additional sources to answer the Unit Compelling Question: How can you use geography skills to solve problems? 
Research Liberty State Park in New Jersey. Find out when it was built and why. Find out what it looks like today. How did people use geography skills to 
solve a problem? 

 
Alternate Assessments    

For the above inquiry project with support from adults and peers, create a digital presentation, or a video to share with your classmates or with adults in the 
community.  

Materials and Resources: 
TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 

https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge


Library of Congress  
CommonLit  
I Civics  
NEH-Edsitement 
Smithsonian's History Explorer 
SHEG: www.inquirygroup.org 

Career Awareness, Life Literacies and Key Skills 
WRK.K-12.P.1 Act as a responsible and contributing community member and employee. 
WRK.K-12.Consider the environmental, social and economic impacts of decisions. 
WRK.K-12.P.4 Demonstrate creativity and innovation. 
WRK.K-12.P.5 Utilize critical thinking to make sense of problems and persevere in solving them. 
WRK.K-12.P.6 Model integrity, ethical leadership and effective management. 
WRK.K-12.P.8 Use technology to enhance productivity, increase collaboration and communicate effectively. 
WRK.K-12.P.9 Work productively in teams while using cultural/global competence. 
 
2026 Career Awareness, Life Literacies and Key Skills 
Career Readiness (9.1) Career Exploration 

●​ 9.1.CE.3-5.1 – Explain the reasons why some jobs and careers require specific training, skills and certifications. 
●​ 9.1.CE.3-5.2 – Identify how personal interests and strengths align with various jobs and career fields. 
●​ 9.1.CE.3-5.3 – Examine and compare the required and recommended credentials associated with various career fields and jobs. 

Career Navigation 
●​ 9.1.CN.3-5.1 – Describe basic laws and rules that help keep workers safe and ensure fair treatment. 
●​ 9.1.CN.3-5.2 – Research job opportunities in New Jersey’s key industries to assess local and regional labor market demands. 

○​ “Research job opportunities in New Jersey’s key industries…” 
●​ 9.1.CN.3-5.3 – Participate in community activities by leveraging skills and talents in roles aligned with career interests. 

Personal Financial Literacy (9.2) 
Earning and Spending 

●​ 9.2.ES.3-5.1 – Explain the impact of job responsibilities, schedules, and earnings on life outside of work. 
●​ 9.2.ES.3-5.2 – Describe different types of jobs and how earnings vary. 
●​ 9.2.ES.3-5.3 – Identify the reasons for starting a business. 

9.2.ES.3-5.4 – Describe how earned income is divided between spending, saving, and taxes. 
●​ 9.2.ES.3-5.5 – Explain how different circumstances affect a personal budget. 

https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
http://www.inquirygroup.org


●​ 9.2.ES.3-5.6 – Explain how internal and external attitudes influence financial decisions. 
●​ 9.2.ES.3-5.7 – Explain how individuals can make thoughtful financial decisions. 
●​ 9.2.ES.3-5.8 – Identify and apply smart shopping strategies. 
●​ 9.2.ES.3-5.9 – Identify additional costs associated with different types of spending. 
●​ 9.2.ES.3-5.10 – Identify the potential benefits and drawbacks to spending money locally. 
●​ 9.2.ES.3-5.11 – Trace the life cycle of a product and consider where materials remain after use. 

Building Wealth 
●​ 9.2.BW.3-5.1 – Compare and contrast different payment methods. 
●​ 9.2.BW.3-5.2 – Explain how banks help people save, borrow, and manage money. 
●​ 9.2.BW.3-5.3 – Complete a personal budget and reflect on habits. 
●​ 9.2.BW.3-5.4 – Identify similarities and differences between saving and investing. 

Financial Protections 
●​ 9.2.FP.3-5.1 – Describe expectations and consequences of borrowing money. 
●​ 9.2.FP.3-5.2 – Explain that credit allows borrowing now and paying later. 
●​ 9.2.FP.3-5.3 – Identify organizations that help protect consumers. 
●​ 9.2.FP.3-5.4 – Explain why borrowing involves record‑keeping and integrity. 
●​ 9.2.FP.3-5.5 – Identify reasons individuals borrow money for education/training. 
●​ 9.2.FP.3-5.6 – Identify common types of insurance and the risks they protect against. 
●​ 9.2.FP.3-5.7 – Explain how insurance helps people recover from unexpected events. 
●​ 9.2.FP.3-5.8 – Determine safe and unsafe shopping transactions. 

Information Literacy (9.3) 
Information Need 
9.3.IN.3-5.1 – Identify and prioritize information required to address a prompt or task. 

●​ 9.3.IN.3-5.2 – Compare background knowledge to information requirements and identify what more is needed. 
●​ 9.3.IN.3-5.3 – Develop a research question, conduct an investigation, and adjust the scope. 

Information Identification & Evaluation 
9.3.IE.3-5.1 – Implement a research process to locate and evaluate sources. 

●​ 9.3.IE.3-5.2 – Determine if more information is needed. 
●​ 9.3.IE.3-5.3 – Demonstrate safe searching habits. 

Information Use 
9.3.IU.3-5.1 – Use multiple sources of evidence to support a claim or position. 

●​ 9.3.IU.3-5.2 – Cite information using an educator-provided format. 
Information Creation & Distribution 

●​ 9.3.CD.3-5.1 – Create and distribute information appropriate for audience and purpose. 
●​ 9.3.CD.3-5.2 – Attribute original, paraphrased, and copied content. 



●​ 9.3.CD.3-5.3 – Explain consequences of using unverified information. 
●​ 9.3.CD.3-5.4 – Reflect on usefulness and accuracy of self-created work. 

Key Competencies & Skills (9.4) 
●​ 9.4.KC.3-5.1 – Use positive social skills to build group norms and collaborate. 
●​ 9.4.KC.3-5.2 – Set basic goals, persist through challenges, and adapt behavior. 

Critical Awarenesses 
9.4.CA.3-5.1 – Describe characteristics of common spaces and how to keep shared resources healthy. 

●​ 9.4.CA.3-5.2 – Investigate local and global cultures and demonstrate understanding. 
Key Skills 

●​ 9.4.KS.3-5.1 – Identify, connect, and share ideas clearly with people who support learning or goals. 
●​ 9.4.KS.3-5.2 – Use different methods to plan, organize, and complete tasks. 

NJSLS Social Studies Standards 2020:  

●​ 6.1.5.CivicsPI.5:.Explain how government functions at the local, county, and state level. 
●​ 6.1.5.CivicsPI.8:.Describe how the United States Constitution defines and limits the power of government. 
●​ 6.1.5.Civic.DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and national 

government (e.g., fairness, equality, common good). 
●​ 6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to understand 

the concept of regionalism. 
●​ 6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different 

regions of New Jersey and the United States. 
●​ 6.1.5.GeoPP.4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that might 

attract individuals to that space. 
●​ 6.1.5.GeoPP.5:.Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western Hemisphere. 
●​ 6.1.5.GeoSV.1:.Identify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a community, to 

determine the shortest route from one town to another town, to compare the number of people living at two or more locations). 
●​ 6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other 

countries. 
●​ 6.1.5.GeoSV.3:.Demonstrate how to use digital geographic tools, maps and globes to measure distances and determine time zones, and locations using 

latitude and longitude. 
●​ 6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and 

the world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS). 
●​ 6.1.5.GeoSV.5:.Use geographic data to examine how the search for natural resources resulted in conflict and cooperation among European colonists and 

Native American resulting in changes to conditions. 



●​ 6.1.5.GeoHE.3:.Analyze the effects of catastrophic environmental and technological events on human settlements and migration. 
●​ 6.1.5.GeoGI.4:.Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas. 
●​ 6.1.5.EconEM.1:.Explain why individuals and businesses specialize and trade. 
●​ 6.1.5.EconEM.4:.Compare different regions of New Jersey to determine the role that geography, natural resources, climate, transportation, technology, 

and/or the labor force play in economic opportunities. 
●​ 6.1.5.EconEM.5:.Explain why individuals and societies trade, how trade functions, and the role of trade. 
●​ 6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic 

opportunities. 
●​ 6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently. 
●​ 6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States. 
●​ 6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time. 
●​ 6.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective 

cultures. 
●​ 6.1.5.HistoryCC.5:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
●​ 6.1.5.HistoryCC.6:.Use multiple sources to make evidence-based inferences on the impact of European colonization on Native American populations, 

including the Lenni Lenape of New Jersey. 
●​ 6.1.5.HistoryCC.10:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
●​ 6.1.5.HistoryCC.15:.Analyze key historical documents to determine the role they played in past and present-day government and citizenship (i.e., the 

Mayflower Compact, the Declaration of Independence, the United States Constitution, the Bill of Rights). 
●​ 6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American groups. 
●​ 6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups. 
●​ 6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events. 
●​ 6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives. 
●​ 6.1.5.HistorySE.1:.Examine multiple accounts of early European explorations of North America including major land and water routes, reasons for 

exploration, and the impact the exploration had. 
●​ 6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the 

American identity. 
●​ 3.DQAPI.1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human 

experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build understanding of the 
past, present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies. 

●​ 3.GAES.1 .Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice 
requires evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and 
corroborating evidence across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about 
ourselves and the world. 



●​ 3.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what 
may be missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds 
understanding about the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other 
individuals and groups of people; quantitative and qualitative information provides insights into specific people, places, and events, as well as national, 
regional, and global trends. 

●​ 3.DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of 
analysis skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on 
factual evidence, valid reasoning, and a respect for human rights. 

●​ 3.PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain 
claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in 
civil discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry. 

