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Introduction 
 
The ultimate goal of Health and Physical Education is to have individuals live healthy and safe lives 
through knowledgeable choices and involvement in activities that promote wellness. All students will 
have multiple opportunities to apply acquired knowledge and skills in meaningful and real life 
situations.  
 
The Health Curriculum will provide students with fact based information focusing on knowledge, 
attitudes and skills for building healthy relationships.  The Health Curriculum is abstinence based 
encouraging young people to make healthy choices.   
 
We acknowledge that parents/guardians are the primary educators for their child/children and we 
are committed to partnering with families as we educate students in the knowledge and skills they 
need in order to lead a healthy, active life.  
 
As we agree that some topics may be uncomfortable for students, parents and guardians, we 
encourage families to have their students participate in these essential health topics. The regional 
school district's interpretation of the standards is to apply simple and clear definitions to terms. We 
want to remind parents/guardians that they have the option to excuse their child from portions of 
the Family Life  instruction if it is in conflict with conscience, moral, or religious beliefs.  If this is 
the case with your child, you should contact your child’s Health Teacher to discuss the lessons 
he/she will be teaching your student.  
 
According to the NJDOE broadcast April 14, 2022, “the standards are based on research making 
clear that receiving age appropriate information about health education is essential for students 
physical and emotional well being.” 
 
In a statement by the acting commissioner, Allen-McMillan on May 4, 2022, the 2020 
Comprehensive Health standards “provide our students with medically accurate, age and 
developmentally appropriate information about their bodies, about personal and interpersonal 
relationships that shape childhood, adolescence and young adulthood.  Education helps children 
develop healthy relationships, create and maintain a positive sense of self and interact effectively, 
respectfully and safely with others.”  

 



 

Philosophy  
 

 
Our school is committed to providing a comprehensive Health and Physical Education program 
which promotes the opportunity for students to achieve success in their emotional, physical, 
academic and social development. 
 
The school community shall recognize and foster the intrinsic value of good health. All children 
shall enhance their ability to make informed decisions promoting life- long wellness including a 
sense of safety awareness. 
 
Through exploration of space and locomotion, physical education shall instill in children the 
enjoyment of movement. Students shall be encouraged to fully develop spirit, mind and body. A 
cooperative learning environment will be fostered through instruction that is sequential in nature 
and geared to developmentally appropriate practices recognizing, yet challenging, personal 
limitations. 
 
The ultimate goal of Health and Physical Education is to have individuals live healthy and safe lives 
through knowledgeable choices and involvement in activities that promote wellness. All students will 
have multiple opportunities to apply acquired knowledge and skills in meaningful and real life 
situations.  
 

 



 

Comprehensive Health and Physical Education Practices  
 

The ten Comprehensive Health and Physical Education practices describe the ways in which individuals in these fields engage in 
their careers as well as reflect the actions and behaviors of active, informed, responsible individuals and contributing community 
members. Curriculum writers and educators will want to consider how they can design learning experiences that will enable their 
students to develop these skills in conjunction with the content knowledge reflected in the core ideas and performance 
expectations.  

Practice  Description  

Acting as responsible and 
contributing members of society 
Individuals who possess health 
and physical literacy understand 
the obligations and responsibilities 
of being a member of a 
community.  

They demonstrate this understanding every day through their interactions with others. 
They are conscientious of the impacts of their decisions on others and on their 
environment. They consider the short-term and long-term consequences of their 
actions and seek to act in ways that contribute to the betterment of their families, 
teams, community, and school. They are reliable and consistent in going beyond the 
minimum expectation and in participating in community outreach that serves the 
greater good.  

Building and maintaining healthy 
relationships Individuals who 
possess health and physical literacy 
establish and maintain healthy 
relationships by utilizing positive 
communication and social skills to 
interact effectively with others.  

They are aware of others’ feelings and ideas. They respect differences and identify 
ways to resist inappropriate social pressure. Students demonstrate the ability to prevent 
and resolve interpersonal conflicts in constructive ways. They identify who, when and 
where, or how to seek help for oneself or others when needed.  

Communicating clearly and 
effectively (verbal and nonverbal) 
Individuals who possess health 
and physical literacy communicate 
thoughts, ideas, emotions and 
action plans with clarity, using 
written, verbal and/or visual 
methods.  

They are excellent communicators who master movements, word choices, and use of 
effective tone and presentation skills to articulate ideas and movements. They are 
skilled at interacting with others as they are active listeners who speak clearly and with 
a purpose. They demonstrate and perform movements and skills with accuracy and 
balance. They consider the audience and prepare accordingly to ensure the desired 
outcome. 
 

Resolving conflict Individuals who possess health and physical literacy acknowledge problems in school 
and in the community and develop skills to create strategies to resolve the issue. They 
are aware of the reason(s) of the conflict and quickly take positive action to address the 
problem. They thoughtfully probe the root cause of the conflict prior to introducing a 
resolution. They carefully consider the consequences both positive and negative to 
resolve the conflict. Once a resolution is agreed upon, they follow through to ensure 
the conflict is resolved, whether through their own actions or the actions of others and 
they take the necessary steps to eliminate the conflict from recurring.   

Attending to personal health, 
emotional, social and physical 
well-being Individuals who possess 
health, emotional, social and 
physical literacy understand the 
relationship between the body and 
the mind.  

They create and implement a personal self-care plan that promotes a healthy lifestyle. 
They recognize the importance of a healthy diet, regular exercise, and promote mental 
health activities that lead to healthier behaviors. They also take regular actions that 
contribute to their personal, emotional, and social well-being by regulating emotions, 
understanding personal self-care, and engaging in appropriate self-expression. 
Establishing outlets that are safe and take place in healthy environments allow for 
positive social interaction for self and others. They recognize that an active body 



 

promotes an active healthy mind that contributes to their overall health. 

Engaging in an active lifestyle  Individuals who possess health and physical literacy understand the importance of 
wellness and being active throughout their lifetime. They understand that daily activity 
is crucial to establishing and maintaining good health habits of regular exercise, a 
balanced diet, and healthy social and mental activities that encourage help seeking 
skills. They know that an active lifestyle lowers the risk of cardiovascular diseases by 
strengthening the immune system. They also take regular action to contribute to their 
active lifestyle with regular health exams, a personalized fitness plan, and balanced 
daily schedule that provides the peace of mind and satisfaction required to fully enjoy 
an active lifestyle.  

Making decisions  Individuals who possess health and physical literacy make informed, responsible 
decisions in order to lead a lifestyle that promotes wellness. Students examine their 
options and consider their values, their own beliefs, and consequences that will impact 
their decisions. They develop, implement, and model effective critical thinking skills in 
their decision making process. They consider the impacts of the decisions to self and 
others and evaluate whether the results of their decision promote one’s health or 
present a risk. They analyze if a decision can be made individually or collaboratively.  

Managing-self  Individuals who possess health and physical literacy understand and practice strategies 
for managing one’s own emotions, thoughts and behaviors. They recognize the skills 
needed to establish and achieve success in situations. They identify and apply skills, 
such as self-regulating, self-control, asking questions, and setting goals to persevere 
and overcome barriers. They research reliable sources to inform and engage in healthy 
behaviors. They reflect on personal experiences, and recognize their strengths, traits 
and limitations to avoid risky or dangerous behaviors and situations. 

Setting goals Individuals who possess health and physical literacy are focused with a plan in mind 
and a task to complete. They set high but realistic standards, prioritize responsibilities, 
utilize time wisely and think short and long-term to achieve the intended results. 
Goal-setters are organized, self-directed, highly motivated, curious, and desirous of 
living healthy and productive lives.  

Using technology tools 
responsibly 

Individuals who possess health and physical literacy find and maximize the productive 
value of existing with new technology to accomplish personal and professional tasks. 
They are flexible and adaptive in acquiring and operating new technology. They are 
proficient with ubiquitous technology applications. They understand the laws, inherent 
risks - personal and organizational - of technology applications, and they take actions 
to prevent or mitigate these risks as responsible users.  

 
 
 



 

Standards in Action 
 

The regional districts believe in offering an interdisciplinary approach to teaching and learning because 
students are able to make connections and relationships by bringing together separate content disciplines, 
skills and knowledge around common themes, issues, or problems.  The NJ Department of Education 
mandates the following be identified as areas of study beneficial to integration into all grade levels and 
content areas.  
 

Please click the hyperlink for further information on each area:  

Career Readiness, Life Literacies, and Key Skills​
Climate Change Education​
Contributions of Disabled and LGBT Individuals​
Holocaust Education ​
Amistad Commission​
Social and Emotional Learning ​
Diversity, Equity and Inclusion ​
Asian American Pacific Islander  

 

 

Types of Assessments 
Students will be assessed across the units and year in a variety of ways. The link below indicates resources 
for developing assessments and general examples of assessments that teachers may utilize across all of the 
content areas.  
 

Formative, Summative, Alternative, and Benchmark Assessments 
 
 

 

https://docs.google.com/document/d/109e9C9ZjNf2QujDUQVpjS0Dr-XaEjhn2qMphKx8mURs/edit?usp=sharing
https://docs.google.com/document/d/1n0-Mjp7zca3JEnCwxPNugOiBt3YRAXk72ZsXm4LTxBo/edit?usp=sharing
https://docs.google.com/document/d/1wvGKlIhXdFJY7qmB3sJaZylLuMINFWFMtZ4kvEi1c-k/edit?usp=sharing
https://docs.google.com/document/d/1EbCPUktY1O47435WRMZLYKVmmK20-bukIE8yizUvkE0/edit?usp=sharing
https://docs.google.com/document/d/1EA3G9r5PHKeYwTFnCZ4rvmwoDSDBqVl00qhUouSmqUY/edit?usp=sharing
https://docs.google.com/document/d/1-GTaBWznZGyU4BH9xsEM_ZzjJRzQ1tLB59zuTXYNKSI/edit?usp=sharing
https://docs.google.com/document/d/1cCxlx3rJCBq0ii9A2dibSd-vcNxXzhN9BfeLhzFgaZ4/edit?usp=sharing
https://docs.google.com/document/d/1YaZ-sC1t8-d5JDxo2MoK6NfXdiFm9Gq1dgaRA-_xTMQ/edit?usp=sharing
https://docs.google.com/document/d/1rXURBgVfE84T2DLWgT2s6eudyMH3CeTvxeqcrpfRElU/edit?usp=sharing
https://docs.google.com/document/d/1NwL8a_6164xA2hhn4ZLNQVQX6dGXmNpBRrNSpa9WQr8/edit?usp=sharing
https://docs.google.com/document/d/1WlgObdeSqGzYk6rwJayDuIoacQyGm1yIs2gQ_mbrTr4/edit?usp=sharing


 

2nd Grade Instructional Units 
 

Unit Title: Personal Safety 

Grade Level: 2 
 
Pacing: 8 class periods 

Unit Description/Overview/Expectation:  
This unit on Personal Safety will discuss personal habits that can keep self and others healthy.  Students will also be able to identify 
warning signals and their meanings, like poison symbols, road signs.  
 