●​ 3.EICDA.1 .Assessing and refining conclusions through metacognition, further research, and deliberative discussions with diverse perspectives sharpens the 
conclusions and improves thinking as a vital part of the process of sensemaking. Responsible citizenship requires respectfully listening to and critiquing 
claims by analyzing the evidence and reasoning supporting them. Listening to and understanding contrary views can deepen learning and lay the groundwork 
for seeking consensus. 

●​ 6.1.5.GeoGI.2:.Use historical maps to explain what led to the exploration of new water and land routes. 

Accommodations and Modifications:  
Specific to this unit of instruction  

 Accommodations and Modifications Geography
General Accommodations and Modifications  
  Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 

https://docs.google.com/document/d/1fnMq-SKmh1SWZq0GYdyPb1sWF4mjs6NO49KQACzH5J4/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

Unit: Our Community and Beyond: History  

Pacing: 12 - 22 days 

Unit Description/Overview/Expectation:  
How do history and culture shape your community? 
 
TCI Storyline: 
This is a St. Patrick’s Day celebration outside of Boston, Massachusetts. St. Patrick’s Day is an Irish holiday. Many Irish people moved to large cities like 
Boston in the 1800s. Over the years, many other ethnic groups have settled in the United States as well. How does the history of settlement impact the 
customs where people choose to live? How is your community’s culture related to its history? 

 

Interdisciplinary Connections  
Mathemamatics 
Measurement and Data  
3.MD.A.1 
Tell and write time to the nearest minute and measure time intervals. 
Connection: Students calculate how long ago different cultural groups settled in the U.S. or in their community. 
3.MD.B.3 
Draw scaled picture graphs and bar graphs to represent data; solve problems using the information. 
Connection: Students graph: 

●​ cultural groups in the community 
●​ languages spoken 
●​ traditions celebrated 
●​ population changes over time 

3.MD.B.4 
Generate measurement data and create line plots. 
Connection: Students create line plots showing: 

●​ immigration waves 
●​ changes in community size 



●​ number of cultural events per year 
3.MD.C.5, 3.MD.C.6, 3.MD.C.7 
Understand area; measure area; relate area to multiplication and addition. 
Connection: Students compare the size of different neighborhoods or community spaces influenced by cultural settlement patterns. 
3.MD.D.8 
Solve real‑world problems involving perimeter. 
Connection: Students measure the perimeter of community spaces (e.g., parade routes, festival areas). 
2. Geometry (G) 
Geometry supports map reading, spatial reasoning, and understanding how communities are structured. 
3.G.A.1 
Understand shapes and their attributes. 
Connection: Students identify shapes in maps of neighborhoods, city blocks, or cultural districts. 
3.G.A.2 
Partition shapes into equal areas and express the area as a unit fraction. 
Connection: Students divide a community map into regions (historic district, cultural areas, residential zones). 
3. Operations & Algebraic Thinking (OA) 
These standards support analyzing patterns in migration, traditions, and community growth. 
3.OA.A.3 
Use multiplication and division to solve real‑world problems. 
Connection: Students calculate: 

●​ groups of immigrants arriving 
●​ number of families in cultural communities 
●​ festival attendance 

3.OA.D.8 
Solve two‑step word problems using the four operations. 
Connection: Students solve problems about: 

●​ changes in population 
●​ comparing cultural groups 
●​ growth of neighborhoods over time 

Number & Operations in Base Ten (NBT) 
These standards support interpreting historical dates, population numbers, and distances. 
3.NBT.A.2 
Fluently add and subtract within 1000. 
Connection: Students compare years, calculate how long ago events happened, or compare population numbers. 
3.NBT.A.3 
Multiply one‑digit numbers by multiples of 10. 



Connection: Students work with scaled maps (e.g., 1 inch = 10 miles) or population data. 
English Language Arts  
Reading Informational Text (RI) 
These are the strongest connections because students analyze historical texts, cultural information, maps, timelines, and primary sources. 

●​ RI.3.1 – Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text. 
●​ RI.3.2 – Determine the main idea and recount key details. 

RI.3.3 – Describe the relationship between a series of historical events. 
●​ Perfect for immigration waves, settlement patterns, and cultural celebrations. 
●​ RI.3.4 – Determine the meaning of academic and domain‑specific words (e.g., immigration, culture, heritage, tradition). 
●​ RI.3.5 – Use text features (maps, timelines, headings) to locate information. 
●​ RI.3.6 – Distinguish one’s own point of view from the author’s. 

RI.3.7 – Use information from illustrations (maps, photos) and text to deepen understanding. 
●​ Ideal for analyzing St. Patrick’s Day photos, maps of Boston, or community images. 
●​ RI.3.8 – Describe logical connections between sentences and paragraphs (cause/effect, sequence). 

RI.3.9 – Compare and contrast key details in two texts on the same topic. 
●​ Useful when comparing two cultural groups or two communities. 
●​ RI.3.10 – Read and comprehend informational texts at grade level. 

Reading Literature (RL) 
These apply when using stories about immigration, cultural identity, traditions, or community life. 

●​ RL.3.1 – Ask and answer questions, referring explicitly to the text. 
●​ RL.3.2 – Recount stories and determine the central message. 

RL.3.3 – Describe characters and explain how their actions contribute to events. 
●​ Useful for immigration narratives or cultural stories. 
●​ RL.3.4 – Determine the meaning of words and phrases. 
●​ RL.3.7 – Explain how illustrations contribute to the meaning of a story. 

RL.3.9 – Compare and contrast themes, settings, and plots. 
●​ Great for comparing stories from different cultures. 

Writing (W) 
Students write about community history, cultural traditions, and how settlement shapes communities. 
W.3.1 – Write opinion pieces with reasons. 

●​ Example: “Which cultural tradition has the biggest impact on our community?” 
W.3.2 – Write informative/explanatory texts. 

●​ Perfect for explaining how Irish immigration shaped Boston or how culture shapes communities. 
●​ W.3.3 – Write narratives (e.g., immigration stories, family traditions). 
●​ W.3.4 – Produce writing appropriate to task and purpose. 



●​ W.3.5 – Plan, revise, and edit writing. 
●​ W.3.6 – Use technology to publish writing. 

W.3.7 – Conduct short research projects. 
●​ Students research a cultural group or community tradition. 
●​ W.3.8 – Gather information from print/digital sources and take notes. 
●​ W.3.10 – Write routinely for a range of tasks. 

Speaking & Listening (SL) 
Students discuss community traditions, cultural celebrations, and historical change. 

●​ SL.3.1 – Engage in collaborative discussions. 
SL.3.2 – Determine main ideas and supporting details from visual or oral information. 

●​ Useful when analyzing photos of St. Patrick’s Day celebrations. 
●​ SL.3.3 – Ask and answer questions about information from a speaker. 

SL.3.4 – Report on a topic with appropriate facts and details. 
●​ Students present about their cultural heritage or community history. 
●​ SL.3.5 – Create audio recordings or visual displays. 
●​ SL.3.6 – Speak in complete sentences appropriate to task and situation. 

Language (L) 
Students build vocabulary related to culture, history, immigration, and community. 

●​ L.3.1 – Command of grammar and usage. 
●​ L.3.2 – Command of capitalization, punctuation, and spelling. 
●​ L.3.3 – Use knowledge of language and conventions. 
●​ L.3.4 – Determine or clarify the meaning of unknown words. 
●​ L.3.5 – Understand figurative language and word relationships. 

L.3.6 – Acquire and use grade‑appropriate academic and domain‑specific vocabulary. 
●​ Essential for terms like: culture, heritage, tradition, immigration, community, settlement. 

Benchmark 
Linkit 
TCI Unit Pre Tests  
 
Formative Assessments 
TCI Lesson Assessments  
Community Cleanup Vocabulary Game 
Cosmic Squares Lesson Review Game 
 

https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge


Summative Assessment 
TCI Unit Inquiry Project:  

How can you use geography skills to solve problems? 
Gather and evaluate additional sources to answer the Unit Compelling Question: How can you use geography skills to solve problems? 
Research Liberty State Park in New Jersey. Find out when it was built and why. Find out what it looks like today. How did people use geography skills to 
solve a problem? 

 
Alternate Assessments    

For the above inquiry project with support from adults and peers, create a digital presentation, or a video to share with your classmates or with adults in 
the community.  

Materials and Resources: 
TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 
Library of Congress  
CommonLit  
I Civics  
NEH-Edsitement 
Smithsonian's History Explorer 

Career Awareness, Life Literacies and Key Skills 
WRK.K-12.P.1 Act as a responsible and contributing community member and employee. 
WRK.K-12.Consider the environmental, social and economic impacts of decisions. 
WRK.K-12.P.4 Demonstrate creativity and innovation. 
WRK.K-12.P.5 Utilize critical thinking to make sense of problems and persevere in solving them. 
WRK.K-12.P.6 Model integrity, ethical leadership and effective management. 
WRK.K-12.P.8 Use technology to enhance productivity, increase collaboration and communicate effectively. 
WRK.K-12.P.9 Work productively in teams while using cultural/global competence. 
 
2026 Career Awareness, Life Literacies and Key Skills 

https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD


9.1 Career Readiness 
Career Exploration 
9.1.CE.3-5.1 – Explain why some jobs require specific training. 
“Explain the reasons why some jobs and careers require specific training…”   

●​ Connection: Students explore how immigrant groups brought specialized skills that shaped communities. 
9.1.CE.3-5.2 – Identify how personal interests and strengths align with jobs. 

●​ Connection: Students examine how cultural groups contributed different roles to community development. 
9.1.CE.3-5.3 – Compare credentials needed for various jobs. 
“…compare the required and recommended credentials…”   

●​ Connection: Students analyze how historical jobs (dockworkers, factory workers, merchants) shaped settlement patterns. 
Career Navigation 
9.1.CN.3-5.1 – Describe laws and rules that keep workers safe and ensure fair treatment. 