This unit has students identifying and describing how climate change affects individuals, plants and animals.  

Formative Assessments: 
Pre-assessments to identify students skills prior to unit through discussions of personal health habits and health related signage  
Pre-assessments/group discussions to identify students’ skills prior to unit.   
Identification of signs and symbols during classroom instruction.  

Closing/Summative Assessments Task:  
Post-assessments to identify students mastery of unit expectations including the identification of signage and climate effects 
Written evaluation of student’s ability to identify unit related signs and symbols 

Alternate Assessment: 
Career Day Reflection 

Materials and Resources: ) 
CAP Program / Erin’s Law Instruction 
Kids Health  
AI Leveled text/worksheets 
Available Technology: Chromebooks to access online resources 
                                    Promethean Board for full class instruction 



 

Interdisciplinary Connections:  
1.5.2.Cn11b: Describe why people from different places and times make art about different issues, including climate change 

NJ Health Mandates: (if any relate to this unit of instruction) 
Pedestrian and Bus Safety 6A:27-11.4  
Student safety education At least once each school year, district boards of education shall provide to public school students a safety 
education program that includes pedestrian safety and rules for riding the school bus. 

Career Awareness, Life Literacies and Key Skills 
 9.4.2.CT.1:Gather information about an issue, such as climate change, and collaboratively brainstorm ways to solve the problem 
 9.4.2.DC.7: Describe actions peers can take to positively impact climate change 

NJSLS 2020:  

The environment can impact personal health and safety in 
different ways. 

2.3.2.PS.1: Demonstrate personal habits and behaviors that 
contribute to keeping oneself and others healthy and the 
environment clean and safe. 

People in the community work to keep us safe.  2.1.2.CHSS.4: Describe how climate change affects the health of 
individuals, plants and animals. 

Potential hazards exist in personal space, in the school, in the 
community, and globally. 

2.3.2. PS.4: Develop an awareness of warning symbols and their 
meaning (e.g., red light, stop sign, poison symbol). 

 
Any time children feel uncomfortable or in an unsafe situation, 
they should reach out to a trusted adult for help. 

 

2.3.2.PS.7  & 2.3.2.PS.8 

2.3.2.PS.7: Identify behaviors that would be considered child abuse 
(e.g., emotional, physical, sexual). 

 2.3.2.PS.8:  Identify trusted adults, including family members, 
caregivers, and school staff, that you can talk to about situations 
which may be uncomfortable or dangerous (e.g., bullying, teasing, 



 

Clarification of standards: 

Instruction by CAP (Child Abuse Prevention) Program/ Erin’s 
Law Instruction 
"Elementary workshops are one hour classroom workshops 
facilitated by three CAP facilitators. Using role plays and guided 
group discussion, the classroom workshop trains children to 
recognize potentially dangerous situations, and to make effective 
use of the options available to them when dealing with such a 
situation. CAP emphasizes self assertion, peer support and 
communication with a trusted adult as prevention strategies. CAP 
approaches the question of assault within the framework of basic 
human rights." 

 

Why do we teach this? 
"It gives a clear message to the child that his/her teacher cares and 
is there to offer support." 

child sexual abuse). 

Accommodations and Modifications: 
Particular to this unit: 
As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Role-playing and social stories: Use scenarios to practice emotional responses and coping mechanisms.  
●​ Leveling: Leveled worksheets, scaffolding through adjustment of cloze procedures and word banks 
●​ Visual aids: Use charts, pictures, and color coding to reinforce health concepts.  
●​ Simplified instructions: Break down tasks into small, manageable steps. 
●​ Preferential seating: Seat students near the teacher or away from distractions. 
●​ Extra time: Allow more time to complete activities or respond to question 
●​ At Risk: Focus on select high risk content 



 

●​ LEP: Match signage with written and oral words in home language 

As appropriate to G & T:  

●​ Increase written tasks to include more independent writing. 
●​ Increase rigor of assessment to include/promote opportunities for more complex writing.  
●​ Encourage peer to peer instruction.  

 
 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 

https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

 

Unit Title: Nutrition 

Grade Level: 2 
 
Pacing: 8 class periods 

Unit Description/Overview/Expectation:  
 
This unit, Nutrition, will introduce MyPlate (food groups), why some foods are healthier, and define good eating habits. 

Formative Assessments:  
Pre-assessments to identify students skills prior to unit through discussions of nutritional habits 

Closing/Summative Assessments Task:   
Post-assessments to identify students mastery of unit expectation:  
Written Test 
Nutrition Health Project 

Materials and Resources:  
MyPlate.gov posters, handouts, pbskids.org - Arthur, lunch-o-matic game, create their own healthy plate, including all of the food groups, 
KidsHealth.org 
AI leveling of texts/worksheets 
Available Technology: Chromebooks to access online resources 
                                    Promethean Board for full class instruction 

Interdisciplinary Connections: 
Science NJSLS (2020) All animals need food in order to live and grow. They obtain their food from plants or from other animals. Plants 
need water and light to live and grow. (K-LS1-1) 
 Science NJSLS (2020) All organisms have external parts. Different animals use their body parts in different ways to see, hear, grasp 
objects, protect themselves, move from place to place, and seek, find, and take in food, water and air. Plants also have different parts 
(roots, stems, leaves, flowers, fruits) that help them survive and grow. (1-LS1-1) 
 

http://kidshealth.org


 

NJ Health Mandates:  
none 

Discuss careers that are related to nutrition 
Career Awareness, Life Literacies and Key Skills 
9.4.2.GCA:1: Articulate the role of culture in everyday life by describing one’s own culture and comparing it to the cultures of other 
individuals  

NJSLS 2020: 

Nutritious food choices promote wellness and are the basis 
for healthy eating habits. 

2.2.2.N.1: Explore different types of foods and food groups. 

2.2.2.N.2: Explain why some foods are healthier to eat than others. 

2.2.2.N.3: Differentiate between healthy and unhealthy eating 
habits. 

People need food, water, air, waste removal, and a particular range 
of temperatures in their environment to stay healthy. 

2.3.2.HCDM.1: Explain the consequences on a person’s 
health if he or she does not have adequate food and a clean 
environment. 

Accommodations and Modifications:  
As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Sensory supports: Use manipulatives or sensory materials for hands-on health lessons. 
●​ Assessment Choice: Allow students to choose dictation or drawing to complete assessment 
●​ Visual aids: Use charts, pictures, and color coding to reinforce health concepts.  
●​ Simplified instructions: Break down tasks into small, manageable steps. 
●​ Preferential seating: Seat students near the teacher or away from distractions. 
●​ Extra time: Allow more time to complete activities or respond to questions. 
●​ Peer support: Pair students with buddies for collaborative learning. 



 

●​ At Risk: Provide connections to healthy food options for low income students 
●​ LEP: Include cultural diverse foods related to students’ homes/families 
●​ 504: Maintain an allergy free classroom as appropriate to individualized plans and provide guidance for maintaining student health 

As appropriate to G & T:  

●​ Increase written tasks to include more independent writing. 
●​ Encourage written responses on assessments, minimalizing visual representations. 
●​ Provide opportunities for students to provide peer support 

 
 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 

https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

 

Unit Title: Social Health 

Grade Level: 2 
 
Pacing: 16 class periods 

Unit Description/Overview/Expectation:  
This unit is Social Health.  By the end of 2nd grade, students should be able to describe different kinds of families (locally and globally) 
and how they keep their children safe.  They should be able to determine how to contribute to healthy family relationships, and the basic 
social needs of all people, and how to have healthy friendships. And will understand that pregnancy and parenting are stages in life that 
impact all aspects on one’s wellness. 
 
This unit can have the students discuss how anyone, regardless of gender, can play with toys (cars and trucks for girls, dolls for boys), and 
how anyone can grow up to be whatever they wish, regardless of gender. 

Formative Assessments:  
Pre-assessments to identify students skills prior to unit through discussions of family and family roles 
Observation/discussion of sorting of toys 

Closing/Summative Assessments Task:  
Post-assessments to identify students mastery of unit expectations 
Creation of a family portrait 

Materials and Resources:  
Selection of toys for sorting (photos in slideshow or exhibits) 
Center for Prevention and Counseling 
KidsHealth.org 
AI leveled texts/worksheets 
Available Technology: Chromebooks to access online resources 
                                   Promethean Board for full class instruction 

Interdisciplinary Connections:  
6.1.2.CivicsPR.2: Cite evidence that explains why rules and laws are necessary at home, in schools, and in communities. 

http://kidshealth.org


 

NJ Health Mandates: 
none 

Career Awareness, Life Literacies and Key Skills 
9.2.2.CAP.1: Make a list of different types of jobs and describe the skills associated with each job. 

NJSLS 2020:  

 
Every individual has unique skills and qualities, which can include 
the activities they enjoy such as how they may dress, their 
mannerisms, things they like to do.** 
 
2.1.2.SSH.2 
Clarification of Standard:  
These standards are designed to ensure that children understand that everyone 
has the ability to live their life in a way that suits them, no matter their 
gender. They should also help children to understand that every person deserves 
respect. For example: girls may receive messages that math and science are 
"boy" subjects, and boys may be taught that arts are for the girls. These 
standards are designed to promote that those messages are not entirely 
accurate. 
 
To promote dignity and respect for all people in the school 
community. 
 
Why do we teach this: 
Children initiate and develop relationships and navigate 
increasingly complex peer relationships in school settings. We 

2.1.2.SSH.1: Discuss how individuals make their own choices 
about how to express themselves. 

2.1.2.SSH.2: Discuss the range of ways people express their 
gender and how gender-role stereotypes may limit behavior. 
** Note: Example discussion- this is about easy bake ovens (girls’ 
toys) and matchbox cars (boys’ toys), the color pink, and 
gender-defined careers (astronauts and nurses). 