●​ Connection: Students learn how immigrant groups historically faced unfair conditions and how laws changed communities. 
9.1.CN.3-5.2 – Research job opportunities in New Jersey’s key industries. 
“Research job opportunities in New Jersey’s key industries…”   

●​ Connection: Students explore how industries attracted cultural groups to specific regions. 
9.1.CN.3-5.3 – Participate in community activities aligned with interests. 

●​ Connection: Students connect cultural celebrations (like St. Patrick’s Day) to community involvement. 
9.2 Personal Financial Literacy 
Earning & Spending 
9.2.ES.3-5.1 – Explain how job responsibilities and earnings affect life. 

●​ Connection: Students explore how immigrant families made economic decisions that shaped neighborhoods. 
9.2.ES.3-5.4 – Describe how income is divided between spending, saving, and taxes. 
“…contributing to community needs through taxes.”   

●​ Connection: Students examine how communities fund cultural events and public services. 
9.2.ES.3-5.10 – Identify benefits and drawbacks of spending money locally. 

●​ Connection: Students analyze how cultural businesses (bakeries, restaurants, shops) strengthen communities. 
9.2.ES.3-5.11 – Trace the life cycle of a product and consider where materials remain. 
“Trace the life cycle of a product…”   

●​ Connection: Students explore how cultural traditions influence goods produced and consumed in communities. 
9.3 Information Literacy 
Information Need 
9.3.IN.3-5.1 – Identify and prioritize information needed to answer a question. 
“Identify and prioritize information required to address a prompt…”   

●​ Connection: Students determine what they need to know to answer: How does history shape culture? 
9.3.IN.3-5.2 – Compare background knowledge to information needs. 



●​ Connection: Students reflect on what they know about their own community’s culture. 
9.3.IN.3-5.3 – Develop a research question and adjust inquiry. 
“Develop a research question… and adjust the scope of inquiry…”   

●​ Connection: Students investigate cultural groups in their community. 
Information Identification & Evaluation 
9.3.IE.3-5.1 – Implement a research process to locate and evaluate sources. 
“Implement the steps of a research process…”   

●​ Connection: Students use maps, photos, and texts to study cultural traditions. 
9.3.IE.3-5.2 – Determine if more information is needed. 

●​ Connection: Students refine their understanding of community history. 
9.3.IE.3-5.3 – Demonstrate safe searching habits. 

●​ Connection: Students research cultural celebrations safely online. 
Information Use 
9.3.IU.3-5.1 – Use multiple sources to support a claim. 
“Use multiple sources of evidence to develop and/or support a claim…”   

●​ Connection: Students explain how cultural groups shaped their community using evidence. 
9.3.IU.3-5.2 – Cite information using an educator-provided format. 

●​ Connection: Students cite sources when researching cultural traditions. 
Information Creation & Distribution 
9.3.CD.3-5.1 – Create and distribute information appropriate for audience and purpose. 

●​ Connection: Students create presentations about their community’s cultural history. 
9.3.CD.3-5.2 – Attribute original and paraphrased content. 

●​ Connection: Students credit sources when sharing cultural research. 
9.3.CD.3-5.3 – Explain consequences of using unverified information. 

●​ Connection: Students learn why accuracy matters when discussing cultural groups. 
9.3.CD.3-5.4 – Reflect on accuracy of self-created work. 

●​ Connection: Students revise their community history projects. 
9.4 Key Competencies & Skills 
Key Competencies 
9.4.KC.3-5.1 – Use positive social skills to support equitable collaboration. 

●​ Connection: Students work respectfully when discussing cultural differences. 
9.4.KC.3-5.2 – Set goals, persist, and adapt behavior. 

●​ Connection: Students manage long-term research tasks. 
Critical Awarenesses 
9.4.CA.3-5.1 – Describe characteristics of common spaces and how to keep them healthy. 



“Delineate the distinguishing characteristics of common spaces…”   
●​ Connection: Students explore how cultural groups shape shared spaces (parades, festivals, neighborhoods). 

9.4.CA.3-5.2 – Investigate local and global cultures. 
“Investigate local and global cultures… and demonstrate an understanding…”   

●​ Connection: Students study cultural traditions like St. Patrick’s Day and their impact on communities. 
Key Skills 
9.4.KS.3-5.1 – Share ideas clearly with people who support learning or goals. 

●​ Connection: Students present findings about community culture. 
9.4.KS.3-5.2 – Plan, organize, and complete tasks using strategies for success. 

●​ Connection: Students plan and complete a community culture research project. 

NJSLS Social Studies Standards 2020:  
●​ 6.1.5.CivicsPI.1:.Describe ways in which people benefit from and are challenged by working together, including through government, workplaces, 

voluntary organizations, and families. 
●​ 6.1.5.CivicsPI.2:.Investigate different ways individuals participate in government (e.g., voters, jurors, taxpayers). 
●​ 6.1.5.CivicsPI.5:.Explain how government functions at the local, county, and state level. 
●​ 6.1.5.CivicsPI.8:.Describe how the United States Constitution defines and limits the power of government. 
●​ 6.1.5.CivicsPD.2:.Explain how individuals can initiate and/or influence local, state, or national public policymaking (e.g., petitions, proposing laws, 

contacting elected officials). 
●​ 6.1.5.CivicsPD.3:.Explain how and why it is important that people from diverse cultures collaborate to find solutions to community, state, national, and 

global challenges. 
●​ 6.1.5.Civic.DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and national 

government (e.g., fairness, equality, common good). 
●​ 6.1.5.CivicsDP.2:.Compare and contrast responses of individuals and groups, past and present, to violations of fundamental rights (e.g., fairness, civil 

rights, human rights). 
●​ 6.1.5.CivicsDP.3:.Describe the role of religious freedom and participatory government in various North American colonies. 
●​ 6.1.5.CivicsPR.1:.Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society. 
●​ 6.1.5.CivicsPR.2:.Describe the process by which immigrants can become United States citizens. 
●​ 6.1.5.CivicsPR.3:.Evaluate school and community rules, laws and/or policies and determine if they meet their intended purpose. 
●​ 6.1.5.CivicsHR.2:.Research and cite evidence for how the actions of Dr. Martin Luther King, Jr. and other historical civil rights leaders served as catalysts 

for social change, inspired social activism in subsequent generations. 
●​ 6.1.5.CivicsHR.3:.Cite examples from a variety of sources to describe how national and international leaders, businesses, and global organizations 

promote human rights and aid individuals and nations in need. 
●​ 6.1.5.CivicsHR.4:.Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such actions. 
●​ 6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of their 



community and country. 
●​ 6.1.5.CivicsCM.2:.Use evidence from multiple sources to construct a claim about how self-discipline and civility contribute to the common good. 
●​ 6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation. 
●​ 6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in 

different regions of New Jersey and the United States. 
●​ 6.1.5.GeoPP.3:.Use geographic models to describe how human movement relates to the location of natural resources and sometimes results in conflict. 
●​ 6.1.5.GeoPP.4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that might 

attract individuals to that space. 
●​ 6.1.5.GeoPP.5:.Describe how the migration and settlement patterns of Native American groups impacted different regions of the Western Hemisphere. 
●​ 6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their 

experiences differed. 
●​ 6.1.5.GeoSV.1:.Identify the maps or types of maps most appropriate for specific purposes, (e.g., to locate physical and/or human features in a 

community, to determine the shortest route from one town to another town, to compare the number of people living at two or more locations). 
●​ 6.1.5.GeoSV.2:.Use maps to explain the impact of location and place on the relationships between places in New Jersey, the United States and other 

countries. 
●​ 6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States 

and the world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS). 
●​ 6.1.5.GeoSV.5:.Use geographic data to examine how the search for natural resources resulted in conflict and cooperation among European colonists and 

Native American resulting in changes to conditions. 
●​ 6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g., energy, 

transportation, communications). 
●​ 6.1.5.GeoGI.1:.Use multiple sources to evaluate the impact of the movement of people from place to place on individuals, communities, and regions. 
●​ 6.1.5.GeoGI.3:.Use geographic tools to determine factors that impacted emigration, settlement patterns, and regional identities of the US colonies. 
●​ 6.1.5.GeoGI.4:.Explain how cultural and environmental characteristics affect the distribution and movement of people, goods, and ideas. 
●​ 6.1.5.EconEM.6:.Explain the system of mercantilism and its impact on the economies of the colonies and European countries. 
●​ 6.1.5.EconNM.3:.Describe how the development of different transportation systems impacted the economies of New Jersey and the United States. 
●​ 6.1.5.EconNM.4:.Explain how creativity and innovation resulted in scientific achievement and inventions in many cultures during different historical 

periods. 
●​ 6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently. 
●​ 6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States. 
●​ 6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time. 
●​ 6.1.5.HistoryCC.4:.Use evidence to document how the interactions among African, European, and Native American groups impacted their respective 

cultures. 
●​ 6.1.5.HistoryCC.5:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
●​ 6.1.5.HistoryCC.6:.Use multiple sources to make evidence-based inferences on the impact of European colonization on Native American populations, 



including the Lenni Lenape of New Jersey. 
●​ 6.1.5.HistoryCC.7:.Evaluate the initial and lasting impact of slavery using sources that represent multiple perspectives. 
●​ 6.1.5.HistoryCC.10:.Analyze the power struggle among European countries and determine its impact on people living in Europe and the Americas. 
●​ 6.1.5.HistoryCC.11:.Make evidence-based inferences to explain the impact that belief systems and family structures of African, European, and Native 