 

have a need to promote healthy relationships and positive 
self-worth at early ages. Beginning these conversations early will 
help develop empathy and to learn how to promote dignity and 
show respect for all people. 

Families shape the way we think about our bodies, our health 
and our behaviors. 

2.1.2.SSH.3: Describe different kinds of families locally, nationally 
and globally and note similarities in the ways in which they keep 
their children safe. 

2.1.2.SSH.4: Determine the factors that contribute to healthy 
relationships within a family. 

People have relationships with others in the local community 
and beyond. 

2.1.2.SSH.5: Identify basic social needs of all people. 

2.1.2.SSH.6: Determine the factors that contribute to healthy 
relationships. 

Communication is the basis for strengthening relationships and 
resolving conflict between people. 

2.1.2.SSH.7: Explain healthy ways for friends to express feelings 
for and to one another. 

All living things may have the capacity to reproduce. 2.1.2.PP.1: Define reproduction. 

2.1.2.PP.2: Explain the ways in which parents may care for their 
offspring (e.g., animals, people, fish). 

Accommodations and Modifications:  
As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Questioning: Scaffold questions from simple to complex.  
●​ Sensory supports: Use manipulatives or sensory materials for hands-on health lessons. 
●​ Visual aids: Use charts, pictures, and color coding to reinforce health concepts.  
●​ Simplified instructions: Break down tasks into small, manageable steps. 



 

●​ Preferential seating: Seat students near the teacher or away from distractions. 
●​ Extra time: Allow more time to complete activities or respond to questions. 
●​ Peer support: Pair students with buddies for collaborative learning. 
●​ At Risk: Brief check-ins with a counselor/teacher for students who struggle with stress/anxiety related to health. 
●​ LEP: Visual social stories to increase comprehension, 

As appropriate to G & T:  

●​ Increase written tasks to include more independent writing. 
●​ Provide opportunities for students to provide peer support 

 
 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 

https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

 

Unit Title: Wellness 

Grade Level: 2 
 
Pacing: 12 class periods 

Unit Description/Overview/Expectation:  
 
This unit covers Wellness.  Students will be able to explain what it means to be well, and how to keep their bodies healthy.  They will use 
correct terminology (medically accurate) for body parts. 
 
A section, Pregnancy & Parenting, includes that living things have the capacity to reproduce, and that parents care for their offspring 
(including animals, people, fish, etc). 
 
This unit, Personal Health & Disease, will review personal hygiene and explain strategies to prevent the spread of communicable 
disease, and how to prevent Lyme Disease.  

Formative Assessments:   
Pre-assessments to identify students skills prior to unit through classroom discussions of parenting and healthy practices 
Observation/feedback from CAP Programming activities 

Closing/Summative Assessments Task:  
Post-assessments to identify students mastery of unit expectation including writing/drawing to demonstrate appropriate prevention of 
Lyme Disease 

Materials and Resources: 
CAP Program/ Erin’s Law Instruction 
Center for Prevention and Counseling 
KidsHealth.org 
AI Leveling of texts/worksheets 
Available Technology: Chromebooks to access online resources 
                                    Promethean Board for full class instruction 

http://kidshealth.org


 

Interdisciplinary Connections:  
SL.PE.2.1.A: Follow agreed-upon norms for discussions (e.g., gaining the floor in respectful ways, listening to others with care, speaking 
one at a time about the topics and texts under discussion). 
 

NJ Health Mandates:  
none 

Career Awareness, Life Literacies and Key Skills 
9.1.2.PB.2: Explain why an individual would choose to save money. 

NJSLS 2020: 

Personal hygiene and self-help skills promote healthy 
habits. 
 
2.1.2.PDG.5 
Clarification of standard:  
Instruction provided by CAP program  
Help children understand that their bodies belong to them 
Learning to say “NO” 
"NO" is a Safe, Strong and Free word. One reason children may be reluctant 
to say "no" to abuse is they are taught that saying "no" is impolite or 
disrespectful. Adults must realize there are times when saying "no" is essential 
to keeping children safe. Children deserve to know that saying "no" is a good 
way to protect themselves and keep their rights. 

 
Why do we teach this? 
Addresses a healthy body concept 
 

2.1.2.PGD.3: Explain what being “well” means and identify 
self-care practices that support wellness 

  2.1.2.PGD.4: Use correct terminology to identify body parts and 
explain how body parts work together to support wellness. 

2.1.2.PGD.5: List medically accurate names for body parts, 
including the genitals. 



 

Talk to children about their “private parts” Teach your child that it 
is okay to talk about genitals. Not naming those parts of the body 
conveys to children that these parts are bad and should never be 
mentioned. Teaching a young child words like breasts, penis, vagina 
and buttocks helps him or her reach a comfort level with the 
proper terms. Teaching students this information helps with abuse 
disclosure and therefore is needed to protect kids. Children are 
more likely to be believed in court if “scientific terms” are used.  
Encourages children to report and feel less shame 

Accommodations and Modifications: 
As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Sensory supports: Use manipulatives or sensory materials for hands-on health lessons. 
●​ Assessment Choice: Allow students to choose dictation or drawing to complete assessment 
●​ Visual aids: Use charts, pictures, and color coding to reinforce health concepts.  
●​ Simplified instructions: Break down tasks into small, manageable steps. 
●​ Preferential seating: Seat students near the teacher or away from distractions. 
●​ Extra time: Allow more time to complete activities or respond to questions. 
●​ Peer support: Pair students with buddies for collaborative learning. 
●​ LEP: Social stories/visual representations of health sustaining strategies 