American groups had on government structures. 
●​ 6.1.5.HistoryCC.12:.Determine the roles of religious freedom and participatory government in various North American colonies. 
●​ 6.1.5.HistoryCC.13:.Craft a claim explaining how the development of early government structures impacted the evolution of American politics and 

institutions. 
●​ 6.1.5.HistoryCC.14:.Compare the practice of slavery and indentured servitude in Colonial labor systems. 
●​ 6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from 

multiple perspectives to describe the challenges they encountered. 
●​ 6.1.5.HistoryUP.2:.Compare and contrast forms of governance, belief systems, and family structures among African, European, and Native American 

groups. 
●​ 6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups. 
●​ 6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events. 
●​ 6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives. 
●​ 6.1.5.HistoryUP.7:.Describe why it is important to understand the perspectives of other cultures in an interconnected world. 
●​ 6.1.5.HistorySE.1:.Examine multiple accounts of early European explorations of North America including major land and water routes, reasons for 

exploration, and the impact the exploration had. 
●​ 6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the 

American identity. 
●​ 6.1.5.HistoryCA.1:.Craft an argument, supported with historical evidence, for how factors such as demographics (e.g., race, gender, religion, and 

economic status) affected social, economic, and political opportunities during the Colonial era. 
●​ 6.3.5.CivicsPD.1:.Develop an action plan that addresses issues related to climate change and share with school and/or community members. 
●​ 6.3.5.CivicsPD.3:.Propose a solution to a local issue after considering evidence and the perspectives of different groups, including community members 

and local officials. 
●​ 6.3.5.GeoHE.1:.Plan and participate in an advocacy project to inform others about the impact of climate change at the local or state level and propose 

possible solutions. 
●​ 3.DQAPI.1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the 

human experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build 
understanding of the past, present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies. 

●​ 3.GAES.1 .Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective 
practice requires evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of 
information, and corroborating evidence across sources. Discerning opinion from fact and interpreting the significance of information requires thinking 
critically about ourselves and the world. 



●​ 3.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and 
what may be missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives 
builds understanding about the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing 
with other individuals and groups of people; quantitative and qualitative information provides insights into specific people, places, and events, as well as 
national, regional, and global trends. 

●​ 3.DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application 
of analysis skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based 
on factual evidence, valid reasoning, and a respect for human rights. 

●​ 3.PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments 
contain claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and 
engaging in civil discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry. 

●​ 3.TIA.1 .After thoroughly investigating questions, taking informed action means building consensus about possible actions and planning strategically to 
implement change. Democracy requires citizens to practice discussion, negotiation, coalition-seeking, and peaceful conflict resolution. When appropriate, 
taking informed action involves creating and/or implementing action plans designed to solve problems and create positive change. 

Accommodations and Modifications: 
Specific for this unit of instruction:  Accommodations and Modifications History 
General Accommodations and Modifications:  

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 

https://docs.google.com/document/d/1xzYjOB5sYMHRt8l1Ee9ykCUYfmNlQRodmslM3EBiS4Q/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

Unit: Our Community and Beyond: Economics  
Pacing: 12-22 days 

Unit Description/Overview/Expectation:   
How are choices people make affected by available resources? 
 
TCI Storyline: 
The Ever Given is a large container ship. A container ship moves goods from one place to another so that those goods can be sold. This ship is 1,312 ft long 
and 192 ft wide. It can carry 20,124 containers when fully loaded. In 2021, this ship was stuck in the Suez Canal in Egypt for six days. No other ships were 
able to make it through the canal. It is estimated that the world economy lost $400 million every hour that the ship was stuck. Without goods, like coffee, 
being able to make it to market, the cost went up. Why does this happen? How do events like this affect the choices people make?  

Interdisciplinary Connections  
Math Standards 
Measurement & Data (MD) 
This is the strongest alignment because students analyze graphs, timelines, quantities, cost changes, and large-scale measurements (like the Ever Given’s dimensions). 
3.MD.A.1 
Tell and write time to the nearest minute; solve problems involving elapsed time. 
Connection: Students calculate how long the Ever Given was stuck and how that affected global trade. 
3.MD.B.3 
Draw scaled picture graphs and bar graphs to represent data; solve problems using the information. 
Connection: Students graph: 

●​ price changes of goods 
●​ supply chain delays 
●​ number of ships passing through a canal 
●​ how scarcity affects cost 

3.MD.B.4 
Generate measurement data and create line plots. 
Connection: Students create line plots showing: 

●​ changes in cost over time 
●​ number of goods available 
●​ shipping delays 

3.MD.C.5, 3.MD.C.6, 3.MD.C.7 
Understand area; measure area; relate area to multiplication and addition. 



Connection: Students analyze the Ever Given’s size (length × width) and understand how ship capacity relates to area and volume concepts. 
3.MD.D.8 
Solve real‑world problems involving perimeter. 
Connection: Students explore the perimeter of the Suez Canal or shipping containers. 
Operations & Algebraic Thinking (OA) 
These standards support economic modeling, cost comparisons, and supply calculations. 
3.OA.A.3 
Use multiplication and division to solve real‑world problems. 
Connection: Students calculate: 

●​ number of containers on a ship 
●​ groups of goods 
●​ how many goods are delayed 
●​ cost increases per unit 

3.OA.D.8 
Solve two‑step word problems using the four operations. 
Connection: Students solve multi‑step problems about: 

●​ cost changes 
●​ supply shortages 
●​ shipping delays 
●​ comparing prices before and after scarcity 

Number & Operations in Base Ten (NBT) 
These standards support interpreting large numbers, cost changes, and global economic data. 
3.NBT.A.2 
Fluently add and subtract within 1000. 
Connection: Students calculate: 

●​ cost differences 
●​ number of delayed ships 
●​ changes in supply 
●​ economic losses 

3.NBT.A.3 
Multiply one‑digit numbers by multiples of 10. 
Connection: Students work with scaled quantities (e.g., 20,124 containers; $400 million per hour). 
Geometry (G) 
Geometry supports understanding ship dimensions, canal width, and spatial constraints. 
3.G.A.1 
Understand shapes and their attributes. 



Connection: Students analyze the shape of the Ever Given, shipping containers, and canal cross‑sections. 
3.G.A.2 
Partition shapes into equal areas and express the area as a unit fraction. 
Connection: Students divide ship decks or container stacks into equal sections to understand capacity. 
 
English Language Arts 
Reading Informational Text (RI) 
RI.3.1 – Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text. 

●​ Students analyze what happened when the Ever Given blocked the Suez Canal. 
RI.3.2 – Determine the main idea and recount key details. 

●​ Students identify the main idea of texts about supply chains and resource availability. 
RI.3.3 – Describe the relationship between a series of historical events. 

●​ Perfect for explaining: ship stuck → goods delayed → prices rise → choices change. 
RI.3.4 – Determine the meaning of academic and domain‑specific words. 

●​ Vocabulary: scarcity, supply, demand, resources, goods, global trade. 
RI.3.5 – Use text features (maps, charts, graphs) to locate information. 

●​ Students read maps of trade routes and graphs of price changes. 
RI.3.6 – Distinguish their own point of view from the author’s. 

●​ Students compare perspectives on global trade disruptions. 
RI.3.7 – Use information from illustrations (maps, diagrams, photos) and text to demonstrate understanding. 

●​ Students analyze diagrams of the Suez Canal and container ships. 
RI.3.8 – Describe logical connections between sentences and paragraphs (cause/effect, sequence). 

●​ This is the heart of the unit: scarcity → price changes → consumer choices. 
RI.3.9 – Compare and contrast key details in two texts on the same topic. 

●​ Students compare two explanations of why prices rise when goods are delayed. 
●​ RI.3.10 – Read and comprehend informational texts at grade level. 

Reading Literature (RL) 
These apply when using stories about trade, goods, markets, or characters making choices based on resources. 

●​ RL.3.1 – Ask and answer questions, referring explicitly to the text. 
●​ RL.3.2 – Recount stories and determine the central message. 

RL.3.3 – Describe characters and explain how their actions contribute to events. 
●​ Useful for stories where characters face limited resources or choices. 
●​ RL.3.4 – Determine the meaning of words and phrases. 
●​ RL.3.7 – Explain how illustrations contribute to meaning. 
●​ RL.3.9 – Compare and contrast themes, settings, and plots. 



Writing (W) 
Students write about economic choices, scarcity, supply chains, and how events affect communities. 
W.3.1 – Write opinion pieces with reasons. 

●​ Example: “Should communities rely on global goods or local goods?” 
W.3.2 – Write informative/explanatory texts. 

●​ Students explain why prices rise when goods are delayed. 
W.3.3 – Write narratives. 

●​ Students write from the perspective of a worker, consumer, or ship captain. 
●​ W.3.4 – Produce writing appropriate to task and purpose. 
●​ W.3.5 – Plan, revise, and edit writing. 
●​ W.3.6 – Use technology to publish writing. 

W.3.7 – Conduct short research projects. 
●​ Students research a product’s journey from source to consumer. 
●​ W.3.8 – Gather information from print/digital sources and take notes. 
●​ W.3.10 – Write routinely for a range of tasks. 

Speaking & Listening (SL) 
Students discuss economic events, supply chains, and how choices are affected by resources. 

●​ SL.3.1 – Engage in collaborative discussions. 
SL.3.2 – Determine main ideas and supporting details from visual or oral information. 

●​ Students analyze graphs of price changes or photos of the Ever Given. 
●​ SL.3.3 – Ask and answer questions about information from a speaker. 