As appropriate to G & T:  

●​ Increase written tasks to include more independent writing. 
●​ Encourage written responses on assessments, minimalizing visual representations. 
●​ Provide opportunities for students to provide peer support 

 
 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 

https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

 

Unit Title: Alcohol, Tobacco & Other Drugs 

Grade Level: 2 
 
Pacing:  15 class periods 

Unit Description/Overview/Expectation:  
 
This unit on Alcohol, Tobacco & Other Drugs will encompass what medicines are, how they are used and how to use them properly.  
Students will be able to explain how medicines can be harmful.   
 
Students will explain what the effects of tobacco are on personal health, and how some people may have difficulty controlling the uses of 
alcohol, tobacco and other drugs, but can get help. 

Formative Assessments:  
Pre-assessments to identify students skills prior to unit including drawings/writings and discussions to determine students’ level  of 
accurate knowledge of drug related topics 
Classroom discussions regarding harmful effects of medicine, alcohol, tobacco, and drugs 

Closing/Summative Assessments Task:   
Post-assessments to identify students mastery of unit expectations  
Writing assignment: Written explanation of the harmful effects of alcohol, tobacco, and other drugs- scaffolded as appropriate 

Materials and Resources:  
KidsHealth.org - Health Problem Series 
AI leveled texts/worksheets 
Available Technology: Chromebooks to access online resources 
                                     Promethean Board for full class instruction 

Interdisciplinary Connections:  
W.RW.2.7: Engage in both collaborative and independent writing tasks regularly, including extended and shorter time frames. 
 8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and quickly based on user needs and 
preferences. 



 

NJ Health Mandates: 
none 

Career Awareness, Life Literacies and Key Skills 
9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive). 
9.4.2.CT.1: Gather information about an issue, such as climate change, and collaboratively brainstorm ways to solve the problem  

NJSLS 2020:  

The use of alcohol, tobacco, and other drugs in unsafe ways is 
harmful to one's health. 

 2.3.2.ATD.1: Explain what medicines are, how they are used, 
and the importance of utilizing medications properly. 

2.3.2.ATD.2: Identify ways in which drugs, including some 
medicines, can be harmful. 

2.3.2.ATD.3: Explain effects of tobacco use on personal hygiene, 
health, and safety. 

Substance abuse is caused by a variety of factors. 2.3.2.DSDT.1: Recognize that some people may have difficulty 
controlling their use of alcohol, tobacco, and other drugs. 

There are many ways to obtain help for treatment of 
alcohol, tobacco, and other substance abuse problems. 

2.3.2.DSDT.2: Explain that individuals who abuse alcohol, 
tobacco, and other drugs can get help. 

Accommodations and Modifications:  
As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Vocabulary: Pre-teach key vocabulary 
●​ Sensory supports: Use manipulatives or sensory materials for hands-on health lessons. 
●​ Assessment Choice: Allow students to choose dictation or drawing to complete assessment 
●​ Visual aids: Use charts, pictures, and color coding to reinforce health concepts.  
●​ Simplified instructions: Break down tasks into small, manageable steps. 



 

●​ Preferential seating: Seat students near the teacher or away from distractions. 
●​ Extra time: Allow more time to complete activities or respond to questions. 
●​ Peer support: Pair students with buddies for collaborative learning. 
●​ LEP: Use sentence starters and frames to promote discussions 

As appropriate to G & T:  

●​ Increase written tasks to include more independent writing. 
●​ Encourage written responses on assessments, minimalizing visual representations. 
●​ Provide opportunities for students to provide peer support 

 
 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student

 
 

https://docs.google.com/document/d/1nBu0bLdbMj3mXjjXIsg21N-Dv3EUVQBHeuBD6ezHHCk/edit?usp=sharing


 

 

Unit Title: Good Character 

Grade Level: 2 
 
Pacing:  15 class periods 

Unit Description/Overview/Expectation:  
 
This unit deals with Good Character.  By the end of 2nd grade, students should be able to explain what character is, and how character is 
demonstrated through feelings, thoughts and actions.  The students should be able to explain responsibility and list personal 
responsibilities, stress and devise strategies for dealing with emotions, thoughts, and behaviors.   

Formative Assessments:  
Pre-assessments through classroom discussions to determine students’ level of understanding of character traits and personal 
responsibility 
Observation of role playing strategies for dealing with emotions thoughts, and behaviors 

Closing/Summative Assessments Task:  
Post-assessments to identify students mastery of unit expectation 
Create list of personal responsibilities as part of a written assessment  

Materials and Resources:  
KidsHealth.org - Personal Health Series 
AI leveling of texts/worksheets 
Available Technology: Chromebooks to access online resources 
                                    Promethean Board for full class instruction 

Interdisciplinary Connections:  
L.KL.2.1.A: Use words and phrases acquired through conversations, reading and being read to, and responding to texts. 
 