SL.3.4 – Report on a topic with appropriate facts and details. 
●​ Students present how scarcity affects choices. 
●​ SL.3.5 – Create audio recordings or visual displays. 
●​ SL.3.6 – Speak in complete sentences appropriate to task and situation. 

Language (L) 
Students build vocabulary related to economics, trade, scarcity, and global events. 

●​ L.3.1 – Command of grammar and usage. 
●​ L.3.2 – Command of capitalization, punctuation, and spelling. 
●​ L.3.3 – Use knowledge of language and conventions. 
●​ L.3.4 – Determine or clarify the meaning of unknown words. 
●​ L.3.5 – Understand figurative language and word relationships. 

L.3.6 – Acquire and use grade‑appropriate academic and domain‑specific vocabulary. 
●​ Essential for terms like: scarcity, supply, demand, goods, resources, global trade, cost. 



Benchmark 
Linkit 
TCI Unit Pre Tests  
 
Formative Assessments 
TCI Lesson Assessments  
Community Cleanup Vocabulary Game 
Cosmic Squares Lesson Review Game 
 
Summative Assessment 
TCI Unit Inquiry Project:  

Economics 
How are choices people make affected by available resources? 
The Ever Given is a large container ship. A container ship moves goods from one place to another so that those goods can be sold. This ship is 1,312 feet 
long and 192 feet wide. It can carry 20,124 containers when fully loaded. In 2021, this ship was stuck in the Suez Canal in Egypt for six days. No other ships 
were able to make it through the canal. It is estimated that the world economy lost $400 million every hour that the ship was stuck. Without goods, like coffee, 
being able to make it to market, the cost went up. Why does this happen? How do events like this affect the choices people make?  
Question 
How are choices people make affected by available resources? 
 

Alternate Assessments    
For the above inquiry project with support from adults and peers, create a digital presentation, or a video to share with your classmates or with adults in the 
community.  

Materials and Resources: 
TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 
Library of Congress  
CommonLit  
I Civics  

https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge


NEH-Edsitement 
Smithsonian's History Explorer 

Career Awareness, Life Literacies and Key Skills 
WRK.K-12.P.1 Act as a responsible and contributing community member and employee. 
WRK.K-12.Consider the environmental, social and economic impacts of decisions. 
WRK.K-12.P.4 Demonstrate creativity and innovation. 
WRK.K-12.P.5 Utilize critical thinking to make sense of problems and persevere in solving them. 
WRK.K-12.P.6 Model integrity, ethical leadership and effective management. 
WRK.K-12.P.8 Use technology to enhance productivity, increase collaboration and communicate effectively. 
WRK.K-12.P.9 Work productively in teams while using cultural/global competence. 
 
2026 Career Awareness, Life Literacies and Key Skills 
9.1 Career Readiness 
Career Exploration 
9.1.CE.3-5.1 – Explain why some jobs require specific training. 
“Explain the reasons why some jobs and careers require specific training…”   

●​ Connection: Jobs in shipping, logistics, engineering, and global trade require specialized skills. 
9.1.CE.3-5.2 – Identify how personal interests and strengths align with jobs. 

●​ Connection: Students explore roles in transportation, trade, and supply chain systems. 
9.1.CE.3-5.3 – Compare credentials needed for various jobs. 
“…compare the required and recommended credentials…”   

●​ Connection: Students examine careers connected to global shipping and economics. 
Career Navigation 
9.1.CN.3-5.1 – Describe laws and rules that keep workers safe and ensure fair treatment. 

●​ Connection: Students consider safety regulations in shipping and transportation. 
9.1.CN.3-5.2 – Research job opportunities in New Jersey’s key industries. 
“Research job opportunities in New Jersey’s key industries…”   

●​ Connection: NJ ports, shipping, and logistics are major industries. 
9.1.CN.3-5.3 – Participate in community activities aligned with interests. 

●​ Connection: Students explore how local economies depend on global trade. 
9.2 Personal Financial Literacy 
This is the strongest alignment for this unit because the storyline centers on scarcity, supply chains, cost, and economic choices. 
Earning & Spending 
9.2.ES.3-5.1 – Explain how job responsibilities, schedules, and earnings impact life. 

https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD


●​ Connection: Workers affected by shipping delays experience economic consequences. 
9.2.ES.3-5.4 – Describe how income is divided between spending, saving, and taxes. 
“…contributing to community needs through taxes.”   

●​ Connection: Students explore how global trade affects prices and spending. 
9.2.ES.3-5.5 – Explain how circumstances affect a personal budget. 
“Explain how different circumstances can affect one’s personal budget…”   

●​ Connection: Scarcity raises prices (e.g., coffee), affecting consumer choices. 
9.2.ES.3-5.6 – Explain how attitudes influence financial decisions. 

●​ Connection: Consumers respond differently to rising prices. 
9.2.ES.3-5.7 – Explain how individuals make thoughtful financial decisions. 

●​ Connection: Students consider choices when goods become more expensive. 
9.2.ES.3-5.8 – Identify and apply smart shopping strategies. 

●​ Connection: Students explore alternatives when goods are scarce. 
9.2.ES.3-5.9 – Identify additional costs associated with spending. 

●​ Connection: Shipping delays increase costs for businesses and consumers. 
9.2.ES.3-5.10 – Identify benefits and drawbacks of spending locally. 

●​ Connection: Students compare global vs. local supply chains. 
9.2.ES.3-5.11 – Trace the life cycle of a product and consider where materials remain. 
“Trace the life cycle of a product…”   

●​ Connection: Students examine how goods move from production to market. 
Building Wealth 
9.2.BW.3-5.1 – Compare payment methods. 

●​ Connection: Students explore how businesses pay for goods globally. 
9.2.BW.3-5.2 – Explain how banks help people save, borrow, and manage money. 

●​ Connection: Businesses rely on financial institutions during supply chain disruptions. 
9.2.BW.3-5.3 – Complete a personal budget. 

●​ Connection: Students consider how rising prices affect budgeting. 
9.2.BW.3-5.4 – Identify similarities and differences between saving and investing. 

●​ Connection: Students explore how global events affect markets. 
Financial Protections 
9.2.FP.3-5.1 – Describe expectations and consequences of borrowing money. 

●​ Connection: Shipping companies face financial consequences during delays. 
9.2.FP.3-5.3 – Identify organizations that protect consumers. 

●​ Connection: Students explore how governments respond to economic disruptions. 
9.2.FP.3-5.6 – Identify common types of insurance and risks they protect against. 



“…the risks they help protect against.”   
●​ Connection: Cargo ships and goods are insured against loss. 

9.2.FP.3-5.7 – Explain how insurance helps people recover from unexpected events. 
●​ Connection: Insurance mitigates losses from events like the Suez Canal blockage. 

9.3 Information Literacy 
Information Need 
9.3.IN.3-5.1 – Identify and prioritize information needed to answer a question. 
“Identify and prioritize information required to address a prompt…”   

●​ Connection: Students determine what they need to know about supply chains and scarcity. 
9.3.IN.3-5.2 – Compare background knowledge to information needs. 

●​ Connection: Students reflect on what they know about goods and resources. 
9.3.IN.3-5.3 – Develop a research question and adjust inquiry. 

●​ Connection: Students investigate: Why do prices rise when goods are delayed? 
Information Identification & Evaluation 
9.3.IE.3-5.1 – Implement a research process to locate and evaluate sources. 
“Implement the steps of a research process…”   

●​ Connection: Students analyze maps, graphs, and articles about global trade. 
9.3.IE.3-5.2 – Determine if more information is needed. 

●​ Connection: Students refine their understanding of supply chains. 
9.3.IE.3-5.3 – Demonstrate safe searching habits. 

●​ Connection: Students research global events safely online. 
Information Use 
9.3.IU.3-5.1 – Use multiple sources to support a claim. 
“Use multiple sources of evidence to develop and/or support a claim…”   

●​ Connection: Students explain how resource availability affects choices. 
9.3.IU.3-5.2 – Cite information using an educator-provided format. 

●​ Connection: Students cite sources when researching global trade. 
Information Creation & Distribution 
9.3.CD.3-5.1 – Create and distribute information appropriate for audience and purpose. 

●​ Connection: Students create presentations explaining economic choices. 
9.3.CD.3-5.2 – Attribute original and paraphrased content. 

●​ Connection: Students credit sources in their economic research. 
9.3.CD.3-5.3 – Explain consequences of using unverified information. 

●​ Connection: Students learn why accuracy matters when discussing global events. 
9.3.CD.3-5.4 – Reflect on accuracy of self-created work. 



●​ Connection: Students revise their economic explanations. 
9.4 Key Competencies & Skills 
Key Competencies 
9.4.KC.3-5.1 – Use positive social skills to support equitable collaboration. 

●​ Connection: Students collaborate on analyzing global trade scenarios. 
9.4.KC.3-5.2 – Set goals, persist, and adapt behavior. 

●​ Connection: Students manage long-term inquiry tasks. 
Critical Awarenesses 
9.4.CA.3-5.1 – Describe characteristics of common spaces and how to keep them healthy. 
“Delineate the distinguishing characteristics of common spaces…”   

●​ Connection: Students explore global commons like canals, ports, and trade routes. 
9.4.CA.3-5.2 – Investigate local and global cultures. 
“Investigate local and global cultures…”   

●​ Connection: Students examine how global trade connects cultures. 
Key Skills 
9.4.KS.3-5.1 – Share ideas clearly with people who support learning or goals. 

●​ Connection: Students present findings about economic choices. 
9.4.KS.3-5.2 – Plan, organize, and complete tasks using strategies for success. 

●​ Connection: Students plan and complete a research project on resource availability. 