NJ Health Mandates:  
none 



 

Career Awareness, Life Literacies and Key Skills 
9.4.2.CT.2: Identify possible approaches and resources to execute a plan 
 

Highlighted Achievements May Include: 
Billy Jean King - Female Tennis player who fought for equal pay in her sport 
Jackie Robinson - First Black Baseball player 
Jason Robertson = Asian American Hockey star 

NJSLS 2020:  

Many factors influence how we think about ourselves and others.  2.1.2.EH.1: Explain the meaning of character and how it is 
reflected in the thoughts, feelings and actions of oneself and 
others. 

 2.1.2.EH.2: Identify what it means to be responsible and list 
personal responsibilities. 

There are different ways that individuals handle stress, and some 
are healthier than others. 

2.1.2.EH.4: Demonstrate strategies for managing one's own 
emotions, thoughts and behaviors. 

 2.1.2.EH.5: Explain healthy ways of coping with stressful 
situations. 

Accommodations and Modifications: 
As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Student Expression: Utilize sentence starters and frames to promote explanations.  
●​ Role-playing and social stories: Adjust scenarios as needed  to  provide leveled practice of emotional responses and coping mechanisms.  
●​ Assessment Choice: Allow students to choose dictation or drawing to complete assessment 
●​ Visual aids: Use charts, pictures, and color coding to reinforce health concepts.  
●​ Simplified instructions: Break down tasks into small, manageable steps. 
●​ Preferential seating: Seat students near the teacher or away from distractions. 



 

●​ Extra time: Allow more time to complete activities or respond to questions. 
●​ Peer support: Pair students with buddies for collaborative learning. 

As appropriate to G & T:  

●​ Increase written tasks to include more independent writing. 
●​ Expand requirements for explanations. 
●​ Encourage written responses on assessments, minimalizing visual representations. 
●​ Provide opportunities for students to provide peer support 

 
 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student
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Unit Title: Physical Activity 

Grade Level: 2 
 
Pacing: 34 class periods 

Unit Description/Overview/Expectation:  
This unit, Physical Activity, will incorporate moving body parts in a controlled manner, and engaging in moderate to vigorous activities 
and movements.  Students will be able to explain the benefits of regular physical activity and how being physically fit can help their 
bodies. 

Benchmark/Formative Assessments:  
Benchmark:  
Fitness Testing Rubric 
Formative: 
Observation of daily objectives and performance improvement 
Observation/ tracking  of locomotor skill progression 

Materials and Resources:  
Physical Education Equipment 

Interdisciplinary Connections:  
1.1.2.Pr5d: Explore a variety of body positions requiring a range of strength, flexibility and core support. 
8.1.2.DA.2: Store, copy, search, retrieve, modify, and delete data using a computing device. 

NJ Health Mandates:  
None identified in this unit 

Climate Change Lesson/Connection:  
Air quality concerns 
How allergies can affect breathing  
Asthma 
Proper hydration during outdoor sports or hot environments 



 

Career Awareness, Life Literacies and Key Skills 
 9.4.2.CI.1: Demonstrate openness to new ideas and perspectives 
NJSLS 2020: 

The ability to move and perform at different levels and 
different types and amounts of physical activity enhance 
personal health. 

 2.2.2.PF.1: Explain the benefits of regular physical activity and what it 
means to be physically fit in relation to personal health. (e.g., healthy 
heart, strong bones, increased energy, strong muscles). 

 2.2.2.PF.4: Demonstrate strategies and skills that enable team and 
group members to achieve goals. 

Accommodations and Modifications:  
As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Preferential Spaces: Utilize designated/visually marked student activity locations 
●​ Sensory supports: Use manipulatives or sensory materials  
●​ Auditory support: Sound reducing headphones 
●​ Simplified instructions: Break down tasks into small, manageable steps. 
●​ Peer support: Pair students with buddies for collaborative learning. 
●​ Safe space access: Provide a designated calm-down area where students can go when feeling emotionally dysregulated. 
●​ LEP: Demonstration of movements before students commence action.  

As appropriate to G & T:  

●​ Provide opportunities for demonstration of skills and creation of team strategies 
●​ Provide leadership opportunities 
●​ Provide opportunities for students to provide peer support  

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student
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Unit Title: Movement Skills and Concepts 

Grade Level: 2 
 
Pacing: 38 class periods 

Unit Description/Overview/Expectation:  
This unit, Movement Skills and Concepts, will have the students demonstrating manipulative movements such as throwing, catching, 
dribbling, running, kicking while moving in space, time, directions, pathways and ranges.  Students will be able to differentiate between 
movements, and be able to adjust and correct movements from feedback. 
 
Students will also demonstrate appropriate behaviors while participating in and viewing activities, games, sports and other events (be a 
good sport) 
 
This unit includes Lifelong Fitness incorporates students being able to express emotions through movement, perform movement skills in 
a variety of environments (outsides, inside) and through different exercises.  The students should be able to identify activities in the 
community outside of school.  

Skill Games/Concepts May Include: 
Individual and pair work 
Cooperative: activities and team work/building: 

-​ Throwing: Clean the Closet, PinBall 
-​ Catching: Matt Ball 
-​ Kicking: PinBall 

Benchmark/Formative Assessments: 
 Pre assessments to identify students skills prior to unit through discussions, games, and activities 
Observation of game play/movement activities 

Closing/Summative Assessments Task:   
Final Written Unit Assessment 

Alternate Assessment: 
Field Day demonstration and performance 



 

Materials and Resources: 
Physical Education materials 

Interdisciplinary Connections:  
ELA, SS, Science, Math, V&PA 
 

NJ Health Mandates:  
None identified in this unit  

Climate Change Lesson/Connection:  
None identified in this unit  

NJSLS 2020:  

The body moves with confidence in a variety of the age 
appropriate performances of gross, fine, locomotor, 
non-locomotor, and manipulative skills as it relates to 
movements, concepts, games, aerobics, dance, sports, and 
recreational activities. 

2.2.2.MSC.3: Demonstrate manipulative movements (e.g., 
throwing, catching, dribbling, running, kicking) while moving 
in personal and general space, time, directions, pathways and 
ranges.  

2.2.2.MSC.4: Differentiate manipulative movements (e.g., 
throwing, catching, dribbling). 

Feedback impacts and improves the learning of movement skills 
and concepts. 

2.2.2.MSC.5: Adjust and correct movements and skill in response 
to feedback. 

Teamwork consists of effective communication and respect 
among class and team members. 

2.2.2.MSC.6: Execute appropriate behaviors and etiquette while 
participating in and viewing activities, games, sports, and other 
events to contribute to a safe environment. 

2.2.2.MSC.8: Explain the difference between offense and defense. 

Accommodations and Modifications:  



 

As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Student expression: Utilize sentence stems to promote effective feedback. 
●​ Comprehension of instruction: Utilize visual supports to aid in moving in personal and general space, time, directions, pathways and ranges.  
●​ Sensory supports: Use manipulatives or sensory materials  
●​ Auditory support: Sound reducing headphones 
●​ Simplified instructions: Break down tasks into small, manageable steps. 
●​ Peer support: Pair students with buddies for collaborative learning. 
●​ Safe space access: Provide a designated calm-down area where students can go when feeling emotionally dysregulated. 
●​ 504: Consult health recommendations as noted in individualized plans. 

As appropriate to G & T:  

●​ Self track skill progression 
●​ Provide skill demonstrations 
●​ Provide leadership opportunities 
●​ Provide opportunities for students to provide peer support  

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student
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Unit Title: Lifelong Fitness 

Grade Level: 2 
 
Pacing:  34 class periods 

Unit Description/Overview/Expectation:  
 
Physical Fitness requires making fitness a part of a person’s daily life. It is about creating fitness habits that support individuals to plan 
and stay healthy throughout their lifetime. In addition, a person recognizes the medical consequences of a sedentary lifestyle and that the 
benefits of an active body and mind over time reduces diseases, injuries and pain. 

Benchmark/Formative Assessments:  
Benchmark:  
Fitness Testing Rubric 
Formative: 
Observation of daily objectives and performance improvement 
Observation/ tracking  of locomotor skill progression 

Materials and Resources:  
Physical Education Equipment 

Interdisciplinary Connections:  
Body mechanics and body systems 

NJ Health Mandates:  
None identified in this unit 

Climate Change Lesson/Connection:  
Air quality concerns 
How allergies can affect breathing  
Asthma 
Proper hydration during outdoor sports or hot environments 



 

Career Awareness, Life Literacies and Key Skills 
WRK.K-12.P.1 Act as a responsible and contributing community member and employee. 
WRK.K-12.P.3 Consider the environmental, social and economic impacts of decisions. 
WRK.K-12.P.4 Demonstrate creativity and innovation. 
WRK.K-12.P.5 Utilize critical thinking to make sense of problems and persevere in solving them. 
WRK.K-12.P.6 Model integrity, ethical leadership and effective management. 
WRK.K-12.P.8 Use technology to enhance productivity, increase collaboration and communicate effectively. 
WRK.K-12.P.9 Work productively in teams while using cultural/global competence. 
 
Global Awareness 
Awareness of and appreciation for cultural differences is critical to avoid barriers to productive and positive interaction. 9.4.8.GCA.1: 
Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a). 
9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group goal. 

NJSLS 2020: 

Exploring wellness components provide a foundational experience 
of physical movement activities. 

2.2.2.LF.1: Express one's feelings and emotions when involved in 
movement and physical activities to increase positive behaviors. 

 2.2.2.LF.2: Perform movement skills that involve controlling and 
adapting posture and balance, to successfully negotiate different 
environments (e.g., mats, turf fields, grass fields, hard surfaces, gym 
floors, sand, water, snow) during physical activity. 

Resources that support physical activity are all around you. 2.2.2.LF.4: Identify physical activities available outside of school 
that are in the community. 

Accommodations and Modifications:  
As appropriate to IEP, 504, At Risk, and/or LEP Students: 

●​ Student expression: Provide sentence stems to promote self expression 
●​ Sensory supports: Use manipulatives or sensory materials  



 

●​ Auditory support: Sound reducing headphones 
●​ Simplified instructions: Break down tasks into small, manageable steps. 
●​ Peer support: Pair students with buddies for collaborative learning. 
●​ Safe space access: Provide a designated calm-down area where students can go when feeling emotionally dysregulated. 

 

As appropriate to G & T:  

●​ Promote student research of community resources 
●​ Provide leadership opportunities 
●​ Provide opportunities for students to provide peer support  

 Modifications and Accommodations for IEP, 504, At Risk, G&T and LEP Student
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