NJSLS Social Studies Standards 2020: 
6.1 U.S. History: America in the World  
Geography, Humans & the Environment 
6.1.5.GeoHE.2  Investigate the relationship between humans and the physical environment in early America and determine how environmental modifications created 
various cultural regions. 
Economics: Exchange & Trade 

●​ 6.1.5.EconET.1  Identify positive and negative incentives that influence the decisions people make. 
●​ 6.1.5.EconET.2  Describe the role and relationship among producers, consumers, and goods and services. 
●​ 6.1.5.EconET.3  Explain why individuals and businesses specialize and trade. 

Economics: Markets 
●​ 6.1.5.EconEM.1  Explain why individuals and businesses make economic choices (e.g., opportunity cost). 
●​ 6.1.5.EconEM.2  Describe how supply and demand influence price and output of products. 
●​ 6.1.5.EconEM.3  Explain how scarcity and choice influence decisions made by individuals, communities, and nations. 
●​ 6.1.5.EconEM.5  Describe how changes in supply and demand affect prices and the availability of goods and services. 

Economics: National Economy 



●​ 6.1.5.EconNM.2  Explain how taxes are collected and used for the common good. 
●​ 6.1.5.EconNM.5  Explain how the availability of resources affects choices made by individuals and communities. 
●​ 6.1.5.EconNM.6  Explain how economic decisions impact individuals, businesses, and society. 
●​ 6.1.5.EconNM.7  Explain how global interdependence impacts individuals and communities. 

Economics: Global Economy 
●​ 6.1.5.EconGE.1  Explain how globalization has led to increased interdependence among nations. 
●​ 6.1.5.EconGE.2  Explain how the availability of resources influences trade between nations. 
●​ 6.1.5.EconGE.3  Explain how global trade impacts individuals, businesses, and communities. 
●​ 6.1.5.EconGE.4  Explain how global events affect economic choices and trade relationships. 

History: Unifying Perspectives 
●​ 6.1.5.HistoryUP.5  Explain how historical events, individuals, and innovations have shaped communities and regions. 
●​ 6.1.5.HistoryUP.6  Use multiple sources to describe how and why events occurred and explain the impact on people and communities. 

 
Geography: People & Places 

●​ 6.1.5.GeoPP.2  Describe how geographic factors influence where people settle and how they live. 
Geography: Spatial Views 

●​ 6.1.5.GeoSV.1  Use maps and other geographic tools to identify physical and human features. 
●​ 6.1.5.GeoSV.2  Explain how the physical environment influences human activities. 
●​ 6.1.5.GeoSV.4  Explain how human activities have changed the physical environment in various places and times. 

6.3 Active Citizenship in the 21st Century  
Economics & Entrepreneurship 

●​ 6.3.5.EconET.1  Investigate an economic issue and propose possible solutions that consider multiple perspectives. 
●​ 3.DQAPI.1 — Developing Questions & Planning InquiryDevelop compelling questions and supporting questions that address problems and issues in their 

community. 
●​ 3.GAES.1 — Gathering & Evaluating SourcesGather information from a variety of sources and evaluate the relevance and credibility of the information. 
●​ 3.SDP.1 — Seeking Diverse PerspectivesIdentify and consider diverse perspectives when examining events and issues in the community. 
●​ 3.DCAUE.1 — Developing Claims & Using EvidenceConstruct explanations and support arguments using evidence from multiple sources. 
●​ 3.PAAE.1 — Presenting Arguments & ExplanationsPresent arguments and explanations using claims and evidence, and communicate conclusions clearly. 

Accommodations and Modifications:   
Specific for this unit of instruction  

 Accommodations and Modifications Unit Economics
General Accommodations and Modifications 

https://docs.google.com/document/d/18JrzeongQSd6Uci7QTk-yrnxbl0RWLS1WLvU-VLerwM/edit?usp=sharing


 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 

https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

Unit Our Community and Beyond: Civics 
Pacing: 12 - 22 days 

Unit Description/Overview/Expectation:  
How can being an active citizen benefit others? 
TCI Storyline: 
Close to 11 million children in the United States do not get enough food each day. Many of the families who suffer get help from programs at the federal, 
state, and local level. What role can leaders play in addressing hunger? What role can voters play? What role can you play? 

Interdisciplinary Connections  
Mathematics  
Measurement & Data (MD) 
3.MD.B.3 
Draw scaled picture graphs and bar graphs to represent data; solve one‑ and two‑step problems using the information.   
Connection: Students graph: 

●​ number of families experiencing food insecurity 
●​ amount of food collected in a drive 
●​ how many people are helped by different programs 
●​ comparisons of hunger rates across regions 

3.MD.B.4 
Generate measurement data and create line plots.   
Connection: Students create line plots showing: 

●​ changes in hunger rates over time 
●​ number of meals served per day 
●​ growth of community support programs 

3.MD.A.1 
Tell and write time to the nearest minute; solve problems involving elapsed time.   
Connection: Students calculate: 

●​ how long programs operate 
●​ time spent volunteering 
●​ how long families wait for services 

3.MD.A.2 
Measure and estimate masses and volumes using standard units.   
Connection: Students measure or estimate: 



●​ pounds of food collected 
●​ volume of food donations 
●​ how much food is needed to support a family 

2. Operations & Algebraic Thinking (OA) 
These standards support problem‑solving, resource allocation, and modeling community needs. 
3.OA.A.3 
Use multiplication and division to solve real‑world problems.   
Connection: Students calculate: 

●​ meals per family 
●​ number of volunteers needed 
●​ grouping food items 
●​ how many people can be served with available resources 

3.OA.D.8 
Solve two‑step word problems using the four operations.   
Connection: Students solve problems about: 

●​ distributing food 
●​ comparing needs vs. resources 
●​ calculating shortages or surpluses 

3. Number & Operations in Base Ten (NBT) 
These standards support interpreting large numbers and comparing quantities related to hunger statistics. 
3.NBT.A.2 
Fluently add and subtract within 1000.   
Connection: Students calculate: 

●​ number of meals needed 
●​ differences in hunger rates 
●​ totals from food drives 

3.NBT.A.3 
Multiply one‑digit numbers by multiples of 10.   
Connection: Students work with scaled quantities (e.g., 10 meals per box, 30 families served). 
Geometry (G) 
These standards connect when students analyze layouts of food pantries, distribution centers, or community spaces. 
3.G.A.1 
Understand shapes and their attributes.   
Connection: Students identify shapes in community maps or pantry layouts. 
3.G.A.2 



Partition shapes into equal areas and express the area as a unit fraction.   
Connection: Students divide community spaces into zones (collection, distribution, storage). 
 
English Language Arts 
Reading Informational Text (RI) 
RI.3.1 Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text. 
RI.3.2 Determine the main idea of a text; recount key details and explain how they support the main idea. 
RI.3.3 Describe the relationship between a series of historical events, scientific ideas, or steps in technical procedures. 
Useful for understanding how hunger → government action → community support. 
RI.3.4 Determine the meaning of general academic and domain‑specific words and phrases. 
Vocabulary: citizen, hunger, federal, state, local, resources, community. 
RI.3.5 Use text features and search tools to locate information relevant to a topic. 
Students use charts, graphs, and headings in informational texts about hunger. 
RI.3.6 Distinguish their own point of view from that of the author. 
Students compare perspectives on civic responsibility. 
RI.3.7 Use information gained from illustrations (maps, charts, photographs) and the words in a text to demonstrate understanding. 
Students analyze graphs showing hunger statistics. 
RI.3.8 Describe the logical connection between particular sentences and paragraphs (cause/effect, sequence). 
This is central to the unit: hunger → programs → citizen action. 
RI.3.9 Compare and contrast the most important points and key details presented in two texts on the same topic. 
Students compare two sources about hunger or community programs. 
RI.3.10 Read and comprehend informational texts at grade level. 
 
Reading Literature (RL) 
These apply when using stories about helping others, community action, or characters solving problems. 
RL.3.1 Ask and answer questions, referring explicitly to the text. 
RL.3.2 Recount stories and determine the central message, lesson, or moral. 
Great for stories about kindness, responsibility, or helping others. 
RL.3.3 Describe characters and explain how their actions contribute to the sequence of events. 
Useful for stories where characters take action to help their community. 
RL.3.4 Determine the meaning of words and phrases. 
RL.3.7 Explain how illustrations contribute to the meaning of a story. 
RL.3.9 Compare and contrast themes, settings, and plots of stories. 
 
Writing (W) 
Students write about civic action, hunger, community programs, and solutions. 



W.3.1 Write opinion pieces supporting a point of view with reasons. 
Example: “What is the most important way kids can help their community?” 
W.3.2 Write informative/explanatory texts to examine a topic and convey ideas clearly. 
Students explain how leaders, voters, and citizens address hunger. 
W.3.3 Write narratives to develop real or imagined experiences. 
Students write from the perspective of someone helping their community. 
W.3.4 Produce writing appropriate to task and purpose. 
W.3.5 Develop and strengthen writing through planning, revising, and editing. 
W.3.6 Use technology to produce and publish writing. 
W.3.7 Conduct short research projects that build knowledge about a topic. 
Students research hunger, community programs, or civic roles. 
W.3.8 Recall information from experiences or gather information from print/digital sources. 
W.3.10 Write routinely for a range of tasks and purposes. 
 
Speaking & Listening (SL) 
Students discuss community needs, hunger, and civic responsibility. 
SL.3.1 Engage in collaborative discussions. 
SL.3.2 Determine the main ideas and supporting details from visual or oral information. 
Students analyze graphs or presentations about hunger. 
SL.3.3 Ask and answer questions about information from a speaker. 
SL.3.4 Report on a topic with appropriate facts and details. 
Students present solutions for helping their community. 
SL.3.5 Create audio recordings or visual displays to clarify ideas. 
SL.3.6 Speak in complete sentences appropriate to task and situation. 
 
Language (L) 
Students build vocabulary related to citizenship, hunger, government, and community action. 
L.3.1 Command of grammar and usage. 
L.3.2 Command of capitalization, punctuation, and spelling. 
L.3.3 Use knowledge of language and conventions. 
L.3.4 Determine or clarify the meaning of unknown words. 
L.3.5 Understand figurative language and word relationships. 
L.3.6 Acquire and use grade‑appropriate academic and domain‑specific vocabulary. 
Essential for terms like: citizen, hunger, community, resources, government. 

Materials and Resources: 



TCI online textbook, Readworks, Scholastic, Newsela, Brain-pop, Youtube, OER 
Google Suite, iCivics, Local events, Epic leveled social studies readers  
AI for lowering lexile levels for reading prompts  
 
Primary and Secondary Resources  
TCI 
Library of Congress  
CommonLit  
I Civics  
NEH-Edsitement 
Smithsonian's History Explorer 

Benchmark 
Linkit 
TCI Unit Pre Tests  
 
Formative Assessments 
TCI Lesson Assessments  
Community Cleanup Vocabulary Game 
Cosmic Squares Lesson Review Game 
 
Summative Assessment 
TCI Unit Inquiry Project:  

 
Alternate Assessments    

For the above inquiry project with support from adults and peers, create a digital presentation, or a video to share with your classmates or with adults in the 
community.  

 

Career Awareness, Life Literacies and Key Skills 
WRK.K-12.P.1 Act as a responsible and contributing community member and employee. 
WRK.K-12.Consider the environmental, social and economic impacts of decisions. 
WRK.K-12.P.4 Demonstrate creativity and innovation. 
WRK.K-12.P.5 Utilize critical thinking to make sense of problems and persevere in solving them. 
WRK.K-12.P.6 Model integrity, ethical leadership and effective management. 

https://www.google.com/search?q=NEH-Edsitement&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIAxAF
https://www.google.com/search?q=Smithsonian%27s+History+Explorer&rlz=1C1GCEA_enUS1081US1081&oq=free+primary+and+secondary+resources+for+middle+&gs_lcrp=EgZjaHJvbWUqCQgDECEYChigATIGCAAQRRg5MgkIARAhGAoYoAEyCQgCECEYChigATIJCAMQIRgKGKABMgkIBBAhGAoYoAEyCQgFECEYChigATIHCAYQIRifBTIHCAcQIRifBTIHCAgQIRifBTIHCAkQIRiPAtIBCTEwNzMwajBqN6gCALACAA&sourceid=chrome&ie=UTF-8&safe=active&ssui=on&mstk=AUtExfDrmIpJPEJMF-uMD_rxMgUjcy9MHIuySsi_AtALYbTEMCG0cRPvdUuuwStc503ONqZqKmKBZRokKgRaMWiEcHVnkV9e90-7b9mSYTmF-qv5Tb894dT1noK5QW0BAbARmSo&csui=3&ved=2ahUKEwiki_3_h4GRAxUPD1kFHWJwHEwQgK4QegQIBRAD
https://subscriptions.teachtci.com/shared/programs/416/games/7?lesson_id=3561
https://subscriptions.teachtci.com/shared/programs/416/lessons/3561/challenge


WRK.K-12.P.8 Use technology to enhance productivity, increase collaboration and communicate effectively. 
WRK.K-12.P.9 Work productively in teams while using cultural/global competence. 
 
2026 Career Awareness, Life Literacies and Key Skills 
9.1 Career Readiness 
Career Exploration 
9.1.CE.3-5.1  Explain the reasons why some jobs and careers require specific training 
Connection: Students explore roles in government, social services, and community organizations. 
9.1.CE.3-5.2   Identify how personal interests and strengths align with various jobs and career fields. 
Connection: Students consider how citizens and leaders use their strengths to help others. 
9.1.CE.3-5.3   “…compare the required and recommended credentials…”   
Connection: Students examine roles like social workers, nonprofit leaders, and public officials. 
  
Career Navigation 
9.1.CN.3-5.1   Describe basic laws and rules that help keep workers safe and ensure fair treatment. 
Connection: Students learn how laws protect families experiencing hunger. 
9.1.CN.3-5.2   “Research job opportunities in New Jersey’s key industries…”   
Connection: Students explore careers in public service, food distribution, and community support. 
9.1.CN.3-5.3   Participate in community activities by leveraging skills and talents. 
Connection: Students take action to help others (food drives, awareness campaigns). 
 
9.2 Personal Financial Literacy 
Earning & Spending 
9.2.ES.3-5.1   Explain the impact of job responsibilities, schedules, and earnings on one’s life. 
Connection: Students explore how families facing hunger make financial decisions. 
9.2.ES.3-5.4   “…earned income is divided between personal spending, saving, and contributing to community needs through taxes.”   
Connection: Students learn how taxes fund food programs. 
9.2.ES.3-5.5   “Explain how different circumstances can affect one’s personal budget…”   
Connection: Students analyze how hunger affects family choices. 
9.2.ES.3-5.6   Explain how attitudes influence financial decisions. 
Connection: Students consider how people choose to donate or volunteer. 
9.2.ES.3-5.7   Explain how individuals can make thoughtful financial decisions. 
Connection: Students explore how communities allocate resources. 
9.2.ES.3-5.8   Identify and apply smart shopping strategies. 
Connection: Students examine how families stretch limited resources. 
9.2.ES.3-5.10   Identify benefits and drawbacks of spending money locally. 



Connection: Students explore how supporting local food banks helps communities. 
 
9.3 Information Literacy 
Information Need 
9.3.IN.3-5.1   “Identify and prioritize information required to address a prompt…”   
Connection: Students determine what they need to know about hunger and civic action. 
9.3.IN.3-5.2   Compare background knowledge to information needs. 
Connection: Students reflect on what they know about community needs. 
9.3.IN.3-5.3   “Develop a research question… and adjust the scope of inquiry…”   
Connection: Students investigate: How can citizens help reduce hunger? 
Information Identification & Evaluation 9.3.IE.3-5.1   “Implement the steps of a research process…”   
Connection: Students analyze graphs, articles, and maps about hunger. 
9.3.IE.3-5.2   Determine if more information is needed. 
Connection: Students refine their understanding of hunger and civic programs. 
9.3.IE.3-5.3   Demonstrate safe searching habits. 
Connection: Students research community programs safely online. 
 
Information Use 
9.3.IU.3-5.1   “Use multiple sources of evidence to develop and/or support a claim…”   
Connection: Students explain how active citizenship benefits others. 
9.3.IU.3-5.2  Cite information using an educator-provided format. 
Connection: Students cite sources when researching hunger. 
 
Information Creation & Distribution 
9.3.CD.3-5.1   Create and distribute information appropriate for audience and purpose. 
Connection: Students create posters, presentations, or campaigns to help others. 
9.3.CD.3-5.2   Attribute original and paraphrased content. 
Connection: Students credit sources in their civic action projects. 
9.3.CD.3-5.3   Explain consequences of using unverified information. 
Connection: Students learn why accuracy matters when discussing hunger. 
9.3.CD.3-5.4   Reflect on accuracy of self-created work. 
Connection: Students revise their community action plans. 
9.4 Key Competencies & Skills 
Key Competencies 
9.4.KC.3-5.1   Use positive social skills to build group norms and collaborate. 
Connection: Students work together on service projects. 



9.4.KC.3-5.2  Set goals, persist through challenges, and adapt behavior. 
Connection: Students plan and carry out civic action. 
 
Critical Awarenesses 
9.4.CA.3-5.1  “Delineate the distinguishing characteristics of common spaces… and keep shared resources healthy.”   
Connection: Students explore how communities share resources like food banks. 
9.4.CA.3-5.2  “Investigate local and global cultures…”   
Connection: Students examine how hunger affects diverse communities. 
 
Key Skills 
9.4.KS.3-5.1   Share ideas clearly with people who support learning or goals. 
Connection: Students present solutions for helping others. 
9.4.KS.3-5.2  Plan, organize, and complete tasks using strategies for success. 
Connection: Students plan and complete a civic action project. 

NJSLS Social Studies Standards 2020:  
●​ 6.1.5.CivicsPI.1:.Describe ways in which people benefit from and are challenged by working together, including through government, workplaces, voluntary 

organizations, and families. 
●​ 6.1.5.CivicsPI.2:.Investigate different ways individuals participate in government (e.g., voters, jurors, taxpayers). 
●​ 6.1.5.CivicsPI.3:.Explain how the United States functions as a representative democracy and describe the roles of elected representatives and how they interact 

with citizens at local, state, and national levels. 
●​ 6.1.5.CivicsPI.4:.Describe the services our government provides the people in the community, state and across the United States. 
●​ 6.1.5.CivicsPI.5:.Explain how government functions at the local, county, and state level. 
●​ 6.1.5.CivicsPI.6:.Distinguish the roles and responsibilities of the three branches of the national government. 
●​ 6.1.5.CivicsPI.7:.Explain how national and state governments share power in the federal system of government. 
●​ 6.1.5.CivicsPI.8:.Describe how the United States Constitution defines and limits the power of government. 
●​ 6.1.5.CivicsPD.1:.Describe the roles of elected representatives and explain how individuals at local, state, and national levels can interact with them. 
●​ 6.1.5.CivicsPD.2:.Explain how individuals can initiate and/or influence local, state, or national public policymaking (e.g., petitions, proposing laws, contacting 

elected officials). 
●​ 6.1.5.CivicsPD.3:.Explain how and why it is important that people from diverse cultures collaborate to find solutions to community, state, national, and global 

challenges. 
●​ 6.1.5.CivicsPD.4:.Compare the qualifications of candidates running for local, state, or national public office with the responsibilities of the position. 
●​ 6.1.5.Civic.DP.1:.Using evidence, explain how the core civic virtues and democratic principles impact the decisions made at the local, state, and national 

government (e.g., fairness, equality, common good). 



●​ 6.1.5.CivicsDP.2:.Compare and contrast responses of individuals and groups, past and present, to violations of fundamental rights (e.g., fairness, civil rights, 
human rights). 

●​ 6.1.5.CivicsPR.1:.Compare procedures for making decisions in a variety of settings including classroom, school, government, and/or society. 
●​ 6.1.5.CivicsPR.2:.Describe the process by which immigrants can become United States citizens. 
●​ 6.1.5.CivicsPR.3:.Evaluate school and community rules, laws and/or policies and determine if they meet their intended purpose. 
●​ 6.1.5.CivicsPR.4:.Explain how policies are developed to address public problems. 
●​ 6.1.5.CivicsHR.1:.Describe how fundamental rights guaranteed by the United States Constitution and the Bill of Rights contribute to the improvement of 

American democracy (i.e., freedom of expression, freedom of religion, freedom of the press, freedom of assembly, freedom of petition, the right to vote, and 
the right to due process). 

●​ 6.1.5.CivicsHR.2:.Research and cite evidence for how the actions of Dr. Martin Luther King, Jr. and other historical civil rights leaders served as catalysts for 
social change, inspired social activism in subsequent generations. 

●​ 6.1.5.CivicsHR.3:.Cite examples from a variety of sources to describe how national and international leaders, businesses, and global organizations promote 
human rights and aid individuals and nations in need. 

●​ 6.1.5.CivicsHR.4:.Identify actions that are unfair or discriminatory, such as bullying, and propose solutions to address such actions. 
●​ 6.1.5.CivicsCM.1:.Use a variety of sources to describe the characteristics exhibited by real and fictional people that contribute(d) to the well-being of their 

community and country. 
●​ 6.1.5.CivicsCM.3:.Identify the types of behaviors that promote collaboration and problem solving with others who have different perspectives. 
●​ 6.1.5.CivicsCM.4:.Examine the responsibilities of differing positions of authority and identify criteria that are likely to make leaders qualified for those 

positions. 
●​ 6.1.5.CivicsCM.6:.Cite evidence from a variety of sources to describe how a democracy depends upon and responds to individuals' participation. 
●​ 6.1.5.GeoPP.1:.Compare and contrast characteristics of regions in the United States based on culture, economics, and physical characteristics to understand 

the concept of regionalism. 
●​ 6.1.5.GeoPP.2:.Describe how landforms, climate and weather, and availability of resources have impacted where and how people live and work in different 

regions of New Jersey and the United States. 
●​ 6.1.5.GeoPP.4:.Investigate the different physical and human characteristics of urban, suburban and rural communities and identify the factors that might 

attract individuals to that space. 
●​ 6.1.5.GeoPP.6:.Compare and contrast the voluntary and involuntary migratory experiences of different groups of people and explain why their experiences 

differed. 
●​ 6.1.5.GeoSV.4:.Use a variety of geographic representations to describe the similarities and differences between places in New Jersey, the United States and the 

world (e.g., maps, data visualizations, graphs, diagrams, aerial and other photographs, GPS). 
●​ 6.1.5.GeoHE.2:.Cite examples of how technological advances have changed the environment in New Jersey and the United States (e.g., energy, transportation, 

communications). 
●​ 6.1.5.EconEM.1:.Explain why individuals and businesses specialize and trade. 
●​ 6.1.5.EconEM.3:.Describe how supply and demand influence price and output of products. 
●​ 6.1.5.EconEM.5:.Explain why individuals and societies trade, how trade functions, and the role of trade. 



●​ 6.1.5.EconNM.1:.Explain the ways in which the government pays for the goods and services it provides. 
●​ 6.1.5.EconNM.2:.Use data to describe how the availability of resources in New Jersey and other regions in the United States have impacted economic 

opportunities. 
●​ 6.1.5.EconNM.3:.Describe how the development of different transportation systems impacted the economies of New Jersey and the United States. 
●​ 6.1.5.EconNM.5:.Explain how the availability of private and public goods and services is influenced by the government and the global economy. 
●​ 6.1.5.EconGE.2:.Illustrate how production, distribution, and consumption of goods and services are interrelated and are affected by the global market and 

events in the world community. 
●​ 6.1.5.EconGE.3:.Use economic data to explain how trade leads to increasing economic interdependence among nations. 
●​ 6.1.5.EconGE.4:.Compare and contrast how the availability of resources affects people across the world differently. 
●​ 6.1.5.HistoryCC.1:.Analyze key historical events from the past to explain how they led to the creation of the state of New Jersey and the United States. 
●​ 6.1.5.HistoryCC.2:.Use a variety of sources to illustrate how the American identity has evolved over time. 
●​ 6.1.5.HistoryCC.15:.Analyze key historical documents to determine the role they played in past and present-day government and citizenship (i.e., the 

Mayflower Compact, the Declaration of Independence, the United States Constitution, the Bill of Rights). 
●​ 6.1.5.HistoryUP.1:.Describe the reasons various groups, voluntarily and involuntarily, immigrated to New Jersey and America, and cite evidence from multiple 

perspectives to describe the challenges they encountered. 
●​ 6.1.5.HistoryUP.4:.Compare and contrast gender roles, religion, values, cultural practices, and political systems of Native American groups. 
●​ 6.1.5.HistoryUP.5:.Compare and contrast historians' interpretations of important historical ideas, resources and events. 
●​ 6.1.5.HistoryUP.6:.Evaluate the impact of different interpretations of experiences and events by people with different cultural or individual perspectives. 
●​ 6.1.5.HistoryUP.7:.Describe why it is important to understand the perspectives of other cultures in an interconnected world. 
●​ 6.1.5.HistorySE.2:.Construct an argument for the significant and enduring role of historical symbols, monuments, and holidays and how they affect the 

American identity. 
●​ 6.3.5.CivicsPD.1:.Develop an action plan that addresses issues related to climate change and share with school and/or community members. 
●​ 6.3.5.CivicsPD.2:.Use a variety of sources and data to identify the various perspectives and actions taken by individuals involving a current or historical 

community, state, or national issue. 
●​ 6.3.5.CivicsPD.3:.Propose a solution to a local issue after considering evidence and the perspectives of different groups, including community members and 

local officials. 
●​ 6.3.5.GeoHE.1:.Plan and participate in an advocacy project to inform others about the impact of climate change at the local or state level and propose 

possible solutions. 
●​ 6.3.5.GeoGI.1:.Use technology to collaborate with others who have different perspectives to examine global issues, including climate change and propose 

possible solutions. 
●​ 3.DQAPI.1 .Developing insightful questions and planning effective inquiry involves identifying the purposes of different questions to understand the human 

experience, which requires addressing real world issues. Inquiries incorporating questions from various social science disciplines build understanding of the 
past, present and future; these inquiries investigate the complexity and diversity of individuals, groups, and societies. 

●​ 3.GAES.1 .Finding, evaluating and organizing information and evidence from multiple sources and perspectives are the core of inquiry. Effective practice 
requires evaluating the credibility of primary and secondary sources, assessing the reliability of information, analyzing the context of information, and 



corroborating evidence across sources. Discerning opinion from fact and interpreting the significance of information requires thinking critically about 
ourselves and the world. 

●​ 3.SDP.1 .Making sense of research findings requires thinking about what information is included, whether the information answers the question, and what 
may be missing, often resulting in the need to complete additional research. Developing an understanding of our own and others’ perspectives builds 
understanding about the complexity of each person and the diversity in the world. Exploring diverse perspectives assists students in empathizing with other 
individuals and groups of people; quantitative and qualitative information provides insights into specific people, places, and events, as well as national, 
regional, and global trends. 

●​ 3.DCAUE.1 .Developing claims requires careful consideration of evidence, logical organization of information, self-awareness about biases, application of 
analysis skills, and a willingness to revise conclusions based on the strength of evidence. Using evidence responsibly means developing claims based on factual 
evidence, valid reasoning, and a respect for human rights. 

●​ 3.PAAE.1 .Using a variety of formats designed for a purpose and an authentic audience forms the basis for clear communication. Strong arguments contain 
claims with organized evidence and valid reasoning that respects the diversity of the world and the dignity of each person. Writing findings and engaging in 
civil discussion with an audience provides a key step in the process of thinking critically about conclusions and continued inquiry. 

●​ 3.EICDA.1 .Assessing and refining conclusions through metacognition, further research, and deliberative discussions with diverse perspectives sharpens the 
conclusions and improves thinking as a vital part of the process of sensemaking. Responsible citizenship requires respectfully listening to and critiquing claims 
by analyzing the evidence and reasoning supporting them. Listening to and understanding contrary views can deepen learning and lay the groundwork for 
seeking consensus. 

●​ 3.TIA.1 .After thoroughly investigating questions, taking informed action means building consensus about possible actions and planning strategically to 
implement change. Democracy requires citizens to practice discussion, negotiation, coalition-seeking, and peaceful conflict resolution. When appropriate, 
taking informed action involves creating and/or implementing action plans designed to solve problems and create positive change. 

Accommodations and Modifications:   
Specific to this unit  

 Accommodations and Modifications Unit Civics
General Accommodations and Modifications  

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 

https://docs.google.com/document/d/1VL9qEXSiy_Co0OwF6fwXrXUQW78Wxg3T0wC18evlO_U/edit?usp=sharing
https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing
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